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1. Foreword

Turkey-European Union relations with a full memibgosperspective follows a path with
ups and downs for more than half a century. Tukeywembership process is closely
related to comprehensive improvements at legalfigall and economic levels and their
success. However, one of the most significant featwf this process is the progress in
sectoral integration, not necessarily linked to twnditionality of full membership.
Education and youth programmes are maybe the mastessful and comprehensive

examples of such an integration.

For almost ten years, Turkey is a part of the EUcatdon and youth programmes and
thousands of young people from Turkey and othegnammme countries benefit from these
opportunities. If we also take the process of Bdedditerranean Youth Programme into
consideration - which was initiated following th89b Barcelona Process- for more than
twenty years, young people in Turkey have beenldpirgy joint projects with other young
people; they travel and experience face-to-faceraation; they exchange ideas on a
variety of themes from environment to human rigften gender to active citizenship and
they work together for the construction of a comnkmmope. Although it has participated
in those programmes relatively later, by usinggbtential of its youth, Turkey has become
one of the most successful and active countriégsrins of the young people that it sent and
hosted and the projects it financed. Parallel whssuccess, Turkey has a well-deserved

respect in the European youth work and plays amitapt role in the programme.

It has been for a long time an academic and séiemntterest and necessity to analyse what
youth workers and young people who participatehesé projects gain, what kind of an
impact the projects that they were involved in havetheir personal and professional
development, and how the young people and youtlkevermake use of their experiences
for the interest of the society. However, it wasoah neglected area due to the lack of
systematic data collection and need for enormousk imce especially considering the
number of projects and young people. If we leavdeasome occasional one-off impact
analyses and assessments with quite small samples, non-existence of any
comprehensive assessments regarding the qualitingatt of the projects, as well as the
gains of the young people has been a remarkabigeatefy in Turkey as one of the leading

countries in terms of project and participant nurabe



Membership of the National Agency of Turkey to thkeady existing RAY research
Network in Europe has been an important turningnipto remedy such a deficiency. By
means of RAY research, not only the opportunityassess the youth programme projects
through the participants and youth workers, ag tmeist important actors, but also that to
enlarge this assessment in terms of time and spawge, been taken. Herane means the
collection of data over time by running the suneery year; andpacerefers to the
comparative analysis of the findings on Turkey wiltbhse of the other partner European

countries.

This report before you is the country report tmafudes the analysis of the data collected
through four online internet questionnaires, distted to the project participants in 2012
and 2013, and data from focus group meetings ateaviews with selected participants
and project leaders, and it is significant by beimg first RAY research report of Turkey.
Transnational comparative analyses within the cdré RAY project were made by the
coordination team of RAY Network and they are afalg to public at the website of the

network.

As the research partner of the National Agency wk@&y for the RAY research within the
period 2012-2013, we are jubilant that we could plement the experiences we had for
years in youth work, in which we started as volmtparticipants, with our academic
knowledge and expertise. We are glad that we eaéintbhad the chance to systematically
and scientifically analyse the impacts, which wéhbmave very positive experiences with,
of the youth work that we were engaged in at diéfierlevels over the years. Throughout
the period we worked as the national research @aritnwas also a source of happiness for
us to witness the selfless and dedicated contabutf the National Agency of Turkey to
youth work. We would like to thank to Mr. Bulent &m, Mr. Sefa Yai, Mr. Hir Guldii
and all other National Agency staff, who constamitgvided support, encouragement and
help to us. Eventually, they are the people whokwor what we have examined and they
have contributed considerably to the positive petinat comes out of this report. We hope
that this report helps both them and other segmehtthe society in reminding and

explaining the importance of their efforts.

Assoc. Prof. Ozgehagenyuva Assist. Prof. Asuman &3k



2. Introduction

2.1. What is RAY research?

Research-based Analysis and Monitoring of YouthAdtion Programme(RAY Network)
is an international initiative, established by aiety of National Agenci€s in order to
analyse the non-formal education experiences that Youth in Action Programme
provides for the young people and youth workersairscientific, evidence-based and
research-informed manner. RAY research aims atiboiting to the quality development
of non-formal learning processes and outcomestentday the Youth in Action Programme

and youth policies in the youth field.

More concretely, RAY Network aims the followihg
* Researching the impact of the Youth in Action Pamgme on the actors, organisations
and institutions who take part in the projects:
o0 Learning processes and competences of the You#{ction Programme’s project
participants, youth workers and youth leaders;
o Impact of the Youth in Action Programme on the jggpants’ attitudes, skills and
behaviour in terms of participation and active/deratc citizenship;

o Learning outcomes of the organisations that am@nftirally supported.

* Research how the participants of the Youth in Actrogramme learn, how they
develop their skills, what kind of pedagogical ajgmhes they adopt, and how they

implement them in practice.

More precisely within the context of the Youth irctlon Programme, following are
researched:
o To what extent the Programme objectives and piésraire followed and realised in
the projects that are financially supported;

o How the Programme objectives are realised in practi

! RAY Network official web sitehttp://www.researchyouth.net/

2 The name of the units responsible for the implemtéon of the European Union Education and Youth
Programmes at the national level.

% http://www.researchyouth.net/2011/objectives/#mipre-




o0 What other kind of measures could be developeceimg of realisation of the
Programme and youth policy objectives, especialyarding inclusion of young
people with fewer opportunities;

o Through which instruments, appreciation and redogmbof the skills gained within

the context of non-formal learning could be ensured

Aims and objectives of the RAY research Networkidentified as follows:
* to contribute to quality assurance and quality tweent in the implementation of
the YiA Programme;
» to contribute to evidence-based and research-irddryouth policy development;
* to develop a better understanding about the presemsd outcomes of non-formal

education activities, in particular in the youtéld.

In its most basic meaning, RAY research aims toewstdnd “what” and “how” project
participants and project leaders, as the benefsiasf the Youth in Action Programme,
learn; and thus, to contribute to the provisiometessary knowledge and evidence in order
to maximise the benefits of the future projects tloe young people. The questions of
“what was learned in YiA projects?” and “which coatgnces (knowledge, skills, attitudes,
and values) were reported to be developed in tbgegf” refer to the outcome of the
youth projects in terms of their added value foe §young people and for their life
opportunities. The questions of “how do particigaand project leaders learn in YiA
projects?” and “what contributes to their learnihg&fers to quality related aspects of the
projects, namely the design of, as well as the adsttused in, the projects in a way to

ensure better learning opportunities for the pitdpeneficiaries.

In order to achieve the aims and objectives ofRA& research, utilisation of quantitative
and qualitative research methods is foreseen. et dne of these instruments is the
“standard survey” designed for general reportinthatnational level. The standard survey
depends on quantitative research methods and exlugarly-based two standard
guestionnaires, one of which is designed to colatha regarding the learning processes of
the project participants and the other that of yoath workers (project leaders), who
actually implement the projects. The standard dquesaires are multilingual, in other

words they are translated into the languages spiokiie RAY Network partner countries.



The second instrument is the “special survey”, gle=d to identify the non-formal learning
experiences and benefits created by the Youth timAdrogramme projects. The special
survey on non-formal learning utilises both quél& and quantitative methods.
Quantitative data is collected through “special sfiomnaires” distributed separately to
project participants and youth workers implementthg projects. Qualitative data is
collected through the focus group meetings realisgd the young project participants,

and through the interviews conducted with the yaubhkers who implement the projects.

In this context, general research questions afellasvs:
* How do key competences develop in the Youth in@c®rogramme?
* How do the actors participated in the Youth in AntProgramme projects develop
their key competences?
* How would the research contribute to theory bui@n

» How would the research contribute to the betternoéttie practice?

RAY research aims to analyse the impact of the geano Union’s Youth in Action (YiA)
Programme on the young people, youth workers andhyteaders, their organisations,
groups and various other institutions, who benéfitem the programme financially. These
impacts are not only examined in terms of the dbjes and priorities of the Youth in
Action Programme, in other words, in terms of dqyaissurance in and contribution to
development of the implementation of the Youth ictidn Programme; and development
of youth policy based on evidence and research. Ré&¥arch, at the same time, examines
the more general impacts of the Youth in ActiongPamnme, in other words, in terms of
the efforts for producing new knowledge on the famal education processes and
outcomes in general, and the non-formal educaticivites at international level in

particular.

RAY research, initiated in 2008, includes YouthAiation Programme National Agencies
from 16 countriesand their research partners, under the coordimatfcHelmut Fennes,

faculty at the Institute of Educational Sciencejvérsity of Innsbruck (Austria).

* Those 16 countries that take part in the RAY Nekwmy July 2014 are Germany, Austria, Belgium (Dutc
speaking part), Bulgaria, Czech Republic, EstoRialand, France, the Netherlands, Sweden, Liectd#ans
Luxembourg, Hungary, Poland, Slovakia and Turkey.



The first activity realised by the RAY Network wése implementation of the online
multilingual questionnaires prepared for the yoyepple, youth workers/leaders who
participated in the Youth in Action Programme potge in order to detect the impact of the
Programme, namely the quantitative survey. Thisstjolenaire also aims to analyse the
implementation processes of the projects and ifyettie profiles of the individuals and
organisations included in the projects. The “staddpestionnaires” implemented twice a
year since 2009 is sustained until the end of 2@14 way to include the latest projects
supported within the context of the Youth in ActiBtogramme. The questionnaires,
implemented in the own language of and in eacthefRAY Network partner countries,
were primarily analysed in 2011 and 2012 in themfoof transnational reports, and
published by the RAY Network Data collected from these questionnaires alsstitates
an important resource for the National Reports. évibian 50.000 Youth in Action project
participants and project leaders from the RAY redepartner countries between October
2009 and November 2011 were invited to fill in RAY online questionnaires and more

than 15.000 participants completed the questioasair

In addition to the standard survey, in 2012 RAY W&k, as its second activity, developed
the “special survey” in order to examine the leagnprocesses of the individuals included
in the Youth in Action Programme. This survey shascanswers to the questions of in
which contexts, in which educational approaches how the participants and project
leaders learn, and what are the methodologies asithanis that contribute to learning
within the context of the Youth in Action Programraed its projects. For this study, a
“Special Questionnaire” that included questionsudbwn-formal learning was designed,
translated into the languages of the RAY Networktne countries, and implemented
online. In addition, in the first half of 2013, aimber of qualitative research methods
including focus group meetings with the projecttiggrants and interviews with the project
leaders were implemented in order to ensure a degyadysis of the data collected through

the questionnaires.

Turkish Social Sciences Association won the biddingcess of the National Agency of
Turkey in May 2012 and fulfilled the duties of inephentation of the quantitative and

gualitative research, as the national researcmgradf the RAY research for the duration

® For the transnational reports, $etp://www.researchyouth.net/publications/
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of June 2012-June 2014. Turkey became a partnentryoaf the RAY Network in 2012,
and in 2012, 2013 and 2014 the Turkish versiornh®fonline questionnaires, prepared by
the National Agency of Turkey and its researchrmartwere sent to all Youth in Action

Programme participants as an invitation.

On behalf of the Turkish Social Sciences Assoadmtibe research was implemented by
Assist. Prof. Dr. Asuman Goksel (Middle East TechhiUniversity, Department of
Political Science and Public Administration) andsés. Prof. Dr. Ozgeha§enyuva
(Middle East Technical University, Department afeimational Relations), and the control
and testing of the questionnaires, statisticaly@mmsland assessment of the questionnaires,
preparation and implementation of all the focusugroneetings and interviews within the
context of the qualitative survey and the analgéithe qualitative data were undertaken by

this team.

2.2. Objectives, stages and methods of the RAY Tuely Survey

Within the context of the RAY research, a total folir online questionnaires were
implemented. In 2012, within the context of the SaleSurvey, two online questionnaires
(May and November 2012) were filled in B¥9 project participants who participated in
the Youth in Action Programme projects with projectd dates 02.01.2011-30.09.2012;
and in 2013 within the context of the Standard Syrtwo online questionnaires (May and
November 2013) were filled in 1802 project participants who participated in Youth in
Action Programme projects with the project end slaB®.07.2012-31.08.20£3This
sample is composed of the individuals who werediegiin Turkey when they participated
in the project and it excludes the individuals wherticipated in the projects hosted in
Turkey but were residing in another country attihee of the project application. Thus, as
the sample shows, the findings and analysis predentthis National Report examine the
impact of the Youth in Action Programme on the ypueople in Turkey. Percentage
distribution of the sample according to activitydaaction types can be seen in Table 1 and
Table 2.

® Those numbers are the numbers gathered and uséte ianalysis after the missing; erroneous and
problematic responses to the questionnaires weemet and data was organised.
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Table 1 Percentage distribution of the RAY sample @ording to activity types

2012 (%) 2013 (%)
Bilateral youth exchange 3.1 3
Democracy project 1.1 0.2
Evaluation meeting 0.3 0.4
European Voluntary Service (EVS) 14.2 24.3
Feasibility visits 0.3 0.4
Group EVS 1.1 0.7
Individual and group EVS 3.5 0.1
Individual EVS 1.7 0.2
Multilateral youth exchange 24.3 19
National youth initiative 12.9 5.6
National youth meeting 6.5 23.2
Partnership making activity 1.9 1.2
Seminar 2.2 0.9
Study visit 0.2 0.9
Training course 12.5 9.1
Transnational youth seminar 0 15
Transnational youth initiative 5.7 4.4
Tri-lateral youth exchange 8 4.9
Networking and contact making seminar and 0.5 0
activity
100 100
N=649 N=802
Table 2 Percentage distribution of the RAY sample ypaction types
Action 2012 (%) 2013 (%)
1.1 29.7 23.6
1.2 18.6 20.6
1.3 11 0.2
2.1 20.5 25.2
3.1 9.2 8.5
4.3 13.1 6.6
4.9 1.2 1.2
5.1 6.5 14.1
Total 99.9 100
N N=649 N=802

According to the Youthlink programme of the Direeti@ of the Centre for European
Union Education and Youth Programmes, total nuntbgaroject participants, residing in
Turkey and patrticipated in the projects realised0@2, can be seen in Table 3 according to

the activity types.

12



Table 3 Number of participants according to activiy type, National Agency Youthlink

2012

Action Numpe_r of _Parti cipants Number_ qf Female
(residing in Turkey) Participants

1.1 1984 962
1.2 1620 789
1.3 1317 692
2.1 618 289
3.1 624 248
4.3 +TCP 1824 687
5.1 1451 688

Total 9438 4355 (%46.1)

Distribution of those individuals, residing in Terk and participated in the projects

realised in 2013, according to action type is giwenTable 4, as retrieved from the

Youthlink data.

Table 4 Number of participants according to actiortype, National Agency Youthlink
2012

Action Numpq of _Partici pants Number_ o_f Female
(residing in Turkey) Participants

1.1 1445 694
1.2 1824 922
1.3 3787 1875
2.1 1102 416
3.1 725 251
4.3+TCP 1467 564
5.1 2147 1034

Total 12497 5756 (%46.1)

The ratio of female respondents of the 2012 an@® 2{uestionnaires of the RAY survey is
consistent with the National Agency data; and terof the female respondents of the
2012 questionnaires is 44.8% and that for the 26181.6%. For this reason, before the

analysis, no weighting was done in the data setrd@#gg gender ratio.

Within the context of the RAY research, a numbeqoélitative research methods were
also used in order to support the Special Surveythis regard, the number of project
participants who took part in focus group meetiragg] the number of project leaders who

participated in the interviews can be seen in Table

13



Table 5 Distribution of Focus Group Meetings and Iterviews according to Action

Types and Number of Participants

Focus Group Interviews
Action Action Type Meetings (Project
(Project leaders)
participants)
Action 1.1 | Youth Exchanges 7 2
Action 3.1 | Cooperation with the Neighbouring
Countries of the European Union
Action 1.2 | Youth Initiatives 5 1
Action 1.3 | Youth Democracy Projects - 1
Action 2 European Voluntary Service 16* 1
Action 4.3 | Training and networking of those active in 4 1
youth work and youth organisations
Action 3.1 | Cooperation with the Neighbouring
Countries of the European Union
Action 5.1 | Meetings of young people and those 3 1
responsible for youth policy
TCP Training and Cooperation Plan 10 -
TOTAL 45 7

* Two separate focus group meetings were held.

14



3. Action-based Findings of the RAY Turkey Research

Before considering the impact and learning outcoofeke projects organised within the
context of the Youth in Action Programme on thej@cbparticipants and project leaders, it
is important to understand why young people in ganeould like to participate in the
Youth in Action Programme projects. The responsesngby the participants to the open-
ended questions of the 2013 Standard questionr@ioegde quite illuminating data in this

regard.

The answers given to the question of “My main reasfor participating in this project

were...” by the respondents of the questionnaire marsummarised under a number of
basic categories: personal development and gaiexgerience; getting to know different
cultures; working for the benefit of the societydaalready taking part in the civil society

activities.

The category ofpersonal development and gaining experiemegers to those major
reasons for the participants to take part in thgegots such as improving themselves,
gaining experience, developing their language skiirimarily their English language
skills, gaining experience of being abroad, conutiity to the development of their social
lives, contributing to their professional developrhand careers, perceived positive impact

of the projects on their CVs, and to experiencegwon their own.

The category ofetting to know different cultures primarily related to the enthusiasm of
the project participants to acquire knowledge aband to share experiences with the
people and youngsters living in different countriesthis sense, project participants do not
only participate in the Youth in Action projects order to get to know people from

different countries, but also in order to estabpsisitive communication and dialogue with
them, to learn through discussion about the diffees (and similarities) between those
cultures and their own cultures, to express th&mn a@ultures to the people they get
acquainted with, and to work together with peopterf new and different cultures to reach

at similar objectives.

Voicing frequently such cultural reasons can bestared as an important step taken even

before the projects start in terms of “respect foultural diversity”, as one of the

15



permanent priorities of the Youth in Action Program) and “intercultural learning” and

“intercultural dialogue” as an important componeaot the Programme.

Let's listen to young people: Why did | participatehe Project?

- To know about new people, places and perspectives...

- To know new people from different cultural backgnds, and to observe their approacheg to
democracy...

- Tolearn about foreign cultures that | was not feenbefore...

- To observe and absorb/grasp cross-cultural diftaren.

- To conduct a joint project with participants fromrious cultures and disciplines...

- To visit foreign countries and gain experiences...

- To develop a universal perspective by engagingherccultures...

- To share our differences by keeping together watlitly of the similar age...

- To improve inter-cultural dialogue...

- To get to know new countries and people, and todhice Turkey to them

- Because co-operating with others for one goal malesappy

- Because it is an ideal encounter to meet peoplk different backgrounds and discover foreign
cultures...

- In compliance with the principles of volunteeririg,acquaint myself with the cultural, democratic
and volunteering practices of the host and my hooumtry... 61

In addition to cultural interaction, young peopleuid like to participate in the projects in
order “to know the concept of European Union clpsercontribute to solving a problem

and to get to know a European country better”.

The category oWorking for the benefit of the societlows that project participants would
like to participate in the projects in order to liga useful activities both to be able to
contribute to the future of their country and thelose environments and for the

communities that they live in and for the societygeneral.

Let's listen to young people: Why did | participatehe Project?

- To reach the delighted feeling of accomplishing sthimg...

- To contribute to the future of my country...

- Because | want to do something useful for the peabund me... (Just commenting on the
problems but not taking into action was pointlésganted to help fellows like me, who do not hgve
an easy access to books.)

- To take action for a better future...

- To accomplish something by voluntary action...

- To contribute to society...

Already taking part, or being willing to take pam the future, in a civil society
organisation and/or in the youth work/volunteeregfivitiesis amongst the reasons for the
project participants to take part in the Youth irctidn Programme projects. Either

organising such activities with their own organisas or the willingness to work in

16



partnership with civil society organisations fuocing in European countries and getting
to know them better are other reasons that motiyateng people to participate in the

projects.

Let’s listen to young people: Why did | participatehe Project?

- As an employee in a non-governmental organisat®@®@), to acquire information about the rqgle
and impact of civil society in the European cowgdri.

- Because the NGO that | am currently working is fagrihe project...

- Since | work on volunteering, | wanted to be irstpioject ...

- Because | want to be a youth worker...

- To share my knowledge and experience that canibaterto decision-making processes...

- Because | am familiar with the organisation thapliements the project; also my language skills
allow me to communicate with the guests in Engdiatl assist them...

The responses to the Standard questionnaire shaivbdsides all the reasons categorised
and indicated above, another important factor desermines participation in the Youth in
Action Programme projects is thatractiveness of the themes/subjects of the pjec
Many respondents of the questionnaire indicatetittteareason why they had participated
in the project was due to the fact that those ptsjarere about the fields or themes which
they already worked on, they were interested iwene relevant to their professions. In this
sense, frequently mentioned themes are disablefdlgp@md social health (fight against
cancer, drugs and smoking; integration of the déshlpeople into the society...),
environment (environment and protection of animatenewable energy, waste
management, nuclear energy, natural disastemmployment and youth unemployment,
arts (theatre, photography, dancing, cinema), tjistoultural heritage...) and social and
regional development (activities for village sclgolchildren, disadvantaged young

people).

17



Let’s listen to young people: Why did | participatehe Project?

- To raise awareness about cancer, the detrimemsdste of our age...

- To raise awareness about the drawbacks of drug/hieh is the subject-matter of the project | was
involved in...

- To getinformation about youth unemployment...

- Because, | think, | can contribute to the issue...

- Because I find the topic on nuclear plants intémgst.

- To take a step for environmental protection...

- To make a change in disabled people’s life...

- Because | am good at advocating animal rights...

- Because, in this project, | have the opportunitgdmpare the past and present...

- Because | can mobilise my sympathy for childreo jmtactice and help them...

- To popularise bicycle use...

- Because | have a special interest for gravestamg$iatory...

- To show that | can do something about paper waste...

- To make children in villages happy, and contriktot¢éheir education via the project...

- To reach people through the Forum Theatre...

- Because | thing preserving our cultural heritagenismportant issue...

- Because | want to participate in events that agarised for the benefit of children with autism...

- To contribute to the development of the region,aeenthe traces of terror and war, ensure a
promising environment for students about their ffeitu

- Todiscuss and share opinions about human riglt&qunality with people with different world
views...

- Because | want to develop innovative social sermcelels for the disadvantaged youth...

Of course, besides the motivations indicated abgoang people and youth leaders have
personal and humanistic reasons to participat@enptojects. Tranquillity and happiness;
having fun; to make friends; to take part in pledsectivities and get to know themselves
better; going beyond their own limits; making theireams come true; socialisation;
spending enjoyable and informative times with thm@ers are amongst the reasons often
voiced by the project participants. “Not taking para youth project before” is also one of

the remarkable reasons indicated by the particgpant

Well then, can the young people realise their nesissnd expectations for taking part in

those projects, once the projects are over? Withhaw do they learn through projects?
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3.1Action 1.1 - Youth Exchanges and Action 3.1 - Coopion with the
Neighbouring Countries of the European Union

Youth Exchanges (Action 1.1)
Youth Exchange projects enable one or more grofigsung people to go abroad, to meet peers
from different countries with different social aodltural backgrounds and to learn from each other
through an active participation in joint activitieb common interest. Moreover, Youth Exchanges
allow young people to experience Europe and sedbrhore European citizens.

Youth Exchange projects aim that young people discand become aware of different social and
cultural realities through active participation. it targeted that young people in the Youth
Exchange projects learn mutually from each othevetbp the entrepreneurial spirit and reinforce
their feeling of being European citizens. Dependarg the transnational partnership of youth
groups from two or more countries, Youth Exchangejgets provide young people with an
opportunity to discuss and confront various themmed learn about each other’s countries pnd
cultures. One of the most important characterisifahie Youth Exchange projects is the reflection
of non-formal learning principles and practice tighout the project.

It is not possible to label all types of mobilityahange activities of the groups of young peoplé as
“Youth Exchanges” within the context of the Youth Action Programme. In this sense, the
activities that are not considered as youth exchsrand thus are not eligible for grant arg as
follows: academic study trips; exchange activitrdsich aim to make financial profit; exchange
activities which can be classed as tourism; felsjvaoliday travel; language courses; performance
tours; school class exchanges; sports competitistasiitory meetings of organisations; political
gatherings; and, work camps.

Youth exchanges provide young people from differemitures and speaking different
languages with opportunities to get to know themesland each other better by
conducting joint activities on a particular thens#nce youth exchanges do not have any
educational, linguistic or similar prerequisiteBgy make the participation of all young
people including those with fewer opportunities bk and it has been the most popular
and most effective activity of the Youth in Actidtrogramme for the learning mobility

opportunities it provides.

As a result of the analyses conducted within the¥RAsearch, it becomes evident that
youth exchanges constitute the first step for maegple into the youth work, and by this
means project participants have significant besddiith for their personal development
and for their future plans in professional and pea terms. Again as a result of the impact
assessment within the context of the RAY reseatdiecomes crystal clear that Youth in
Action projects have quite positive impacts on gaticipant young people. Likewise,

youth exchanges increase the interest of the ymaaple in youth work activities and

"Youth in Action Programme Guide, valid as of 1.y 2013, page 24.
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provide them with self-confidence and support idesrto organise different projects in
different fields.

A total number of 445 young people, who took partthe Youth Exchange projects,
responded to four questionnaires conducted in 204® 2013 within the context of the
RAY research (2012: 230; 2013: 215). All the tabkesl graphs in this section are
produced from the responses of those 445 youngl@elmpaddition, within the context of

the special survey of the RAY research, in-deptterviews with two youth workers who

acted as project leaders, and two focus group ng=etvith a total of seven young people
who took part in the Youth Exchange projects (Actib.l and Action 3.1) as project
participants were conducted. Thus, all the analyseshis section are produced and

presented from the data collected by quantitatieualitative research methods.

Learning in Youth Exchange Projects

Learning in Youth Exchanges is given a speciahétia in the 2012 Special (on the theme
of learning in youth work) questionnaires and 2&t&ndard (implemented annually in all

RAY Network partner countries for youth work impatieasurement and assessment)
guestionnaires distributed within the context of\RAesearch. The participants were given
a list of different learning themes and asked &®ss their learning levels on those théines

Asking the same questions in four questionnairesdgoted for two years ensured

continuity and enabled an analysis with a largerde.

8 2012 Special Survey, Project Participant QuestiBnsand 9; 2013 Standard Questionnaire, Project
Participant Questions 17 and 18.
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Graph 1 Learning in Youth Exchanges

What did I learn in my project? - Youth Exchanges
(% To some extent+Definitely)

... to get along with people who have a different cultural background
... to communicate with people who speak another language

... to cooperate in a team

... to improve my learning or to have more fun when learning

... to negotiate joint solutions when there are different viewpoints
... to develop a good idea and put it into practice

... to say what | think with conviction in discussions

... to express myself creatively or artistically

... to achieve something in the interest of the community or society
... to think logically and draw conclusions

... to identify opportunities for my personal or professional future
... to plan and carry out my learning independently

.. to produce media content on my own (printed, audio-visual, electronic)

... to discuss political topics seriously
2012 PP 8-9 /2013 PP 17-18
2012 N= 230/ 2013 N=215

m 2012 ®2013

Intercultural communicatiomndintercultural learningthemesas major objectives of the
Youth Exchanges, appear as the themes in whiclydbhag people developed the most.
Almost all of the young people, who participated in the Yo&ikchanges and who
responded the questionnaire, indicated that thrahein participation in the projects, they
learned betteto get along with people who have a different caltbbackground This
figure has bee®8% in 2012 questionnaires ari¥% in 2013. Similarly, the figure of
those who stated that they learnsd communicate with people who speak another
languagewas98% (2012) and7% (2013).

Team worktheme, as one of the basic elements of youth wakes a significant place
within the learning processes of the youth exchapgedicipants. Using non-formal
education methods, young people in the youth exgdsmpractice working together and
experience active learning and working methoddeats of a passive learning process. As
a result of this, a great deal of young peopleigpeted in the survey indicated that they
learned bettehow to cooperate in a tearf2012: 96% and 2013:95%). Focus group
meetings also provide examples of the benefitsnofngercultural working environment
and team work for the young people.
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Let’s listen to young people...

“For sure, we experience and perceive intercultigaining all the while, however, apart from thtagre are
many things, such as quick thinking, acting andegating practical solutions, which | learned frother
young friends. At least, | better learned that mtrggs can be solved by establishing dialogueotighout
individual and group activities, | realised the wn@ance of team work.” (Action 1.1 Focus Group Niegt
Project Participant, Male)

“In a project on village life, during a study visitvhen foreign participants saw local women wjith
headscarves, they wanted to do the same. Seeimgt#king pictures together was an emotional expeee|
Moreover, they attended a circumcision feast inciwran Italian fellow followed our traditional prasss.
Experiencing our culture together with them wasiiesting.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

Regarding learning in youth exchanges, in additorthose themes mentioned above,
participants also stated a number of other themddialds in which they experienced high
levels of development and learning. In the analydie ratio of those participants who
indicated that they learned betteyw to achieve something in the interest of thenconity

or society; to express themselves creatively oistigally; to say what they think with
conviction in discussions; to develop a good ided put it into practice; to negotiate joint
solutions when there are different viewpoints; amoly they can learn better or have more

fun when learningjoes abov80%.

The lowest ratio of learning in youth exchangeseapp regardindo discuss political
topics seriously In the youth exchanges, although non-partisacudson of political
topics and expression of young people’s own thaughtl views in a comfortable way are
foreseen, the ratio of those who stated that teagnedo discuss political topics seriously
is 68% for 2012 and69% in 2013. Statement of almost seven out of ten @pénts that
they improved in this field is a considerable higtiio and should be considered as a

Success.

Short-term and long-term impacts of youth exchang@rojects

In the questionnaires and focus group meetingsaddition to what young people
participating in a Youth Exchange project learrealy young people have been influenced
by that experience and what kind of a personal@otessional impact the project has had

on their lives are also examined.

When the young people participated in the Youth Haxge projects were asked the
guestion of How did the project affect you in the efidtPie responses appeared as follows.
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Table 1 Impact of Youth Exchange Project (General)

To a Greater Extent
%
| participate in societal 60
and/or political life

| am interested in European 76

issues
| am committed to work

against

discrimination, intolerance, 77

xenophobia or

racism

Disadvantaged people have 58

my support

2013 PP 19, N=215

As shown in Table 177% of the Youth Exchange project participants indidateat they
are committed to work against discrimination, ietahce, xenophobia or racism. The fact
that an activity, which approximately lasts 10 ddgsves such a significant mark on the
young people and contributes to the increase irethed of consciousness regarding social
and structural discrimination is a remarkable binéfkewise, it is evident that these
projects increase the interest of young people tdsv&uropean issues within the context
of European citizenshipThree out of four young people who responded the

questionnaire, stated thiiey are interested in European issassan impact of the project.

Project participants in the focus group meetings jaroject leaders in the interviews also
pointed out to similar benefits. The examples gisbow that participation in the projects
brings the values such afimination of prejudices, mutual respect and tateeto the

fore.

Let’s listen to young people...

“There were disabled participants from Italy andiBpmostly suffering from Down syndrome. | am aot
extrovert person, and prefer remaining distant fobsabled people. But, they were very friendly. ¥heg
me, and invite me to playing or dancing. | can &t | overcame my prejudices towards disabled le€bp
(Action 1.1 Focus Group Meeting, Project Particip&emale)

“Countries like Armenia and Azerbaijan are consédieenemies, so in the cases of participating iropegt
in Armenia, my father and other families reacthe tdea. But | observed that young generation imekia
is not likeminded with our parents. My opinions @rds Armenians also evolved. Neither Turkey nor
Armenia is the same anymore; young generation hasnged. Therefore, | believe that the old ideas
underwent a change. ...To be honest, due to my shidaed attitude, our conversation remained limited
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with greetings and daily conversation. However, dag, they complained about our distance attitugle b
saying ‘You interact with everyone else, talk toasswell.” | was surprised but happy at the same tiWe
said that there is no reason behind our attitudeleatome friends from then on. We socialised inkibir
group, and they emphasised that, in Armenia, tbehosktility is not valid anymore. When they askedhe
situation in Turkey, we told that we hear storiemf elder people. My standpoint has changed dietio
emphasis on the changing attitudes in Armeniali&nily, it seems that the hostility between twantries
will evolve with the contribution of youth.” (Actin1.1 Focus Group Meeting, Project Participant,déylal

“| said that ‘These things happen independent froex They are not my concern. That is their life &nd
have to respect it.” | observed that, they pay bsohite respect to my values as well.” (Action 1.1
Interview, Project Leader, Male)

In order to better understand impact of the Youtlklanges on young people and analyse
them in detail, interesting findings can be obsérime the responses given to more

comprehensive questions. For instance, as showiabie 1, in parallel to the increase in

the interest in European issuesght out of ten young peoplestate thathey feel more

Europeanafter the project (Graph 2).

Graph 2 Impact of Youth Exchange - Detail

How did the project affect you? - Youth Exchanges

I now feel more as a European than before

I have established contacts with people in other countries which
are useful for my professional development

I have established contacts with people in other countries which
are useful for my involvement in social or political issues

The project has made me more receptive to Europe’s multi -

culturality
The project has raised my awareness of the fact that some
people in our society are disadvantaged

I have learned better how to plan and organise a project

| got to know people from other countries with whom | am still in
touch
| have become aware of common European values (e.g. human
rights, democracy, peace, tolerance, gender equality etc.)
The participation in the project has contributed to my personal
development
I now feel more confident to move around on my own in other
countries (e.g. travel, study, work placement [internship], job etc.)

M AGREE % (To some extent + Definitely) 0 10 20 30 40 50 60 70 80 90 100

The assessment shows that the biggest impact grattieipants after a Youth Exchange is
experienced in terms of personal development. Ealhedn terms of mobility of young
people, it is evident that young people improvarteelves in travelling and living abroad
andalmost all of the respondents of the questionn&¥é%) started tdeel more confident

to move around on their own in other countries feasons such as travelling, studying,
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internship and jobCompared to other young people in Europe, it ismaportant benefit
that young people with limited international malyildue to obstacles such as difficult visa
procedures, economic difficulties could catch upl @ain self-confidence through youth

projects.

It is quite important for young people, who have tpportunity to travel abroad via Youth
Exchange even for a short term, itwrease self-confidencand make use of different

opportunities regarding their future plans and peas development. In a way to prove this
statement, again almost ai6%) of the respondents of the questionnaires indicttat

participation in a Youth Exchangentributed to their personal development

Data collected in the focus group meetings alsdicorsuch findings. Almost all of the
focus group participants voiced that the projebts they participated imcreased their
self-confidencetheir skills of punctuality, respect for different cultures, paten self-
control, orientation, obeying rules, communicatiomproved; andheir way of looking at

life changed.

Let's listen to young people...

0]

“I gained self-confidence. We travel alone, witheumt adult company to foreign speaking countriesresh
even finding an English speaker is hardly possife. manage shopping and cooking on our own. | have
learned these.” (Action 1.1 Focus Group Meetingjdtt Participant, Male)

“They wanted us to perform a drama. | did not knelat to say or do, because of my limited Englisher,
the encouragement of my friend followed by our sssful performance gave me self-confidence. Latet
worried less about my language, and improved itfodiably.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

A=)

“Following amateur shootings, we needed to use iBpemftware for editing. | spent hours to leatrat
software and, at the end, successfully appliedA#. an engineering student, | was not familiar with
photography and shooting videos. Thus, all thegshih practiced during the exhibition process weeg n
experiences for me. All in all, it was a pleasanurse.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

“In my first project, | received a call a couplewéeks before it begins. Back then, the participavdre from
Italy and Romania, and | did not have enough lagguampetence. | was anxious and hesitant to gothet
project. Last week, | called Vahit said that | veasxious and would not be attending to the projgat.Vahit
said ‘Even, your task is just moving one tableyilt be good for you’, then | joined. First two weewas
hard. Although | was willing to interact with otlserl could not express myself in English, nor wtre
interpreters precise. Especially, when other frigjotked around, | had difficulties understandingrth Later,
| got used to the environment, and engaged in atagonal and international projects.” (Action Etcus
Group Meeting, Project Participant, Male)

As shown in Graph 2, other questions directed ¢ogarticipants also bring about strong
indicators for the positive impact of Youth ExchaagThe ratio of positive responses
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regarding a series of remarkable impacts such agqgtrplanning, common European
values, awareness about young people with feweortyomties, contacts established and

sustained with people from different countrie9@8% and above

In general, identification of such strong indicatquoints out to the strong positive impacts
of youth exchanges on young people and becomesvitence of the fact that Youth
Exchange projects go beyond spending time togetfittr a group of youngsters from

different countries but have deeper and strongieces.

As well as improving self-confidence and contribgtito the personal development of
participant youngsters, Youth Exchanges influeteeftiture plans of the young people. A
great deal of young people participated in the ¥dtkchanges indicates that the project
that they took part in had an impact on their fatplans regarding education, employment,
career and personal development (Graph 3).

Graph 3 Impact of Youth Exchanges on Future

Project impact on my future - Youth Exchange

| believe that my job chances have
increased

| have a clearer
idea about my further educational pathway

I have a clearer idea about my
professional career aspirations and goals

| am planning to engage in further
education and training

I now really intend to go abroad to study,
work, do a work placement [an internship]
or live there

I now really intend to develop my foreign
language skills

0 10 20 30 40 50 60 70 80 90 100

M AGREE % (To some extent + Definitely)

The most significant impact on future can be obsgmegarding foreign languages. Young
people, who had been to an international envirortraed had to express themselves in a
foreign language at different levels and formsnsegiite determined for improving their
foreign language skills after the activity, regasil of the previous level of their foreign
language skills. The ratio of young people who ¢atkd that they intended to develop their
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foreign language skills in the future w6%. Likewise, the increase observed in self-
confidence regarding travelling or living abroadaafinds its place within the future plans
of young people. A great deal of participants, igh l[as94% of the respondents, indicated
that they intended to go abroad within their futplans.

Let’s listen to young people...

“Improving language skills is an important issueef@®@e the project, my language level was less than
elementary; without any special effort, by justeatting projects, | improved my language level|to
intermediate. The lecturers in the Associatioro albserved this progress.” (Action 1.1 Focus Grpup
Meeting, Project Participant, Male)

“I joined to the Youth in Action for Local Develomnt Project. Hereafter, | would like to participate
another youth project of EU. Therefore, | am tryitogimprove my language competences.” (Standard
questionnaire, 2013, Project Participant)

“As my friends also mentioned, there is a significanprovement in our English. Furthermore, apeotf
English, we show interest to other foreign langsadée project inclined me to learn Italian.” (idet 1.1
Focus Group Meeting, Project Participant, Female)

“l intend to study abroad or work there afterwaidl$,find a chance. Thanks to the project, my siawint
and attitude have changed.” (Standard questionrizirE3, Project Participant)

Another factor that has been observed at high seasltravelling abroad and developing
foreign language skills is education. Although youwork is based on non-formal
education and it is not an alternative to natiedcation and academia, it is known that
interest and motivation of the young people takpag in such activities increases towards
their formal education. The findings of the RAY @asch also confirm such a statement.
93% of the young people who participated in the yoexlbhanges indicated that after the
activity theyplanned to engage in further education and/or tiagn(Graph 3). Similarly,
83% stated that thelzad clearer ideas about their further educationathpvaysand84%

stated that thelgad clearer ideas about their career aspirations

Another remarkable finding to be emphasised asstgaint is that in the light of all
personal and professional benefits and future plainghe participants, their hopes of
employabilityincrease.Eight out of ten young peoplewho participated in the Youth
Exchanges think thateir employment chances increasafter the project. Focus group

meetings and interviews also provide concrete exasmpgarding employability.
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Let’s listen to the project leaders...

“For instance, certificates attained via those &indl activities are genuinely beneficial. To illae: during
my years in the University of Mersin, one of mygtdiours had a daughter who studied English in usitye
but was not able to speak the language properlytook her with me to Chez Republic. There, weratts
a drama therapy course. Later, | sent her to Litluao an exchange programme. Afterwards, |she
participated in two of our projects in Kayseri. &y, she became a reader in the University of y&giby
means of those certificates she gained througlhcjpating these projects. ...Rather than her dipldroan
the University of Mersin which for sure is a moengral qualification, it was under favour of heptunique
experiences abroad and foviouthPasgertificates that she achieved this position.tt{dn 1.1 Interview,
Project Leader, Male)

“Since | study in police academy, | will add [m¥outhPasscertificate] to my CV, in order to use it in
accessing related occupational positions.” (AcficdhFocus Group Meeting, Project Participant, Male)

Focus group meetings and interviews also providamgles, besides employability,
regarding the significant increase in entrepreraskills of the Youth Exchange project
participants. Project participants stated that ttayted to search for new youth projects in
order to benefit once more from the learning mopilihey got mobilised together with
their friends and other young people in order tbtpair ideas into projects; they submitted
those projects; they mobilised the organisationsvimich they worked; they established
their own associations/youth organisations. Suclstaimces clearly show that
entrepreneurship and sense of initiative compege(iey Competence 7) of young people
such as getting into action, taking risks, prodgamd implementing new projects develop

through the projects.

Let’s listen to young people...

“My life has changed with one project. After attérgithat project, | also wanted to design one.rirfed a
group with other participants from various projeatsl wrote my first project at the age of 17, apgliad it
when | was 18 year old. This was a turning point fiee.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

“Interacting with more and more young people indbuae towards to the idea of bringing those younmpfee
together and establishing a new NGO. We followedpdan and established the NGO. Today, our NGO|has
already been accredited.” (Action 1.1 Focus Growgetihg, Project Participant, Male)

“Afterwards, | conducted many other projects. Weige and conduct projects anyway. Most recently,| we
are running a project on sign language that widl eaxt week. Due to our working groups in [youtblcil,
we are self-confident about conducting projects. Wafee at least 500 members in each council. | aadté
the Youth Council now.” (Action 1.1 and Action 3driterview, Project Leader, Female)
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3.2 Action 1.2 — Youth Initiatives

Youth Initiatives (Action 1.2)°

Youth Initiative projects include projects whereupg people participate actively and directly
national or transnational activities of their owevising in which they play the key roles, in ortie!
develop their initiative, enterprise and creatividputh Initiative projects aims at ensuring a &fg
number of young people to become inventive andtieeén their daily life and to speak out ¢on
their local needs and interests but also on the mvaild issues. Through Youth Initiative projects,
young people can try out ideas by initiating, settup and carrying out an own project affecting
various areas of life. Youth Initiatives can alsad to the self-employment or setting up| of
associations, NGOs or other bodies active in thea af social economy, no-profit and youth
sectors.

in

Be it national or translational, a Youth Initiatiyeoject is initiated set up and carried by young
people. It gives young people the chance to tryidess through initiatives, which give them jan
opportunity to be directly and actively involved ptanning and carrying out projects. While
implementing a youth initiative, young people hdlie opportunity to discuss and reflect their
chosen topic in a European context, to feel thay ttan contribute to the construction of Europe
and therefore to consider themselves as Europ&aens. Participating in Youth Initiatives provige
young people with important non-formal learning esi@nces.

Youth Initiative projects, by providing the oppanity for young people to develop their
own project ideas and to realise them, aim to eraapace in which young people improve
their sense of responsibility, increase professiocoapetences and gain experiences and
knowledge about entrepreneurship. Almost all ofghaects of that type are realised at the
national level and for this reason Youth Initiatigpeojects have an important difference
compared to projects under other action types. &wammple, the factors such as
intercultural interaction and establishing interoa&l contacts that are prominent in all
other international actions remain less importamction 1.2 projects. For this reason, the
analysis emphasises professional development arsbrd benefits gained by young

people as a result of participation in the projects

Analysis reveal that young people participatingtime Youth Initiative projects gain
significant experiences in the fields telam work, project management, entrepreneurship
and creativity, problem solving and sensitivity feocietal problemsn line with the
objectives and targets of this action. Dependinghanfact that the percentage of positive
responses given by the participants to differenestjons of the questionnaires is
considerably high, it is possible to confirm thattian 1.2Youth Initiative projects within
the coverage of the analysis have been successluhay have played a significant role in

terms of development of the competences of yowsmeeho participated in the projects

° Youth in Action Programme Guide, valid as of 1.y 2013, page 34.
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As it is the case for other action types within dantext of the impact analysis, it is
possible to see that future plans of the young lgeoino take part in Youth Initiative
projects are influenced by the project experienud motivation and consciousness levels

increase, especially in terms of education.

From a comparative perspective, it is observed ttiatievel of learning of and impact on

the young people who participated in the 2012 goiesaires is higher than that of those
who participated in the 2013 questionnaires. Stheestructural and contextual reasons for
such a difference could only be identified by aadetl analysis of the realised projects, at
this stage one should be confined with the statéwfesuch a periodical difference.

A total of 286 young people who participated in ¥auth Initiative projects filled in four
guestionnaires distributed in 2012 and 2013 byRA¥ Network (2012: 121; 2013: 165).
In addition, within the context of the Special Seywof RAY research, one project leader of
a Youth Initiative project (Action 1.2) was inteewed and one focus group meeting with
five Youth Initiatives project participants was cucted. Thus, all the analyses in this
section are produced and presented from the d#tctenl by quantitative and qualitative

research methods.

Youth Initiative and Professional Development

In 2012 and 2013 questionnaires, the project ppaiits of Youth Initiative projects were
given a list of different learning issues and asie@ssess their learning levels on those
themes (2012 Project Participants Questionnairees@ans 8 and 9; 2013 Project
Participants Questionnaire, Questions 17 and 18kiny the same questions in four
guestionnaires conducted for two years ensuredreotyt and enabled an analysis with a

larger sample.
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Graph 1 Youth Initiative and Learning

What did I learn in my project? - Youth Initiative
(% To some extent+Definitely)

... to get along with people who have a different cultural background
... to communicate with people who speak another language

... to cooperate in a team

... to improve my learning or to have more fun when learning

... to negotiate joint solutions when there are different viewpoints
... to develop a good idea and put it into practice

... to say what | think with conviction in discussions

... to express myself creatively or artistically

... to achieve something in the interest of the community or society
... to think logically and draw conclusions

... to identify opportunities for my personal or professional future

... to plan and carry out my learning independently

.. to produce media content on my own (printed, audio-visual, electronic)

... to discuss political topics seriously

0 20 40 60 80 100 120
2012 PP 8-9/2013PP17-18

®2012 ®2013

As shown in Graph 1, young people who participatedhe Youth Initiative projects
indicated that they had remarkable benefits reggrthe issues such ssam work, project
management, entrepreneurship and creativity, proldelving and contribution to societal
developmenin line with the objectives and targets of this@t It is very significant that
the percentage 80% and abovefor those participants who indicated that theyeesgly
learnedhow to cooperate in a teanfjow to achieve something in the interest of the
community or society; to negotiate joint solutievisen there are different viewpoints; how
they can learn better or have more fun when leanito say what they think with
conviction in discussions; to develop a good ided put it into practice; to plan and carry
out their learning independently; to think logigaland draw conclusions; to produce
media content on their own (printed, audio-viswéctronic); and, to express themselves
creatively or artisticallythrough their participation in the projedine out of ten Youth
Initiative project participants developed themsslamd improved their skills iall those
themes listed above through their participatioth@project.

A major feature of Youth Initiative projects is b&lp young people develop, implement
and evaluate their own project ideas. In this seitses possible to argue that Youth
Initiative projects contribute to the learning peeses of young people by taking initiatives,
by being supported for their entrepreneurship antbking the social, financial and legal
responsibilities of their projects, as well as emuthe effective functioning of learning
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process as a result of learning by doing. Dateect#d in the focus group meetings and
interviews also support this finding. Not only theject participants, but also the project
leaders of the Youth Initiative projects develogf-senfidence, and they take more
initiatives for new projects to the extent thatyttieel to achieving success for the benefit

of society.

Let’s listen to young people...

“Owing to the success of the project, my self-cdefice increased and | effectively designed 8 otbath
projects for my city. Due to my position as a pobjexpert in the municipality, | contributed to ettprojects
devotedly; because, there was a visible success @usitive change in participants. ...I designedajegt,
and it was applied. We wrote projects for Developtigencies and they were applied. About 30 prejéc
designed have been implemented.” (Action 1.2, \iwev, Project Leader, Male)

—

“There are associations in our city which are djdly established for those projects. Those yofrignds
we helped for instance, they founded an associdtordisabled people. Moreover, a project centre |fo
disabled people was established. These are indécafothe increasing interest to projects.” (Actibr®,
Interview, Project Leader, Male)

Youth Initiative projects do not only encourage ingk initiatives, but also giving
initiatives. Focus group meeting shows that propaticipants also experience situations
in which they include young people and give thespoasibility and initiative within the
projects. This can be given as an example of timriboition of those types of projects to
the development of new attitudes such as accepttoieeance, respect for differences and
patience.

Let's listen to young people...

“Since young people are actively involved in pra;ethere is an undesirable age difference between
participants- fifteen to twenty years in some case3hey designed a T-shirt, actually we asked them
design the T-shirts. Although | did not like thesitm, we approved it. | mean, we try to understtuean; or
start to understand.” (Action 2.1 Focus Group MegtProject Participant, Male)

It is striking that the most agreed statement enghestionnaire by the young participants is
to cooperate in a teamn the questionnaires, 98% of the participant20d2 and 94% of
the participants in 2013 indicated that throughirthéuth Initiative experience, they
improved their team working skills and learned &etiow to cooperate in a teartt is
possible to find concrete examples regarding tlgneiss that young people experienced in
terms of team work from the focus group meetinglheith the Youth Initiative project
participants. Team work improves creative potesta the participants, ensures that they
produce together, and allow them to be proud ofdhiguts that they produced in the

projects and to feel themselves as useful indivgdua
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Let’s listen to young people...

“We did workshops, in which individual creativity svéhe key, to design a recycle bin. Those workshops
emphasised team work and group dynamic, and aimeduse idle items by turning them into decorative

objects through some handcraft activities. ...Ateéhd of the project, everyone was surprised by theome
of their labour. We organised an exhibition andoapetition to choose the most liked craft. A ungisgr
student’s design shaped like a robot took the filate. The emotions at that moment... | mean, eveagh
they seem very simple, people display the prodattheir labour. This sharing was nice, and peapdee
convinced that they managed something good anduto®me is visible.” (Action 1.2 Focus Group Megti

Project Participant, Female) T

Projects that are developed and implemented undethYlnitiative are expected to have
societal objectives and to meet some of the needscantribute to the development,
especially of the local communities. Another renadtke finding is that the projects
prepared and implemented for this aim significanttgntribute to the level of
consciousness of the young people regarding s@gsakes and problems, and increase
awareness regarding working for the benefit of sbeiety.97% of the Youth Initiative
participants (2012) stated that they learhed to achieve something in the interest of the
community or societyFocus group meeting held with the participantstité Youth
Initiative projects, which are by nature addressedhe needs of wider target groups in
local communities and mostly that of the young peopith fewer opportunities, shows
that young participants develop significant awassnabout the society/community that
they live in, they find the opportunity of integrag into the target groups of the projects,
they improve empathy skills and they feel the needupport that target group. Such an
experience appears as an important factor thateases the motivation of young
participants towards working for the interest of tHociety.

Let’s listen to young people...

“Then, we got on to ferry with kids. That was théist time. They did not know anything about fey
train. Some of them said ‘Let’s not get off ancelivere for about two years’. Many similar situasiorLots
of love...It was not about their disability; they wedvoarding children deprived of loving-kindnesseynug
us and show sympathy. They still inquire after y&é&tion 1.2 Focus Group Meeting, Project Partioipa
Female)

“We write projects, such as saying ‘children wilake moppets, or they will do this or that'. Aftemaile,
you see it happening; | mean, you see the thingdwwe dreamt come true. By means of your effaitthat
moment those children perform something; or thely pvbtect themselves in the future thanks to tights
they learned there. In other words, | do not knthe,idea of dreams coming true is very excitingrfar. ...1
have a clear conscience now. | used to say that Itthh do something. Now, | feel | did.” (Action 1E&cus
Group Meeting, Project Participant, Female)

“I observe that the self-confidence and commitmgoft participants] increase. The participants who
participated in the project are still active in @ssociation, and they all tell that ‘It was veigen We did
something different there. Such a project has penltdone before!” They, also, enjoy making a diffee.”
(Action 1.2 Focus Group Meeting, Project Particip&emale)
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It is observed that there is also an important chipd the condition that the implemented
projects should contribute to social developmesgarding the increase in young people’s
awareness of social issues. Compared to the gemtits of other actions, the percentage of
the increase imwareness of the participants of Youth Initiativegarding the fact that
some people in the society are disadvantageligher: according to 2013 questionnaire
90%.

Let's listen to young people...

“During the empathy workshops, participants had yngifficulties; they got upset; | was not expectithgt
much. There were many hardships: walking with stiskthout having side ability, using a wheelcheaig.
on the first day, they were not sure about being &b handle the workshop. Afterwards, we had aipic
with disabled friend from rehabilitation. When peigiants saw disabled people, they thought that Wed
to do something. We have to. We will attend tragsindo things by our own, and realise this prdjéetter
in the exhibition, there was a considerable supfporh media and the municipality. The exhibitiorpapred
on media. Students did something there. There theadlines saying ‘College students have the mualityp
make those activities’. These developments incoe#iseir enthusiasm. | can still see the impactactipn
1.2 Focus Group Meeting, Project Participant, Fejnal

“l acquired information about our clients, disablgebple. | depictured films for them; or | learribdt the
films they see are imp3format. | have never thought about this before.eWwthe TRT visited us for an
interview, our clients asked if it was for telewasior radio. There was no difference. | have neegalised
that there is no difference between radio and isil@v for them.” (Action 1.2 Focus Group Meetingpject
Participant, Female)

Consistent with the findings for other action typtee lowest percentage is witnessed on
the theme ofliscussing political topics seriouslyhis percentage, which wé6% in 2012
and 65% in 2013 questionnaires, seems rather lower cordpardhe other themes that
scored around 80-90%. However, it should be taleearaimportant gain considering the
fact that almosseven out of terparticipants expressed improvement on this theme.
Short-term and long-term impacts of the Youth Initiatives

In the questionnaires and focus group meetingsdéssvhat young people participating in
a Youth Initiative project learned, how young peopgiave been influenced by that
experience and what kind of a personal and prafeasimpact the project has had on their

lives are also examined.

It is observed that Youth Initiative projects hdkie biggest impact on young people in the
terms ofpersonal developmermtnd project managemer(Graph 2). In the analysis of the
guestionnaires distributed in 201®}% of the respondents indicated that the project that
they participated iwontributed to their personal developmemd theylearned better how

to plan and organise a projectnformation gathered in the focus group meetiags
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interviews also show that Youth Initiative projeatgrease self-confidence of the you

people who take part in the projects, make a diffee for them in approaching to t

ng
he

problems, increase their enthusiasm for takingaitives, and motivate them to develop

their own project ideas.

Let’s listen to young people...

“For us, the best side is that students —or yourgple let's say, take responsibilities and inities, and
address problems by themselves. After all, that ewasaim. | think, more or less, we achieved oualgo,
(Action 1.2 Focus Group Meeting, Project Participahale)

“By studying young people, | learned to think simpiWe make it complicated, when we face any probje
or in the problem-solving processes. However, ttay suggest more practical, applicable solutiohsit 1s
to say, we take into account many things sometimfs. sure, not ideal for all cases. In some el
actually, learned how to produce more simple asd ostly solutions by cooperating with young pedp
(Action 1.2 Focus Group Meeting, Project Participahale)

“Because we are in a municipality (because weragdmall region), managing such a project... Andjais
published on web pages of sub-governorship, mualityp and provincial Directorate of National Edtioa.

There were pictures. These were all good. If yduvalsat this project has changed in our lives, inlifey..

Participating in something, taking responsibiliyd doing something for others- this was the muogbrtant
one for me.” (Action 1.2 Focus Group Meeting, Pcojearticipant, Male)

“...for example, when | meet the children a yearrlatghen they are in high school, we worked w
secondary school student before; we started to tgareings about projects in high schools for the &o-
ordination centre. The kids were always willingp@rticipate, and now, they are writing a projecttis due
in May. This is a demonstrator of the outputs & finoject. We have asked them to write a projedtsirare
it with their friends to mainstream the idea of jpod design, and they are writing it. Action 1.2 f tHeir

rM

ith

project is approved, that means we achieved ogetdr(Action 1.2 Interview, Project Leader, Male)

Graph 2 Impact of Youth Initiative - Detall

How did the project affect you? - Youth Initiative

| have established contacts with peoplein other countries which are useful for my
involvementin social or political issues

| have established contacts with peoplein other countries which are useful for my
professional development

| now feel more as a European than before
| got to know people from other countries with whom | am still in touch

The project has made me more receptive to Europe’s multi - culturality

I now feel more confident to move around on my own in other countries (e.g. travel,
study, work placement [internship], job etc.)

| have become aware of common European values (e.g. human rights, democracy,
peace, tolerance, gender equality etc.)

The project has raised my awareness of the fact that some people in our society are
disadvantaged

| have learned better how to plan and organise a project

The participation in the project has contributed to my personal development

2013 PP 20 M | AGREE % (To some extent+Definetely)
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It is seen that Youth Initiative projects have magkable impact on the young participants
in the field of getting further education in theute. A great deal of respondents stated that
they nowplan to engage in further education and trainif®3%) (Graph 3). In addition to
that, it becomes evident that the projects that geeticipated in, not only highly motivated
young people to engage in further education, beay thlso made the field of education
considerably clearer for the young peof@8% of the respondents stated that they had
clearer idea about their professional career aspwas and goalsFocus group meeting
also reveals that Youth Initiative projects chardigeng spaces and perceptions of the
project participants and develop their potentiatsvisualising life differently, and provides

concrete instances in this regard.

Let’s listen to young people...

“And | am very happy with switching to this fieldetause, | believe that | formed a new lifestyleeav
route for me. Honestly, | am glad of suggesting shene —opening new routes, to young people. And |
observe this. Once that virus of youth project d¢tde people start to make an effort; they, alsp,tdrdo
something per se.” (Action 1.2 Focus Group Meetihigject Participant, Female)

Graph 3 Impact of Youth Initiatives on the Future

Project impact on my future - Youth Initiative 1.2

| believe that my job chances have
increased

| have a clearer idea about my further
educational pathway

| have a clearer idea about my
professional career aspirations and goals

| now really intend to go abroad to study,
work, do a work placement [an
internship] or live there

I now really intend to develop my foreign
language skills

| am planning to engage in further
education and training

70 75 80 85 90 95

M | AGREE % (To some extent+Definitely)
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The percentage of young people, who think thatcthrapetences acquired and improved

throughout a Youth Initiative project increase thehances of finding a job, appears

considerably high78% of the respondents indicated thiaey believe their job chances

have increasedhrough participation in the projects. The intewimade with the project

leader of a Youth Initiative project and the foayr®up meeting held with the project

participants also reveal that this kind of projduase the potential of developing perso

nal

skills of young people, giving them the chance aalyough experiences that they did not

have before, and provide them with new opportusitoe their futures.

Let’s listen to young people...

“...Also, we organised some trips. ...there were kids,example, saying that this was their first vigit
outside of their home town. We organised sportsisyeuch as football, Ping-Pong, chess, and athletnd
gave presents to successful participants. There aedience among executives of Kardemir Karabik
soccer team and some amateur soccer teams. Byaghetwo participants have been noticed and traresde
to professional teams. They play at Fatihspor mOme child is at the youth setup of Kardemir Karaipg«.

And one of our kids has joined to youth setup ofebiorate of Youth and Sports’ team.” (Action 1.

Interview, Project Leader, Male)

“Due to his active involvement to my project, wemayed one of the participants as an intern inaffice.

He further improved himself there, and was emplojedh managerial department of a company.

experiences were useful in the recruitment prodessause they had asked him about his previousgtaagi
with us. Then, he called me and said ‘It was veygd | talked about my projects. They were, al$ergsted.
| communicated, expressed myself better. This weestd the experiences | gained in the last two wéek
This was the only example | experienced in persgain, participants comment that projects are usafud
they ask about adding projects and their certidisad their CVs; or if they can call us for reconmaiation. |
think projects have an impact.” (Action 1.2 Focus@ Meeting, Project Participant, Female)

5por

His
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3.3Action 2 — European Voluntary Service

European Voluntary Service (Action 2§°
European Voluntary Service (EVS) aims to develdadty and promote active citizenship and
mutual understanding among young people througtyiogr out voluntary service in a country
other than their country of residence. Europeanumalry Service, that fosters solidarity amagng
young people, is a true “learning service”. Beydmahefiting local communities, volunteers learn
new skills and languages, and discover other agtuhn EVS project is a combination of themes
such as culture, youth, sports, social care, alltheritage, arts, civil protection, environment,
development cooperation etc. and provides a sagmfinon-formal learning experience for yoyng
people.

It is not possible to label any time of voluntegrmobility activity as European Voluntary Service
within the context of the Youth in Action Programnitethis sense, European Voluntary Service is
NOT:

- occasional, unstructured, part-time volunteering;

- aninternship in an enterprise;

- apaid job, it must not replace paid jobs;

- arecreation or tourist activity;

- alanguage course;

- exploitation of a cheap workforce;

- aperiod of study or vocational training abroad.

European Voluntary Service (EVS) refers to the steasm (1-3 months) or long-term (3-
12 months) voluntary work of the young people oraject for the benefit of the society of
a youth organisation in another country. Both feinly an individual activity, and ensuring
the living of a volunteer in another country foloag time, EVS considerably differs from
the other actions of the Youth in Action Programrier the same reasons, it leaves
remarkable and rather deeper impacts on young @solples. Not only a young people
who takes part in a long-term EVS project acquressarkable personal and professional
skills throughout the period he/she volunteers adbrobut also his/her future plans
considerable change as a result of such an experiehnalysis also confirms these

propositions.

Naturally, the most significant gain from living dnolunteering abroad for a long time is
observed in terms dhtercultural interactionand expressing oneself in other languages
As a result of this experience, EVS former volurgestated that they developed
themselves personally and professionally, theiariitplans got clearer, and maybe most
importantly, their self-confidence increased fa tbsues regarding their future.

% youth in Action Programme Guide, valid as of 1uny 2013, page 51-52.
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A clear finding from the analysis of the qualitati@nd quantitative data shows is that EVS
experience constitutes a turning point in the lieé&£VS volunteers, and the personal and
professional gains from the EVS experience po$tirdluence their lives. EVS offers
young people a unique experience in terms of dpreat and learning opportunities and
the impact it creates and according to the findimfthe analysis most EVS projects are
implemented successfully.

Similar to Youth Initiative projects, the evaluati@verages of the young people who
responded 2012 questionnaires is higher and ma#y@compared to that of the young
people participated in the 2013 questionnaireg. iff accepted that each EVS project is a
personal experience and that quite changeable tbtlieasame time influential factors
ranging from staying period, country visited to kiog system of the hosting organisation
and the content of work should be taken into carsition, it is natural that there are
differences. An issue to be considered here isEN& former volunteers, especially those
from long-term projects, who took part in the gtalve and quantitative analyses evaluate
their experience as a whole very positively, anglytbmphasise that such an experience

provided them with significant gains and opporti@siin a positive way.

A total number of 235 EVS former volunteers respzhtb four questionnaires conducted
in 2012 and 2013 within the context of the RAY @sh (2012: 133; 2013: 202). All the
tables, graphs and analysis in this section ardymed from the responses of those 235
young people. In addition, within the context ot tRAY Special Survey, an in-depth
interview with the project leader who took parttie European Voluntary Service Project
(Action 2) and two focus group meetings with a ltotamber of 16 project participants as
EVS former volunteers were conducted. Thus, allaha&lyses in this section are produced
and presented from the data collected by both gatwe and qualitative research
methods.

European Voluntary Service: Comprehensive Developnm and Learning

Regarding learning and personal development, EVigdovolunteers who took part in the
qualitative survey of the RAY research differ frahe participants of all other actions and
most positively evaluate their experiences pafrsonal developmenand intercultural
interaction and communicatiorAll (99%) of the EVS former volunteers who responded

the 2012 questionnaire expressed that they ledroedo get along with people who have
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a different cultural backgroun(2012 Project Participant Questionnaire, Quest®and 9)
through the projects. This percentage is also realdy high 03%) in the 2013
guestionnaire and it points out to the fact thajeneral EVS projects are the projects that
have the biggest influence on young people in tentescultural communication and
interaction (2013 Project Participant Questionnaire, Questiohand 18). Asking the same
guestions in four questionnaires conducted for years ensured continuity and enabled an

analysis with a larger sample.

Graph 1 European Voluntary Service and Learning

What did I learn in my project? - EVS

Agree (% To some extent - Definetely)

... to get along with people who have a different cultural
background

... to communicate with people who speak another language
...to cooperate in a team

... to improve my learning or to have more fun when learning

... to negotiate joint solutions when there are different
viewpoints

...to develop a good idea and putitinto practice
... to say what | think with conviction in discussions

... to express myself creatively or artistically

... to achieve something in the interest of the
community or society

... to think logically and draw conclusions

... to identify opportunities for my personal or professional
future

...to plan and carry out my learning independently

... to produce media content on my own (printed, audio-visual,
electronic)

...to discuss political topics seriously

0 10 20 30 40 50 60 70 80 90 100
2012PP8-9/2013PP17-18
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As shown in Graph 1, young people participatingeMS projects improve their skills
comprehensively in a variety of fields and diffaréman from other actions, they develop
not only in one particular area but in a varietycompetence areas. The most striking point
is that all 89%) of the EVS former volunteers who responded thestjannaire indicated
that as a result of their EVS experience, theynledetter to come together and

communicate with people from other cultures

Also as a natural outcome of living and workingamother country for a long period, 98%
of the participants stated that they learned bétterommunicate with people wispeak

another language. What is significant in this rdgarthat to be able to participate in the
EVS projects there is no requirement of speakimglémguage of the host country. Since
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Turkey is one of the most active countries regardiolunteer mobility within the context
of EVS, volunteers from Turkey go to a variety ofirGpean countries every year.
Volunteers who visit countries, ranging from SwedenMalta in which many different
languages are spoken, do not only improve theirliEmgskills, but also in the native
languages of the countries they have been to, anel &in important opportunity to improve
their competences of communication in foreign laaggs. In this regard, it is significant
that almost all EVS former volunteers who responttedquestionnaire indicated that they
learned how to communicate in different languagtsiing the opportunity to learn more
than one language during the projects in which sofriee participants take place without
having any prior foreign language skills becomegraarkable personal and professional
gain and affects future plans and opportunities ipositive way. Focus group meetings
provide concrete examples to complement the findingnprovement of foreign language
skills. Young participants of the EVS projects sthtthat they did not only learn the
languages of the host countries and of those irtatget group of the projects or of the
other volunteers that they worked together, bulh@atsame time they improved the skills to

better understand and communicate in their ownuages.

Let’s listen to young people...

“Since we worked with Caucasian refugees, theyliaug Russian. It was a 10 week Project. Although |
could not learn Russian fluently, | learned Cyillilphabet, and moderate Russian. As a mattectfffalish
language and Russian are similar. This was infagedtloreover, since ours was an educational fotioda
we benefited from many facilities. For instance, Eyglish was very poor before. They offered mees fr
course, and | gladly attended.” (Action 2 Focusupreeting, EVS ex-volunteer, Male)

“The first time | had been in Romania, | did nobknEnglish. It was at basic level which allowed omy to
speak about certain topics. At first, they gavernse English lessons for one month, than | begatténd
projects. This rendered me more productive forciming projects.” (Action 2 Focus Group Meeting, &
ex-volunteer, Male)

S

“You know, people say body language is universatgdlly, realised that people can communicateutdjing
gestures.” (Action 2 Focus Group Meeting, EVS elunteer, Male)

“[l had been teaching Turkish in Bosnia]. There evenany things, and it was really hard. For examp
could not figure out how to teach combining wordgias teaching clumsily, such as ‘never mind, itléme
like this’. They were also laughing; because, yoww, how good my Turkish was to teach them [
Explaining the letter 'y’ was a full-court endeavo&eriously, it was too hard. | learned, and ataght
this.” (Action 2 Focus Group Meeting, EVS ex-voleat, Female)

o

I

“First of all, my English was very poor before gginThere is a remarkable improvement in my language
abilities. Besides, | had the chance to learn avi®nds in my foreign friends’ native languagestérms of
language, | significantly improved myself.” (Acti@Focus Group Meeting, EVS ex-volunteer, Male)

Other two points that EVS former volunteers raisesd important benefits from their

projects argoint problem-solvingand team work 96% of the respondents in the 2012
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guestionnaire indicated that they learmedvto develop joint solutionsand95% of those
stated that they learndww to cooperate in a tearhlowever, neither of these topics was
considered equally positive by the respondents haf 2013 questionnaires and the
percentages of positive responses W% on both topics. Although this is also a very
high percentage, a difference of ten points from2012 questionnaire is remarkable. The
reasons for such a difference can only be explaittedugh a more detailed and
comprehensive analysis of those projects in questikvailable data can only help to
identify the existence of such a difference, butuldonot be sufficient to explain its

reasons.

Data collected from the focus group meetings atehwews reveal that there can also be a
variety of problems in an EVS project, especialjchuse it is a long-term activity and it
takes place abroad. Those problems can eitherléedeto practical arrangements in the
projects such as accommodation or food, or ratkeowss and comprehensive such as
deviation of the project activities from those Wit in the project application, or troubles
experienced with the hosting organisations androtb&inteers. However, the important
point here is the consideration of those problent r@egativities as learning experiences
by the participants. In this context, realising thiéiculties and problems they experienced
throughout the voluntary service activity, youngple develop new attitudes, methods etc.
to get along with these difficulties; and to thetest that they could overcome such

problems together or individually, they think thia¢ir self-confidence increases.

Let's listen to young people...

“Actually, team work is also important; you can kaproblem even with people you went together. [For
instance, you are two Turkish there, but you céhhgve disagreements. Even though you do sharasid
you learn to negotiate, conduct teamwork, and #gtiecome team members.” (Action 2 Focus Group
Meeting, EVS ex-volunteer, Male)

“There, | felt like | can survive every place inethivorld. Furthermore, | used to get stressed amtrbe
aggressive very easily when my plans did not wBik, there, things did not work as | had plannegvaay,
so | grew calmer. | became a more easy-going pergantion 2 Focus Group Meeting, EVS ex-volunteegr,
Female)

“There was an Estonian volunteer, for example. Bitenot leave her room for days, and she did |not
contribute to any workshops; neither for me norskHr But, | and my colleagues have learned somgthi
sometimes people do not feel well, and we shouke ghis chance to them. In the times she joinedues
were pleased and content with her work. And, intiimes she did not contribute, we did not judge bet
thought this was a development process for her. other words, even the unfavourable sides of EVS
contribute learning. In my opinion, there are nogor cons of EVS.” (Action 2 Interview, Projectdder,
Female)
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European Voluntary Service: Short-term and Long-tem Impact

In addition to the learning opportunities on diféfet themes they provide for the young
people, European Voluntary Service projects offeung people the chances to develop
competences in various fields. As it was the casetlfe learning process, EVS former
volunteers mentioned gains in and impact on congirgllie and various fields, rather than
that in a particular field, and indicated that E¥$perience considerably contributed to

their lives.

The most significant impact of living in anotheructry and working in a project for the
benefit of the society under the umbrella of anaargation/institution appears to be the
establishment of constant contacts with people fotiner countries (Graph 296% of the
EVS former volunteers who responded the 2013 quastire stated that through the EVS
project they got the chande know people from other countries that they w&ik in
contact with When it is considered that within the EVS pragectore than one volunteer
can work in a project or the hosting organisatian bost more than one volunteer in its
different projects, an EVS volunteer from Turkeyedonot only meet people from the
hosting country, but also has the chance to meeialsse and work with people from many
other countries. For this reason, the contactsbksii@d within the context of EVS are

multi-cultural and multi-national in real terms.

Focus group meetings and interviews also show EM$ projects result in positive
changes for the volunteers in terms of cultural vkedge, attitude and skills. Young
volunteers indicated that they learned new inforomaabout the country that they lived in;
they became aware of different viewpoints and ledrhow to cope with them; they had
the opportunity of learning by living in what thbgd seen on the television and read in the

books before, of questioning that new informatiad developing new perspectives.

Let’s listen to young people...

“We see foreigners, tourist in our city, but whefirgt got on plane, | thought that this time | ging those
places. When we landed to Chez Republic, Pragwsaid my friend that this land is not Turkey, but
somewhere else. | felt in that way at the beginnifg had adventure; took the wrong train, etc."tidw 2
Focus Group Meeting, EVS ex-volunteer, Female)

“I have never thought that | can meet up many pedm@m various countries in one place. Being togeth
with people from countries of the East and West wary unusual.” (Action 2 Focus Group Meeting, E
ex-volunteer, Female)

<
n

“The project was about children. It was tiring, bat the same time, enjoyable. For the first titlnejas
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abroad, and | had foreign friends. Living in a cioyron my own, with people from other cultures R)SJ
months, and sharing something are progressive wepnents. | would like to go abroad again with aroth
project.” (Standard Questionnaire, 2013, EVS Vadent

“l learned many things about Polish and Easterropesin history from people there. | had already know
that Poland is a Catholic conservative country wad under Soviet control after the WWII. But, théread
the chance to learn by reading and discussing pétbple in person. | particularly learn about higta
politics, geography and culture. | mostly learnbdwt their culture.” (Action 2 Focus Group Meetirtgy/S
ex-volunteer, Male)

-

“Besides, you get into making analysis and analyticking. More often, we realise that it is nste@asy as
what we read in books. They, too, do not know uB. Waey react against Atatlrk; because their teadh
high school have imposed them this idea. On theroside, we do not know anything about them. For
example, | did not know that they have tripartimvernmental system. | was very surprised. In thraesp
school, for instance, Croatians and Serbians aneageld in one side, and Muslim and Bosnian on therg
side. This was also very surprising. | asked whytaty separate students and teach them discrimmatid
religious hostility in schools by this practicewhs bewildered, shocked.” (Action 2 Focus Group fiheg
EVS ex-volunteer, Female)

“They make way for pedestrians, do not drive omthecould not believe when | first arrived thersaw the
car approaching, stepped on the road, and theutasrpthe brakes sharply | heard the sound of ABS.
happened here, the driver would yell at me ‘cléarway! Do you want to die!’ there, on the othendhathe
driver apologised for being late for braking.” (At 2 Focus Group Meeting, EVS ex-volunteer, Male)

“The countries you visit have a different climatejsine and perspective; you learn to adapt yolurselent
to a shop to buy yoghurt, for example. To my swgrthey sell yoghurt like the fruit yoghurt thad Wwave in
here. | saw this for the first time.” (Action 2 recGroup Meeting, EVS ex-volunteer, Male)

“You wake up and realise that you live in the sdmase with people from six different nations. Tikisery
exciting. Eating a different cuisine or talking abba different country in every evening. Drinkingcal
alcohol in the culture evenings. | think these &gy peculiar.” (Action 2 Focus Group Meeting, E¥%
volunteer, Male)

A great deal of EVS volunteer95%) indicated that due to the project experiencey the
started to feel more confideabout traveling to and living in other countries fgeveral
reasons In addition, 92% of the respondents of the qoestaire stated that they became
aware of common European values (e.g. human rigiésnocracy, peace, tolerance,
gender equality etc.and 90% stated thdhe project has made them more receptive to
Europe’s multi-culturality.Also in response to other questionnaires of thestjonnaires,
EVS former volunteers mentioned high levels of gigant gains and impact from the EVS
project. Compared to the participants of other oacttypes, EVS former volunteers
responded more positively on the issue of feelimyarEuropean andeven out of ten

former volunteers emphasised that they feel more as a European than before
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Graph 2 EVS Impact - Detail

How did the project affect you? - EVS
| have learned better how to plan and organise a project

The participation in the project has contributed to my personal development

| have established contacts with people in other countries which are useful for my
involvement in social or political issues

| now feel more as a European than before

The project has made me more receptive to Europe’s multi - culturality

| have established contacts with people in other countries which are useful for my
professional development
The project has raised my awareness of the fact that some people in our society are
disadvantaged

| got to know people from other countries with whom | am still in touch

| have become aware of common European values (e.g. human rights, democracy,
peace, tolerance, gender equality etc.)
| now feel more confident to move around on my own in other countries (e.g. travel,
study, work placement [internship], job etc.)
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® AGREE % (To some extent + Definetely)

When the Graph 2 is analysed as a whole, high nsgsopoint out to the finding that in
addition to personal and professional gains, EVi§igiants show considerable progress
in the fields ofactive citizenship and European citizenshipcus group meetings also
show that volunteers identify themselves bettegy timproved their organisational skills
and they managed to develop empathy with the grolgtsthey worked with through
working for the society/community that they havemento and taking initiatives.

Let’s listen to young people...

“This programme was quite useful for me. Now, | cfine myself better. | believe that the thindsdrned
will be useful in realising my plans for the sogi¢tive in. It enabled me to make wise moves.thbished
close connections with others and became part afitamational network. | introduced my culturedamet
new people. | have learned new things. More immbigta | have learned how to learn.” (Standard
Questionnaire, 2013, EVS Volunteer)

“It was not included in our project, but, since were an educational foundation, we organised wanshn
secondary and high schools, this was importantrfer | organised a workshop; | mean this developgd m
organisational skills. | had done this before, bbaid dealt with only practical stuff. This timewitas at the
co-ordination and execution level. We organisedoghiction events about volunteering and European
Voluntary Service by our own, outside of the founoi® and gave lectures to three different studgotips.”
(Action 2 Focus Group Meeting, EVS ex-volunteer |&ja

“...being together with children. | had stressful ¢isn but when | met with kids, when they hugged ldssed
me, or their plays, and even fights made me halpgiyll remember their names, characters and astiand |
do really miss them.” (Action 2 Focus Group MeetiBYS ex-volunteer, Female)
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Graph 3 European Voluntary Service and Future

Project impact on my future -EVS

| have a clearer idea about my
professional career aspirations and goals

I have a clearer
idea about my further educational pathway

| believe that my job chances have
increased

| am planning to engage in further
education and training

| now really intend to go abroad to study,
work, do a work placement [an internship]
or live there

| now really intend to develop my foreign
language skills

0 10 20 30 40 50 60 70 80 90 100

M AGREE % (To some extent + Definetely)

For the reasons mentioned before, EVS projects hawarkable impacts on the lives of
the participants and influence their future planssiderably. As shown in Graph 3, the
average of the impact the Action 2.1 on the pandiots’ project experiences and future
plans is quite high. In addition to the foreigndaage skills and enthusiasm and plans for
living abroad as a natural outcome of living andkirig in another country, those issues
that appeared at lower degrees for other actiosigdali higher averages for the EVS. For
example, the percentage of EVS former volunteers tlieve thatheir chances to get
employed increasedue to the EVS project they participated i8@8% and this percentage
is one of the highest among all the actions. Emplayt issue was also brought to the
agenda in the focus group meetings, and it wasreédehat EVS former volunteers is the
group that established the strongest link betweewntfy project and employment and
benefited the most from such an experience. Asag the case in terms of project impact,
regarding the impact on future plans, EVS projeafisience participants not only in one
field, but comprehensively in all the fields.
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Let’s listen to young people...

“I was employed a couple of months later. And thsked astonished ‘Aaa! Have you been to Italy? What
did you do there?™ (Action 2 Focus Group MeetiBy,S ex-volunteer, Female)

“I came back at the beginning of August. One wextér| | had attended interviews and started to \aftde a
week. It was thanks to EVS. They asked how longd bktayed there, and had | been able to improve my
English.” (Action 2 Focus Group Meeting, EVS exwaleer, Female)

“In terms of jobs, yes. | graduated before goirgg, dxample. | was unemployed, and there were natyma
opportunities in the area of French, | would saatel, | joined, because | wanted to use such aoropypty.
When | came back, | received more responses foapmpjications. Not only in education sector, bubdrs
international trade. Experiences gained abroachdvantageous for employers, as well; because yowotlp
have worries about adjusting yourself when theydsgiu to another branch; you know the languagéhéi
sense, it was very useful.” (Action 2 Focus Grougelihg, EVS ex-volunteer, Female)

“[Among the hosts] a volunteer is working for a jeat of the Health Department. Another volunteer is
teaching language in Yalova. There are sharp clsaimg¢hese people’s lives; their viewpoints andalde
have changed.” (Action 2 Interview, Project Leadanmale)

All those analyses point out to the finding thatdpean Voluntary Service projects have
deep and comprehensive impacts on the young pgaatits that could be considered as
turning points in their lives, and EVS is the mestective action in terms of the

development of the competences of the participauniy people.
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3.4Action 4.3 — Training and Networking of those actie in youth work and youth
organisations; Action 3.1 - Cooperation with the Nighbouring Countries of the
European Union and TCP — Training and Cooperation Ran

Training and Networking of those active in youth wok and youth organisations Genclik
(Action 4.3)"

Training and Networking projects aims to suppod training of those active in youth work and
youth organisations in this field, in particularopact leaders, youth advisers and supervisors in
these projects. It also supports the exchange péreences, expertise and good practice between
those active in youth work and youth organisatiaswell as activities which may lead to the
establishment of long-lasting, high quality progegartnerships and networks.

A Training and Networking project can be of twoegp
\ A project promoting exchanges, cooperation aniitrg in the field of youth work. It aims tp
implement an Activity which supports capacity-bunigl and innovation among promoters, as well
as the exchange of experience, expertise and gaatige among those who are involved in youth
work.
\ A project leading to the development of furthevjects under the Youth in Action Programme,
which aims to implement an Activity which helps pbitential promoters to prepare and develop
new projects under the Youth in Action Programnaahly by ensuring support and know-how for
the development of the projects; support for patimeling; tools and means to improve the quality
of the projects.

Training and Networking projects include Job Shadgw (Practical learning experience),
Feasibility Visit, Evaluation Meeting, Study VisRartnership-building Activity, Seminar, Training
Course, and Networking. Non-formal learning pritegpand methods are indispensable elements
of the Training and Networking projects.

Training and Networking projects differ from othactions in terms of the profile of the
participants and content of the activities. Tragnand Networking projects basically aim to
support the training of especially project leadgmth advisors and youth supervisors
active in youth work and youth organisations. Irdiaidn to the activities aiming to
establish sustainable, high quality projects, maships and networks, Partnership and
Networking support job shadowing in youth work ammaith organisations, good practices
and exchange of experience. For this reason, tlaysas of the questionnaires and
interviews with those who patrticipated in such\atiés focuses primarily on the levels of
achievement of the above mentioned objectives amticplarly on the newly established
professional partnerships, project managementss&ild basic skills and competences of

the participants as youth workers.

It is observed that, in line with the objectivestitdt action, those who participated in the
Training and Networking projects improved their aajlies especially in terms of

developing project ideas, establishing partnerslaipd better implementation of the

™ youth in Action Programme Guide, valid as of 1uy 2013, page 100.
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projects. In addition to such professional beneptrsonal competences of the participants
also develop through the Training and Networkin@jpcts. To the extent that such a
development would also contribute to the qualitytteé youth projects that they will

actively take part in in the future, it is possilie suggest that Training and Networking

projects contribute significantly to the whole yloutork.

A total number of 260 youth workers, who took parfiraining and Networking projects,
responded to four questionnaires distributed witihie RAY research in 2012 and 2013
(2012: 95; 2013: 165). All the tables, graphs amalyses in this section are produced from
the responses of those 260 youth workers. In aohditivithin the context of the Special
Survey of the RAY research, one in-depth intervigith a project leader from Training
and Networking project (Action 4.3 and Action 3.a@he focus group with four participants
of that action, and one focus group with 10 pgyaats of the Training and Cooperation
Plan (TCP) activities were held. Thus, all the gses in this section are produced from the

data collected by quantitative and qualitative aesle methods.

Training and Networking Projects and Learning

It is observed that learning processes and learoutgomes of the participants of the
training courses and networking activities that arganised for the individuals actively
working in youth projects in different organisatsoand institutions in different countries
are various and successful (Graph 1). As a restitteointernational environment and team
work occurred in the projects, almost é7%) of the 2013 questionnaire respondents
acknowledged that through their participation ia groject they learnei get along with
people who have a different cultural background amdcommunicate with people who
speak another languagelhe percentage of the positive answers given ey 2012
questionnaire respondents to the same issues as saisilarly high 94%). This is
particularly remarkable for the youth leaders aadtly workers implementing international
youth projects. When it is considered that inteérgal communication and learning is one
of the major priorities of the Youth in Action Pragnme, achievements of those who
organise and implement youth projects have an itapbplace for the improvement of the

project quality in general.
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Let’s listen to young people...

“The essentiality of preventing production of detéaprejudices appears there. People whom we gagal
well individually...or having prejudices directly...Rreh, for instance... Especially in the last projelagre
were three-four French participants. Apart from,drecause he worked with Turks in another projefbre;
the other three...We were a group of five. They imiaiedly draw a line between us and them. Howeyer,
after the project, | still keep in touch with theRrobably, my other friends, as well. And we aredigcting a
project together, in these days. We continuouslgharge ideas. Stereotyping... We develop prejudices
collectively, but it is very easy to demolish thendividually. | clearly saw this.” (TCP Focus Group
Meeting, Project Participants, Male)

“I was raised in a conservative family. But we dheee brothers, and | am one who challenged |our
conservative family most. | am the first universiaduate. Indeed, | am the first university graeua our
village. Yes, maybe | was more liberal than theumt, Istill had some conservative values deep inefd@e.
For instance, being in the same room with a pefspta a different culture of religion, eating togethsitting
on same table... these were all impossible for merbedttending this exchange programme. In thiseptp)
personally suggested all these. In this sensewthigsmaybe a challenging project for me, but | @y \glad.
My horizon about people has expanded very muchhis sense, | am grateful.” (Action 4.3 Interview,
Project Leader, Male

Due to the fact that learning dimension is priegtl in the Training and Networking
activities and non-formal education methods arermesively used in such youth training
courses, a great deal of the respondents of thstigoneaire expressed that one of their
basic achievements form those projectitearn better or have more fun when learning
Instances gathered from the focus group meetindsraerviews show that youth workers,
project leaders and trainers who take part in tlaning and Networking projects consider
participation in the projects as a learning expere they adopt themselves easily to
different learning methods used in the projectsy ttean compare these methods with other

methods, they can identify their benefits and agpte them.

Let’s listen to young people...

“Informal learning..l used to always perceive learning process, thilveav we experienced, we were raised

in Turkey until a certain age: you go somewhere aitdsomeone comes and tells you something. [But
especially in these kinds of trainings that areilfators’ rather than teachers... They also appdoeThis
impressed me a lot. In other words, you learn withwoticing the process.” (TCP Focus Group Meeting,
Project Participants, Male)

“There was a high demand for simulation; becausea# not spoken openly in out meeting. |, persgnall
witnessed this by visiting tables one by one. Peagre timid. Also, theory is always more borirtgyt took
the back seats. But, once the simulation had stastenething happened. They were attentive inpglalging.
We managed this with a successful work sharingctigh 4.3 Interview. Project leader, Male)

“In my opinion, you certainly learn something evarthe lowest quality projects; because you congetiver
with people from various countries. At least yowathanother culture, name, or language. Absolutalyt
teaches something. However, speaking of learning@mments, | believe that project designers hageeat
impact. In fact, | think the ones who manage progativities have a greater impact. If the acquaine
meetings and socials are managed well, if peopterne friendly at once, if measures are taken tognie
breakaways and withdrawals; the learning procelsaes superior results. Otherwise, it remains lichi@-5
months later, you even do not remember the paatit§” (Action 4.3 and Action 3.1 Focus Group Meeti
Project Participant, Male)
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In a general sense, the issues that come to teerfdhe analysis regarding personal and
professional development agecooperate in a team; to develop a good idea@urtdt into
practice; to negotiate joint solutions when there different viewpoints; to say what they
think with conviction in discussions; and, to aclesomething in the interest of the
community or societyAccording to the outcomes of the questionnaities,percentage of
those who indicated that they developed themsdhmesigh the Training and Networking
projects that they took part in 8% and above(Graph 1). The questionnaires of 2012
and 2013 do not differ in terms of outcomes, arigoaigh there can be differences of a few

points; the results seem similar and positive geaeral sense.

Graph 1 Learning in Training and Networking Projects

What did | learn in my project? - Training and Networking
Agree (% To some extent - Definetely)

... to get along with people who have a different cultural background
... to communicate with people who speak another language

... to cooperate in a team

... to improve my learning or to have more fun when learning

... to negotiate joint solutions when there are different viewpoints
... to develop a good idea and put it into practice

... to say what | think with conviction in discussions
... to express myself creatively or artistically
... to achieve something in the interest of the community or society
... to think logically and draw conclusions

... to identify opportunities for my personal or professional future

... to plan and carry out my learning independently

... to produce media content on my own (printed, audio-visual, electronic)

... to discuss political topics seriously

0 10 20 30 40 50 60 70 80 90 100
N 2012 ® 2013

2012 PP 8-9 /2013 PP 17-18

Data collected in the focus group meetings andviges show that project leaders, youth
workers or trainers who participate in the Trainangd Networking projects considerably
value “to cooperate in a team” since they think thavill ensure a more interactive and
attractive learning environment for the particigaot their future projects and accordingly

increase the success of the projects and learnittpmes.
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Let’s listen to young people...

“Groups are formed during training anyway. Someimeompetition occurs in those groups. You

communicate better with your team mate. Therebgrnieg process becomes more active. | mean,
personally participate in it.” (TCP Focus Group Meg, Project Participants, Female)

you

“Team work was effective for me; | mean | belietenas. Because, you are given responsibilities. And

others... Finally, at the finish point you feel likeu need to demonstrate your work to other friefidaus,
you make an effort. That is to say, you work hdrelcause you demonstrate what you have done. And
finish the task without even noticing the procd3sring trainings for instance... this was the mogpiiessive
one. We would shoot a film for all day! Think abdut.or documentary...We did extraordinary thing
general. Outputs were very creative...” (TCP FocusuBrMeeting, Project Participants, Male)

“At first, when people introduce themselves, astipigants, they just mention their names. But when
attend a group, we are expected to produce antpbjesomething else. When we work on our projewre
was an aircraft engineer friend, and our design®eweore well-turned...Or I... A friend found a guitand
we involved it to the project. | sang. We noticedttwe all have a skill; we included them into greject.
You cannot always express yourself with words ¢jednut with the outcome of your labour, or yoursfimn
in a project, you can. This is team work.” (TCP &®&roup Meeting, Project Participants, Male)

“There were many team works. We tried to learn gbing with the help of team works anyway. Everyad
tried this method at least 3 or 4 times. Ours weoee diverse; because time was abundant.” (Acti8rand
Action 3.1 Focus Group Meeting, Project Particip&iamale)

“Ice-breakersand energisersare very effective in altering the atmosphere, mydctivities; because peop
with diverse backgrounds can tolerate each othiéeh@nd regardless of the topic, they can biiédrtteam,

yo

in

ne

le

and ensure team work to achieve their goal. Thiprissumably related to the concept of Europgan

citizenship.” (TCP Focus Group Meeting, Projecttiegrants, Female)

“There was a good balance in the seminar. Thaedure part held short, and we learned everytling

experiencing. And they divide the seminar like: fiist day the practices they had chosen...But oreney

can teach you many things in one area, and everiwimerdependent. In other words, there is nath
individual. There is neither individual success failure. So, everyone had to do their parts tdeahto the
outcome. Later we designed some relevant projacfsriming particular teams. | think | learned a diotring
this process...As a matter of fact, they created sugbod synergy, the group did not fall apart; weedill in
touch.” (TCP Focus Group Meeting, Project PartioipaFemale)

n

Meetings with the participants of the Training adetworking projects demonstrate that

Action 4.3, Action 3.1 and TCP projects are alsefuisin terms of developing an idea and

implement it. According to the participants, suéhdkof projects, equips the participants

with skills such asgetting aware of common problems, identifying theseblems,
discussing common solutions and expressing theesskétter in these discussions
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Let’s listen to young people...

“Also, | liked the discussion and criticism parénd there | noticed that | really like discussidatforms. It
is same in school, as well. We are always in audision. You know the Faculty of Political Scienéed |

realised that | like the environment there. In therkshops, also, we divided into groups and madeeso

samples. Then, we switched them between groupsnaigé comments on them, and some alterations. Later,

we discussed about the changes we made, as wahlasu'this can be done, that cannot fit'. | readishat |
enjoyed the discussion platform, and learned & (6CP Focus Group Meeting, Project Participants/é)l

“For instance, some friends among Turks were rahtcabout sharing their opinions. In the followithays,
even though they had completely diverse ideas, these comfortable about sharing; because they
friends from then on. This is a kind of self-comditte.” (Action 4.3 Interview, Project Leader, Male)

“In general, you can clearly observe the changgudents who go abroad for the first time and #iatively
young ones, during and after projects. | see thigy students, for instance, they grow a remarkablé
confidence; they realise themselves. At the enthefthird or fourth day, they raise their fingesayisg ‘I,
also, have an idea about this issue’...While theyewslent before, or maybe know three or four Eing
words, they shift into ‘No, | want to comment onisth You can clearly observe the process of s
realisation.” (TCP Focus Group Meeting, Projectiegants, Female)

“I, personally, broke down my prejudices. There avstereotypes saying a European is this, a faeEas
like that. You realise their actual personality enmu socialise in their groups. You are all egunathis
world. Neither he is superior to you, nor are yoou achieve this conscience. In addition,
communication skills have developed. My civil digle and organisational skills have improved.” (8t
4.3 and 3.1 Focus Group Meeting, Project Parti¢iddale)

vere
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In terms of the gains of the individuals participgtin Training and Networking project

S,

the issue ofliscussing political topics seriouséttracts attention. Although it has a rather

lower percentage compared to other items, it isiiggint that70% of the respondents of

the questionnaire (2013) emphasised the effedieoptojects on themselves in this regard.

This percentage seems higher compared to the athiens, and points out to the fact that

when participated in such projects, youth workerd trainers discuss political issues more

compared to the other actions. A probable reasothfe situation is that youth workers,

youth leaders and trainers would like to preveritipal conflicts that could appear in the

youth activities that they organise and would ltkebe well prepared to manage such

conflicts.

Let’s listen to young people...

“There were participants from Azerbaijan and Arnaeim our projects. This was our major concernhérée
would be any problems; but in no way, there weng @oblems in both groups.” (Action 4.3 and 3.1 &
Group Meeting, Project Participant, Female)

“We were talking about politics, but each part veaguing in favour of their opinions. There was aay
problem in this sense, but participants from FastEaually socialise in their group and close thedues to
outsiders. This might be a problem, but it did catise a significant case.” (Action 4.3 and 3.1 BdGwoup
Meeting, Project Participant, Male)

)
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Short-term and Long-term Impacts of the Training and Networking Projects

How Youth workers and youth leaders participatimgtihe Training and Networking
projects are affected and in which fields they diggyed themselves are also examined in a
detailed way in the questionnaires and focus groaptings. Graph 2 presents the positive
answers given by the respondents of the questimnt@aihe question of which impact they
experienced amongst the series of statements tpviem.

Graph 2 Impact of Training and Networking Projects - Detall

How did the project affect you?- Training and Networking

| have learned better how to plan and organise a project

The participation in the project has contributed to my personal
development

| have established contacts with people in other countries which are
useful for my involvement in social or political issues

| now feel more as a European than before

The project has made me more receptive to Europe’s multi - culturality

| have established contacts with people in other countries which are
useful for my professional development
The project has raised my awareness of the fact that some people in
our society are disadvantaged

I got to know people from other countries with whom | am still in touch

| have become aware of common European values (e.g. human rights,
democracy, peace, tolerance, gender equality etc.)

| now feel more confident to move around on my own in other countries

(e.g. travel, study, work placement [internship], job etc.)

70 75 80 85 90 95 100
2013 PP 20 B How did the project affect you in the end? AGREE % (To some extent + Definetely)

The assessment shows that the individuals partegsipan the Training and Networking
projects indicategroject managemerats the field in which they got the biggest benraxfid
impact from these project87% of the respondents of the questionnaire exprassedhey
learned bettehow to plan and organise a proje&fter the project that they participated in.
This basic finding reveals that Training and Netog projects are successful and they
accomplish their major objectives. Similarly, whitee percentage of those who indicated
thatthey got to know people from other countries witiom they are still in toucis 94%,

the percentage of those who stated thay have established contacts with people in other
countries which are useful for their profession@vedlopments 85%. It is possible to
provide examples from the focus group meetings snterviews that support those
findings.
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Let's listen to young people...

“About 50 people all around the world participatetiainings. They are all educated in differentcipléies,
and notions. Also, trainings are interactive. Tliéyide you into groups, and in each group everysimare
ideas and comes into conclusions... [diversity, caltdifference]... this was very advantageous for ame
it dragged me into the project.” (Action 4.3 andl Bocus Group Meeting, Project Participant, Male)

“The best contribution is learning different prae in different countries, and meeting the locdlhose
countries. And carrying out the applicable practibere.” (Action 4.3 and Action 3.1 Focus Group hfeg
Project Participant, Male)

“The most favourable part for me was gaining a ooafe partnership.” (Action 4.3 and Action 3.1 Fecu
Group Meeting, Project Participant, Male)

“Probably because of the atmosphere there; Ikai#lp in contact with people | have met there irseh@ur
days. We have built a good friendship and designgdod project. They still come here; we visit eatter
for holidays.” (TCP Focus Group Meeting, Projecttiegpants, Male)

Another significant outcome of the Training and Wertking projects is observed in the
field European citizenship and consciousness. W8iléo of the respondents of the
guestionnaire stated thdhe project made them more receptive to Europe’dtiimu
culturality, 92% indicated thatheybecame aware of common European values

Let’s listen to young people...

“In addition, there we acquired information andcdissed about the practices of youth policies iremth
countries. This can be introduced as an improvelmepttojects... Especially we get different opiniaisout
the meaning of European citizenship. In other wotldsy learned what European citizen means; bedhes
participants and pollsters had diverse definitiobkere in Turkey, there was a completely different
conception... there was a wrong definition, at le@stmanaged to break it... some said diversity, sonity,u
some freedom, some customs union, for instance eSatbest defined, this is in our conclusions aB, \&s
freedom of movement.” (Action 4.3 Interview, Prdjéeader, Male)

o)

U

In addition to all those, it is seen that particifsahave important gains and show progress
in terms of personal development, increase in @wifidence and societal awareness
through participation in the Training and Netwoxkiprojects. Improvements in the skills
such as looking at oneself from outside, elimirgfnejudices, improving self-confidence,
practical thinking and feeling empathy were alsiced by the participants of the focus

group meetings and interview.
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Let’s listen to young people...

“We were in a mountainside in Norway mostly occdpwith outdoor activities. Above all, activities ke
very well organised. In the first day, we practitkd activities they had taught or guided. In theosd day,
we planned activities in groups, and the activitieere challenging for us. Besides, they requiredau
challenge against nature. We practiced many compedktivities. There, | saw that they can teachviilual

awareness, developing empathy and teamwork. Ieetigat we can easily popularise this style amangy

people, especially for the disabled. In that sdomh for me and... Later, we developed a projecthis) ind
it was approved. Thereby, | broaden my horizonakyng this development as the basis.” (TCP Focusifsf
Meeting, Project Participants, Male)

[

“I have not been abroad before, although | wasliredin youth projects. Since | did not have tharate —
also my health problems (I am diabetic)... | left tngme city and travelled from an international aitgo
another one on my own. Therefore, | went to thetmgegooint again all alone... | used to have a tring!
phobia related to my diabetes; | thought | wouldearego to long journeys. But, now, after my expece
abroad, when you invited me here, for instance, édliately... Normally, It used to take a few days|of
consideration: ‘Can | go? Can | wake up in the nmg® What if | miss my flight?’ | had anxiety distar
like this. | believe | got over it. Now, | couldys&o the National Agency authorities. Before | usedend
mails saying ‘I might not be joining. Do not considne an absolute participant. My blood sugar neagll
up at that morning.’ in order to not to put themaidifficult situation. But now, | can say ‘Yesamn coming.’
confidently.” (TCP Focus Group Meeting, Projecttiegrants, Female)

“The most impressive part for me is that we werstracted from our present subject (carrier, pacodh
etc.), and turned into our childhood, the age & fir ten. Everyone talked about bare truth. Blatted to the
subject... Beyond this, empathy... ... Most people leaamyrthings for the first time. We wanted us to wrap
ourselves up in different cultures. ...And we maimn¢a that role playing for one day. We have pardicul
limits. Our communication, gestures and facial espions, conversation... It taught me to judge myseff
others’ point of view, to develop empathy. For first time, there | fully grasped a hundred pertcen
Thereafter, to illustrate, a mother’s role, a fatheole, a young person’s role...” (TCP Focus Gridgeting,
Project Participants, Female)

“As a university student, before starting | alwagsd that | will be active in any sphere. | haweajs been
keen on internationality. | wanted to realise thexsonally. And this started with the National Age. |

went abroad for a project. This was my first tinkecad, for instance. Then, we developed self-cemnie
about designing and managing projects. We can coanfidence firstly. Secondly, dealing with other
people’s problems and supervise them. | mean iiislike a serious supervision, but co-ordinatidiils
were one of the most important achievements for Ab&o, practical solution. That is, addressing dem
during projects. | needed to suggest solutions kameously when it was asked. Thankfully, we haddlel

developed practical thinking abilities.” (Action34interview, Project Leader, Male)

How the individuals participating in youth work @soject managers, youth workers,
trainers or leaders, use their experiences afterr gharticipation in the Training and
Networking projects and how their future plans afiected are important to consider in
terms of sustainability and efficient use of resegr If the individuals participating in the
projects under this action cannot use their expeeas and established contacts in the youth
projects they participate or manage, problems mag regarding the efficient and

productive use of their experiences and sustaityabil the youth projects.
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Let’s listen to young people...

“The topic of the project was sustainable developtnenvironment. About one month later... in Istdnbe
organised a seminar, 4.3 seminar. Again on same:tepstainable development and environment. Many
workshops practiced there gave ideas about thegraje will operate in Turkey. On individual basagiain,
the project on recycling the objects that we usetndaily life affected my life. In other words has an
impact both institutionally and sustainably. Thegrev useful works.” (Action 4.3 and Action 3.1 Foqus
Group Meeting, Project Participant, Male)

“Despite the project have a Facebook page; | amsipéstic about what we are going to find 5 yeatsrlalts
subject is sustainability, but one cannot help wiog about the projects maintainability. This ig ttase for
many other projects. After a while, it turns inte wame, managed, and it’s done... there is a hudegpro
dump; no longer used, finished, a dumpsite wherem® interact any longer.” (Action 4.3 and Actiorl 3
Focus Group Meeting, Project Participant, Male)

As well as developing self-confidence and contiitguto the personal development of the
participants, the Training and Networking projeatso affect their future plans. A great
deal of the youth workers, youth leaders and trainleat take part in such projects point
out to the fact that the project that they paratga in had an impact on their future
education, employment and personal developmensglaraph 3).

Graph 34 Training and Networking Projects and Future

Project impact on my future - Training and Networking

| believe that my job chances have increased

| now really intend to go abroad to study, work, do a
work placement [an internship] or live there

I now really intend to develop my foreign language skills

| am planning to engage in further education and training

| have a clearer idea about my professional career
aspirations and goals

| have a clearer idea about my further educational
pathway

0 10 20 30 40 50 60 70 80 90 100
B AGREE % (To some extent +

The most significant impact about the future appéaibe in the field of foreign languages,
as it is the case for other action types. Regasddésneir previous level of language skills,

youth workers who get into an international envimemt and have to express themselves in
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another language at different levels and in dififertorms, seem quite determinate to
improve their foreign language skills after thenatt The percentage of young people who
indicated that they would includéeveloping foreign languagdsa their future plans is
92%. Similarly, it is also observed that increasinff-senfidence regardingraveling to or
living in another countryalso plays a role within the future plans of tlaetigcipants.90%

of the respondents indicated that they would likgd abroad as a part of their future plans.

It also becomes evident that young people particigain Training and Networking
activities are motivated to develop their skillgther by participating in trainings and
coursesNine out of ten participants of the Training and Networking pragestated that
they planned to engage in further education and tragnafter the activity (Graph 3).
Similarly, 80% stated that after the projetiiey had a clearer idea about their further
educational pathwawnd 80% stated th#teyhad a clearer idea about their professional
career aspirations and goaldata gathered in the focus group meetings show tha
participation in the Training and Networking prdgaffects and clarifies the formal
education plans, provides benefits in their exgstimorking environments and directs

participants towards new education opportunities.

Let's listen to young people...

“Apart from this, | want to learn more about the@ject theme and the applicability of sustainabilitydaily
life, where can | learn; yes this is a consideraldfciency. In Turkey, there are places we cad fiatterns
about the issue, but, it was actually valuableg® these there, in the project.” (Action 4.3 ardfigh 3.1
Focus Group Meeting, Project Participant, Male)

“I am doing my master’s in Istanbul University, the Department of Social Policy and Social WorkeTh
projects and training were also effective on makimg decision. In other words, | can say thatdteting
point was directly this project... In this projecis@ | choose risk groups. ...then, | realised thdike
working with risk groups. And, at present, | am Wiog on poverty and female employment at university
Therefore, it had a direct impact on me in detemmginmy areas of interest, and what | want to inlifey |
mean, it changed my life.” (TCP Focus Group MeetlPipject Participants, Male)

“Itis significantly effective on careers; it hasrailtiplier effect, especially on students. In teahse, it makes
unattainable things possible for students. Andusrit is important in that sense: you are a disiistged
person, because you travelled abroad, and becamie anodel for children.” (TCP Focus Group Meeting,
Project Participants, Male) T

Moreover, the number of youth workers who indicatedt participation in the project
created a positive difference and advantage inrfq@mployment and job opportunities

cannot be underestimated.
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Let’s listen to young people...

“I work as an engineer in an iron and steel factdyring the recruitment process there was a group

interview. Then | had another interview with the @Bf the company. Then | entered an English exam.
success in these processes is mostly thanks fordfects | was involved in. As a matter of fact, Exyglish
improved there. Team work dynamics, conducting teark were advantageous for me. In the work th
am currently employed, we are 550 colleagues, andbgcome a sort of chief if you are the engin¥eu
need to co-ordinate them. You need to get alonk thiégm. ... [During the job interview] they did natkame
about my occupational experience. They did notraslany technical questions.” (Action 4.3 and Actibh
Focus Group Meeting, Project Participant, Male)

“For the time being, | am a reader in a privatevarsity in Antep. At the first time | had startexiwork there
—even in my interview- | said: ‘I want to work dtet Office for International Relations’ which hadt ii@en
founded yet. It was the second year of the Uniter3ihe foundation process started immediately smodn.
Then... | did internship at the EU office of my unisigy when | was a student. They directly appointesl
as Erasmus co-ordinator, since | had experiendeearea. | might be the only reader who is anraussco-
ordinator at the same time. Usually, they are As$isof.s, etc... In that sense, [participating imjpcts]
served me in finding a job.” (TCP Focus Group MegtiProject Participants, Male)

“The latest, last week, | applied to a private sthtere. ...A French school. We started to talk irglist.

And, | noticed that they did not really pay attentito how | was delivering French. ‘How do you s

M

at |

us?’, ‘What king of projects can you design’, oroid can you guide this young people?’, ‘How can you

address their needs?’ ...when they saw it on my @y thsked, such as ‘Did you go there?’, ‘Did you
this?’, ‘When did you go?’...We discussed about thdobt, talked.” (TCP Focus Group Meeting, Proj
Participants, Female)

do
bCt
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3.5Action 5.1 — Meetings of young people and those psible for youth policy

Meetings of young people and those responsible fgouth policy (Action 5.1)"
Those types of projects aim to support the implaat@n of Structured Dialogue between youyng
people/youth organisations and decision-makersfexpa the youth field at local, regional,
national or international level. Structured dialegs the name used for discussions between youth
policy-makers (at all levels) and young people bosen themes, in order to obtain results which
are useful for policy-making. The debate is stieed in terms of themes and timing and can
include events where young people can discussgiteed themes amongst themselves and with EU
politicians. Structured Dialogue activities canedke form of seminars, conferences, consultations
and other events organised at local, regionalpnatior international level. These events promote
the active participation of young people and theieraction with decision-makers, in order|to
establish a platform for debates between all ther@sted parties, enabling them to formulate
positions or proposals and then translate themdoterete actions. Non-formal learning principles
and practice are reflected throughout the project.

A project under Action 5.1 is developed with a viemimplementing one or more of the following
Activities:

' National Youth Meeting, may consist of a series or combination of thewedctivities, taking
place at local, regional, and national level inflmegramme Countries, with a view to

a) offering space for debate, consultation, aqteicipation and information on issues which
are relevant to Structured Dialogue or Europearok/pblicies and topics,

b) preparing the ground of the official youth caefece to be organised by the Member State
holding the turn of Presidency of the European dnio

¢) organising activities linked to the European toweek,
d) enhancing cross-sectoral dialogue and cooperd@ween formal and non-formal educatjon
areas.
\ Transnational Youth Seminar includes gatherings of young people and policy-enslaimed at
discussing, exchanging ideas and best practicépraadopting recommendations around topics
centred on the priorities and objectives of theu@tred Dialogue and the renewed political
framework in the youth field.

The meetings and activities that are NOT eligilide grants under Action 5.1 are as follows:
academic study trips; exchange activities which @inmake financial profit; exchange activities
which can be classed as tourism; festivals; holigtayel; language courses; performance tours;
school class exchanges; sports competitions; etgtuimeetings of organisations; political
gatherings; and, work camps.

Action 5.1 aims to ensure exchange of ideas anérexpce between young people and
those responsible for youth policy regarding theam fields, to inform them about the
developments and to make them a part of structdrelbgue. Thus, the profile of the
participants of the Action 5.1 projects is consétlaccordingly, and these types of projects
bring together young people, youth organisationd ywuth policy makers/experts at the
local, regional or international levels. These ectg consist of activities in which young
people can discuss both among themselves and hétpdlicy makers at different levels,
and by providing a convenient basis for discusbienveen the relevant parties, they aim to

develop proposals or attitudes, and to ensure egarticipation of young people and

2 youth in Action Programme Guide, valid as of 1uny 2013, page 106-107.
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development of their mutual interaction with thdippmakers in order to turn them into
action. An important feature of the Action 5.1 g is that they include a high number of
participants (minimum 15, on average 50-100) combén other action types, and they are

often organised at the national level in the Turldase.

Although the participants of the meetings, as deffie actors of youth work, are expected to
increase their level of information and awarenessdevelop themselves professionally, it
should be underlined that those meetings are noakytraining and networking activities,
and these objectives are considered under theifigaamd Networking projects (Action 3.1
and 4.3). For this reason, it is more meaningfudgeess the impact analysis of the Action

5.1 participants in terms of personal developmaedtraotivation.

Analyses demonstrate that participants of the AcEd projects show progress in terms of
personal development, and in relation to their fatplans, they increase their knowledge
and experience especially about the themes ofrthjeqts as a result of their participation
in the project and they focus on improving theiueation and foreign language skills for
the future. In a sense, the meetings that theyigiaate in motivate young participants to
deepen in their own fields and develop their coemets, and considerably contribute to

their personal development.

In the standard and special questionnaires disétbdor Action 5.1, contrary to other
actions, the assessments of the respondents sgber in 2013 questionnaires, compared
to these of 2012 questionnaires. Due to the ideatibn of such a difference, it will be
useful to collect additional data and conduct aendetailed analysis for the reasons of
such a difference. One of the probable reasonshas the number of participants
participated in the 2013 questionnaires is more tha times higher than that in the 2012
questionnaire. To control this, it is necessaryet@mine the projects of those who
responded the 2012 questionnaires. The responsegroup of participants who took part

in the same project and were unsatisfied withrit &tiect the results of the limited sample.

A total number of 155 Action 5.1 project participgamesponded to four questionnaires
distributed in 2012 and 2013 within the contextled RAY survey (2012:42; 2013:113).
All the tables, graphs and analyses presented ig1 dbction are produced from the

responses of these 155 young people. In additicthjnsthe context of the RAY special
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survey an in-depth interview with one project leadeho took part in the meetings of
young people and those responsible for youth pdlistion 5.1) and one focus group
meeting with three project participants were comedc Thus, all the analyses in this
section are produced and presented from the dé&ctenl by quantitative and qualitative

research methods.

Meetings and Learning

The strongest response of the project particip@ntise question of what they learned from
the national and international meetings organisedifferent themes under Action 5.1t@s
develop a good idea and put it into practi®hile 95% of the respondents of the 2013
guestionnaire chose this option, the percentage 8386 for the 2012 questionnaires
(Graph 1). Since the meetings can be both natiandlinternational, it is observed that
project participants improved theforeign languagesand communication in another
languageskills considerably less compared to other issR@$3:65%, 2012:53%).

Graph 1 Meetings and Learning

What did I learn in my project? - Meetings
Agree (% To some extent - Definetely)

... to communicate with people who speak another language

... to express myself creatively or artistically

... to produce media content on my own (printed, audio-visual,
electronic)

... to plan and carry out my learning independently

... to identify opportunities for my personal or professional future
... to improve my learning or to have more fun when learning

... to say what | think with conviction in discussions

... to get along with people who have a different cultural background
... to discuss political topics seriously

... to achieve something in the interest of the community or society
... to think logically and draw conclusions

... to cooperatein a team

... to negotiate joint solutions when there are different viewpoints
... to develop a good idea and putitinto practice
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As shown in Graph 1to negotiate joint solutions when there are différeiewpointsis

another popular answer (20135%; 2012:88%). It is an important finding that in line
with the objectives of these meetings, the paricip of those projects in which different
viewpoints come together and are discussed deuelmpselves in this field. The focus
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group with the participants of the Action 5.1 pagand the interview with the project
leader also show that realised projects providedppities in this regard. The instances in
which project participants meet with people with onh they do not usually have
opportunities to come together in their daily roes, such as those with different life
experiences and different professions; they gattfermation regarding the problem areas
that they live through or perceive; they discussh@se issues; and they submit the outputs
and joint work produced as a result of the disamssto the relevant authorities show that
Action 5.1 projects provide significant experiencis primarily young people and

different actors of youth work regarding structutelogue.

Let's listen to young people...

“The interesting side for me was, you know thesome people for whom it is not very common tcoloes
friends, for instance a doctor’s friend is usuallther a doctor or a nurse. The most favourablé gfathis
programme was bringing together those who do nsiiyegather in one place. For example, there was a
journalist, a very hardworking volunteer, and ai@eaivil servant. There were important people wimrked
abroad on the issue, for instance volunteeringetheere people from UNESCO or from other well-known
organisations. The exciting part, for instance, Wag Turkey was there, there was an internatieneht.
This is like catching a wild goose. Not like a naieg but accomplishing a hard target there, becaasmally
you cannot bring together that many people. Thexewalso participants with diverse ideas. As | shitdas
there when there was social disturbance in Turkeytd Gezi protests. For example, Gezi protestalam®
discussed there where various perspectives existodgh the variety of ideas, people set aside theisonal
views and co-operated for one goal on behalf otlyotihis was very impressive.” (Action 5.1 Focuo@r
Meeting, Project Participant, Female)

“The document we had prepared was sent to the iyni$ Tourism, and they gave feedback to us. TWas
a positive thing for us; we saw that our effortgevaot in vain. It was very important for us thatr @roject
get beyond the planning stage. You pay effort amdlypce something, and then they did not put iteadid
actually serves the purpose.” (Action 5.1 Focusuprleeting, Project Participant, Male)

“Authorities from Antalya Metropolitan Municipalityisited us, the governor was also there. The trdg
organisations, such as tourism TUROB, came to uiitSeveral general directors from Antalya alsnea
(Action 5.1 Focus Group Meeting, Project Participahale)

“... volunteering themed two different conferencekefie were representatives of UNESCO and so oneTher
were participants from all around Turkey: teache®th workers, also university students.” (Actibrl
Focus Group Meeting, Project Participant, Male)

Similarly, as a natural outcome of these meetingswhich different viewpoints are
discussed and experiences are shared, 93% ofgpendents indicated that they learned
betterto cooperate in a tearf2012:86%). The interview with the project leader reveals
that experiences of project preparation and impigat®n are not informative only for the

project participants, but also for the project lEadegarding the benefits of the team work.
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Let’s listen to young people...

“Maybe | could have done: While being prepared... Istance, | could have included five or six people

from different cities, and divide project desigrtida among them. Actually not the hard part (tecainpart);
but, for example, about the regional applicationt pacould have said ‘You also participate in thert.’

Then, maybe he can embrace the project better,becdme more actively involved in the application

process; because we divide tasks only to the omesj@ined the preliminary visit. Let's say; ‘Youtsap

social media.’, ‘You prepare press release.’, avidu’' search about NGOs.'... Some of them were very

enthusiastic, but they paid no notice when theyechatk. Maybe, if | had included them into designimey
would have been more connected.” (Action 5.1 Inigawy Project Leader, Female)

Another field that participation in these meetirgs an impact on appears to dmial

awareness91% of the respondents indicated that through theitiggpation in a project

organised under Action 5.1, they learned bdtiesichieve something in the interest of

the

community or societyData collected from the focus group meetings iaterviews also

support this finding. Through their participatiam the projects under this type of action,

which focus deeply and in its different dimensi@msa single and specific theme such as

youth unemployment, tourism, health (cancer) ortlyoauork, project participants increase

remarkably their knowledge and awareness about tttemmes; they develop new skills

regarding identification of local problems and reetkveloping ideas about those, putting

them into action and finding local partners fosthim.

Let’s listen to young people...

“One of our trainers’ techniques... one of them pectgd world map on a big chart. He gave a colourtpe
everyone, and asked, such as ‘where are the i#semsd wars in the world?’, ‘where are the undezhigped
regions?’... Everyone painted colourfully. Actuallg, colourful world appeared, but, meanwhile,
observed that there were problems in these ardéswias also for learning their opinions; | mearhdVare
their priorities about their region?’...” (Action 5lfterview, Project Leader, Female)

“As more subjects covered, for example, they sawtthe previous projects overlap with their presargets.
What does this mean? They realised that they doesong right, indeed internationally advantageou
useful to realise the goals of United Nations. Ahis made them feel like ‘We do something good th
something for public good’; because, generally weoeinter comments, such as ‘There are few partitsa
‘It can remain lame’, ‘Did we do a good thing?’, 84 this necessary?’. Also, they came with a Yd
Declaration on active citizenship, social inclusinmd volunteering. | mean, ‘How these issues shbal?l,
‘What issues do young people give importance?..aMWilappened then?’ they transferred their ideaant
output through a representative.” (Action 5.1 Iniew, Project Leader, Female)

“We said them [participants]: ‘Following the worlghon May, we will finish on September. Until thae,
our request from you is... forming groups and devielg@a project. But before you need to choose on
those targets [United Nations millennium Developmé&mals]...” ...For instance one of them [Bodry
branch] co-operated with the Municipality aboutleciing environmental waste —particularly domesiic
waste. Elaz branch, worked with the health department onmgisiwvareness about breast cancer...thrg
seminars...In the meantime, they have been throughatVis active citizenship?’, ‘How can | add soc
inclusion into this project?’, ‘I will chose thapgic of United Nations; because this whet we needy
region. In this case, | will work on those stakeless. | can develop a mini-project, for one moridh,
instance.” And later they all said ‘| was very gbadpeople were pleased about what they had dibres,
finished a project; and ‘we made a contributiomoal eight, we feel better..."... they gave us thesel&iof

>
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feedbacks.” (Action 5.1 Interview, Project Leadegmale)
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All these findings and incidences point out to sluecessful realisation of the Action 5.1
projects, in which the participants and projectdeza within the context of research

participated, in terms of basic aims and objectofethe projects.

Short-term and Long-term Impact
Almost all ©8%) of the participants of the meetings under Acttoh who responded the
RAY questionnaires indicated that the project tifty took part incontributed to their

personal development

Let’s listen to young people...

“I can say what has changed; first of all attendihgse activities is very important for self-impemment;
because, although they are adults, many people tifficlties in expressing themselves. Even ursitgr
students do not know how to speak or chose wordyblel those few activities | have attended is nough
to make a radical change for me, but those kindsctifities definitely support self-expression kkilf we
think about what has happened for instance, asdar follow on social media, and internet, | sawtth
participants who attended projects on health coedawith the health department, afterwards. Thetagdy
have something to deliver; of what has changedytgboverty for example, | follow news and there soee
changes.” (Action 5.1 Focus Group Meeting, Profnticipant, Male)

“l used to have some prejudices about the youtlept® in Turkey. Frankly speaking, | thought thagre
were not many activities for young people in Turk&hus, | was prejudiced against this project, afl. w
thought that nothing was done for youth in thisrdoy is there anything done? My prejudices ar&énao a
degree. My self-awareness increased. There wete wgaiious people, to illustrate. | could tolerptople, |
thought, | would not tolerate normally. In othernas, | had some strict lines. Those lines are rfieséble
now, | am more conscious. The most important gaas that | learned there are some moves for ygung
people in Turkey. My hopes have increased for futureach the condition of saying something aneedior
youth in this country.” (Action 5.1 Focus Group Mieg, Project Participant, Male)

“I consider intercultural tolerance, individual éodnce important... | think most of the problems oaue to
absence of tolerance. Additionally, let me mentiop personal values. For example, | work with many
people; people sometimes | do not want to work without them, now, | learn to say that | do not tn
work with this person, but | have to respect arldréde them. “ (Action 5.1 Focus Group Meeting, jBto
Participant, Male)

Significant feedback was also received in termproject managemerdnd 95% of the
respondents of the questionnaire stated that geayéd bettehow to plan and organise a
project Data collected in the focus group meetings atehwiews show that motivation of
the project participants increased in terms ofi@@gtion in the new projects and project
planning, and they started to take initiativeshis tegard.
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Let’s listen to young people...

“But what happened? Thanks to this project now feogalised that our other associates in Turkegivec
grants... ‘Let’s sit and check web page of the Natiohgency. Wonder whether we can do it on our oy
Let's try.” ...Trials had begun. Eslahir branch joined and designed a project. Diyarblatanch designed
project. They did not work with me... But, in my ofuin, Diyarbakir, Elaz, Eskiehir writing projects
present the change; because | did not help theay,dbsigned on their own.” (Action 5.1 IntervieRrpject
Leader, Female)

“One acquires skills about working within a frametwof time, budget and activity schedule. In prétiary
activities, you imagine, make plans for one yeaaybe for a project that will start three or five mius later,
and for a project that will finish a year later. i¥necessarily helps you in developing anticipati
Furthermore, since you experienced your mistakeshortfalls in the first project, while you are tmg the
second one you say ‘Yes, this amount is too mucltbémlget; it has been left over before. Insteadilll
increase this entry. Instead of thirty, | will emtkto thirty five participants. ... After then, yoearn to be

vn?

D

organised and foresee one or two years later."ildAd&.1 Interview, Project Leader, Female)

Although those two issues are consistent with thes and objectives of Action 5.1, it

is

remarkable that other issues apart from these tayp & the background. Although more

positive statements88%, 88% and 86%) were made on the issues iotreasing self-

confidence highly related tocommon European values, social awarenasd personal

development, other issues remained at 70% or beldomong all action types, Action 5.
projects differ in this regard.

Graph 2 Impact of the Action 5.1 Projects

How did the project affect you? - Meetings
| have learned better how to plan and organise a project

The participation in the project has contributed to my personal development

| have established contacts with peoplein other countries which are useful for my
involvementin social or political issues

I now feel more as a European than before

The project has made me more receptive to Europe’s multi - culturality

| have established contacts with peoplein other countries which are useful for my
professional development

The project has raised my awareness of the fact that some people in our society are
disadvantaged

| got to know people from other countries with whom | am still in touch

| have become aware of common European values (e.g. human rights, democracy,
peace, tolerance, gender equality etc.)

now feel more confident to move around on my own in other countries (e.g. travel,
study, work placement [internship], job etc.)
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2013 PP 20 ® How did the project affect you in the end? AGREE % (To some extent + Definetely)
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Albeit to different levels in terms of the impadttbe project, it is observed that those who
participate in Action 5.1 projects are quite pagily influenced from the project regarding
their future plans. The most significant decisidntlie Action 5.1 project participants
regarding their future appears @lanning to planning to engage in further educatend
training (96%). It can be considered as a natural outcome thétipants, who encounter
with different viewpoints and new knowledge in tineetings, would like to participate in
similar projects and get engaged in education emding on different themes, to the extent
that the projects contribute to the personal deraknt of the participants. However, it
should be noted as a remarkable finding that ppaints get motivated at such high levels.
Accordingly, as shown in Graph 3, average motivatiegarding future plans is usually at
quite high levels. Percentage of positive respotgethe respondent to each individual
issue in the questionnaire is minimBh% and it could go up t®6%. These indicators
reveal that Action 5.1 projects have a remarkabigpact on the project participants
regarding their future planning.

Graph 3 Action 5.1 and Future

Project impact on my future - Meetings

| believe that my job chances have increased

| now really intend to go abroad to study, work, do a
work placement [an internship] or live there

| now really intend to develop my foreign language
skills

I am planning to engage in further education and
training

| have a clearer idea about my professional career
aspirations and goals

| have a clearer idea about my further educational
pathway

o
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Another striking point is observed on the issuemiployment81% of the respondents of

the questionnaire believe thieir job changes have increasaftter the project, which i

S

one of the highest percentages amongst the otlagrsaa action types. This finding is also

emphasized by the project leader in the intervidiMhe same time, data collected in the

focus group meeting demonstrate that not only wethards to their perception on finding

new jobs, but also with regards to that about tieégssions and jobs that they already had,

the perceptions of the participants positively deped, and participants had the

professional development opportunities. Perceptgarding the increase in the chances of

employment and job opportunities should be emphdses a gain not only of the project

participants, but also of the project leaders.

Let’s listen to young people...

“In the working life, for example, what | have obged is that writing on our CVs that ‘| know Endlis‘l

know how to drive’, ‘Il was graduated from that ugiisity’ is not enough anymore. When you say th
actively participated in projects, | was a projeetder, when you briefly tell about it (about sumynaf your
project) with a few sentences... especially in Eusspéor instance, it asks about your projects,there. We
see that international corporations, foreign argidize (bigger relative to small size ones) corfjona pay
attention to these, because... in an associatiomgb&i member of an NGO is a plus for applicants

In

Antalya, in my immediate surroundings, from peogtemy branch | saw that... They ask ‘What are you

doing?” When we say ‘We received a grant, condleteprojects; or as a branch we did that.” They
‘What was your task?’... | mean, it wanders off. ther words, a person taking part in a project viality
makes employer think that ‘he can take respongibdin his own, manage everything, or manage a kud
“(Action 5.1 Interview, Project Leader, Female)

“Since | am related to the area, we usually worktos They call this group socialisation meetiag,activity
that is used in psychological counselling groupsctvtare usually bigger. But, | was not expectingnthto
use in a project like this. That was interestingrfe. At that moment, | realised that activitieattare related
to our profession can be applied to daily life. fiused it right.” (Action 5.1 Focus Group Meetiypoject
Participant, Male)

“Both trainings, and attending such a project wéigatageous for us, but some parts were more fafbtaur
Each of us has a certain point of view. We indigiltiy detected specific deficiencies in specificaaeWe
determined those. But, actually, there were sorheraleficiencies in other places. We figured oenthby
means of other, maybe we made them to realise .tHdsse were important. We saw that we do not
equal education in all universities. We do noteflre things they do, or vice versa. Whether tlegyr less
or vice versa, some things became public.” (AcBahFocus Group Meeting, Project Participant, Male)

ask

ake
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4. Prominent Findings and General Assessment

In this section, prominent findings of the RAY rasgh are discussed in light of the
qualitative and quantitative data gathered from $tandard Survey conducted on the
general impact of the Youth in Action Programmeyonng people and the Special Survey
on the learning outcomes. Depending on the findprgsented for various action types in
the previous section, this section provides a geénassessment of different aspects of
(learning) experiences of the young people whoi@pated in the Youth in Action

Programme from Turkey, and offers evidence of asdusses categorically the impact of
the Youth in Action Programme on the competences$ learning awareness; project
design; non-formal education/learning; employmeppastunities and entrepreneurship;
continuity and sustainability; views on the Eurapeé#nion, Youth in Action Programme

and National Agency; partnerships established;, aecbgnition and inclusion of young

people with fewer opportunities.

4.1 Competences and Learning Awareness

Lifelong Learning refers to the assumption thatrleey has various dimensions and wider
environments in which learning takes place shoadaien into consideration in addition
to formal education. In this context, learning exgeces gained in formal, non-formal and
informal environment complement each other. The tmuasic field of non-formal
education is defined as the field of youth workg @m important role is attributed to youth
work at the international level. Within the context the European Union education
policies and subsequent Lifelong Learning concept,order to define the learning
outcomes of young people acquired within the cdantéxthe youth work, a set of Key
Competences was developed, as well as a set af tgolthPass) in order to increase the
recognition of those competences. In the Youth atioh Programme, Key Competences
are grouped asommunication in the mother tongue; communicatioforeign languages;
mathematical competence and basic competences iémcsc and technology; digital
competence; learning to learn; social and civic patences; sense of initiative and

entrepreneurship; and cultural awareness and expogs
The findings gathered within the context of RAY easch on Turkey show that young
people participated in the Youth in Action Prograenfrom Turkey experienced learning

in all of those competence fields, albeit to diier extents. The data collected in the focus
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group meetings and interviews demonstrate thatesigiegrees of learning have occurred
in the fields of social and civic competences, camitation in a foreign language,

learning to learn and entrepreneurship and senstiative.

Social and civic competences (Key Competence 6)

Social and civic competences (Key Competence @rseb all forms of awareness and
intercultural interaction that we might need fortm#pating effectively in our social and
working lives such as being able to participatsanial, civic and working life; being able
to deal and communicate with people coming fromfed#int social and cultural
backgrounds; being able to cope in a constructiag with conflicts; have the knowledge,
skills and attitudes needed to be active as aeqitiand, participating as much as possible

in civic live at local, regional, national, Europeand global level.

Within the context of Key Competences of Lifelongeatning, social and civic
competences are exemplified as being active aszartiat the local level — trying to solve
some local problems, answer some needs of peopiegliaround; personal and
interpersonal development (as working in the te#@on]ding trust, respect, tolerance,
increasing self-confidence, empathy, coping witltartainty, decision making, solving
conflicts and managing crises, etc.); working wpgople who are excluded, have fewer
opportunities and perspectives; cultural develognfeoping with diversity, working with
different social groups, learning new traditionaJues, styles, organising cultural events
and activities, etc.); increasing the knowledgeutlsiructures, values and rules of civic

society; and working on voluntary basis for yourdbcommunity*®

When the national data on Turkey within the cont&xRAY research on the basis of all
actions is considered, one of the most prominemdirig is the development of the
competence oflealing with people having different cultural baokgnds Particularly
valid for the bilateral and multilateral mobilitygects, participants of the research indicate
that Youth in Action Programme offers opportuniteésntercultural learning In the focus
group meetings, participants voiced that their ipigdtion in the Youth in Action
Programme projects helped them decrease and etentha prejudices against young

people from other cultures; they had started dewetpempathy towards those who were

13 https://www.youthpass.eu/da/youthpass/for/youttaitives/learn/information/kcsocial/.
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different from themselves and they started to betenmunicate with them; they became
more tolerant and/or respectful to different viemp® and traditions; and, they started to
understand themselves and their own limits beffbose findings demonstrate that the
participants have not only learnt new things almibéer cultures and gathered new skills to
enable them for dealing with people from otherungl$ better, but also they have started to
know themselves and their own cultures better amkeldped skills to view themselves

from the eyes of the other participants.

When the contribution of the Youth in Action Progmae projects on thgersonal
developmenbf the young people in Turkey is considered, ambtiys participants who
filled in the 2013 Standard questionnaire, them @most no participants, in all action
types, who claimed that their participation in theject had no particular effect on
themselves. When the most prominent changes opditigipants are concerned, it can be
stated that project participants perceive somegihamthemselves and voice it in terms of
increasing self-confidence, feeling empathy witheos, expressing thoughts and feelings
better, feeling more independent, coping with neilwasions better and knowing

themselves. (Table 1)

Table 1 Contribution of the project to personal deelopment

Impact of the Project on Personal Development

... that | am more self-confident.

... that | can better empathise with others.

... that | can now better express my thoughts and
feelings.

... that | am more self-reliant now.
... that | can deal better with new situations.
... that | learned more about myself.

... that | can deal better with conflicts.
... that honestly speaking, participation in the project did

not have any particular effect on me.

0 10 20 30 40 50 60 70
N= 802

2013 PP 27 M YES % (at most three answers)

When the young people who participated in the YontAction Programme from Turkey,
one of the most striking findings of the researeim de stated as thacrease in self-
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confidenceof the participants, valid for all types of yoyilojects within the context of the
research. This situation is clearly visible witle thnformation gathered both from the 2013
Standard questionnaires, and from the focus groaetings and interviews. As Table 1
shows, the most common answer from respondentsidgstign of “what have you noted
about yourself after participating in the project®” predominantly “I am more self-
confident”. Almost all the participants of the facgroup meetings without any exception
noted that due to their participation in the pritgethey felt themselves as useful
individuals. Such an outcome can easily be consttles an important sign of increasing

self-realisation, self-satisfaction and self-coafide for those youngsters.

Let's listen to young people...

“For example, | used to exaggerate processes ofgglassport, visa, and buying plain tickets. Pagspame
via post. We went to the airport and made our ctieskhere, and took the plain, and were here.a$ wot
that hard. At least, this gave me courage. Befansed to be too lazy to do all the paper work, ghut it was
not as bad as | had exaggerated.” (Action 2 FGosip Meeting, EVS Volunteer, Male)

“The self-confidence of volunteers | have sent nkably increases. Their perspectives of life angjyatices
change significantly. | feel this intensely.” (Aati 2 Interview, Project Leader. Female)

“I learned how to say no. People can actually sayl tearned this; and for Germans it is absoluédlljer yes
or no. like there is no midway. | can say thattha circumstances, | learned to speak up and st foy
opinions, but at the same time thinking about ntifuate before acting without setting fort my oping”
(Action 2 Focus Group Meeting, EVS Volunteer, Male)

“The project | attended was about children. It wdstle tiring but delightful. With this project,went abroac
and had foreign friends for the first time. Liviing another country on my own for 9.5 months, andir
foreign friends are positive changes for me. | damping to go abroad again with another proje@tagdard
Questionnaire, 2013, EVS Volunteer)

“| believe that with this project | become a freself-expressive individual, and | consider mysetky of
participating in the project. Learning about nevtunes and spending time with them were entertgirsnd
informative.” (Standard Questionnaire, 2013, Profarticipant)

“I learned all the skills about personal developtrast in schools, but in these projects | took cesibilities.
| learned different ideas and perspectives in iiggonal projects, after the project | took up rewvdeavours;
my life has started to develop in new path. Crawslér culture share should increase, and we sheaid to
convert reverse opinions to negotiation from dixsiess.” (Standard Questionnaire, 2013, Project
Participant)

“This project is very useful especially for younggple: it improves moral courage, we meet diffecertures
and new people, and we improve our foreign langusglkties. | like Europe very much, particularhaffic
policies...” (Standard Questionnaire, 2013, ProjextiBipant)

“I learned planning my day more efficiently. | leaad making long-term plans. For sure, living in theo
country improves one’s self-confidence. But my neotktill could not get used to the idea. She stihts tg
see the same girl that she sent to university. Ygaeaabout this a little.” (Action 2 Focus Group éfieg,
EVS Volunteer, Female)

“I think every young people in the world shouldeaiti this project. This project not only gives yba thance
of going abroad, but also changed and improves ywauld-view, perspectives, and you targets.” (Stadd
Questionnaire, 2013, Project Participant)
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Quite a number of examples can also be given filoenqualitative research findings to
explain the increase of self-confidence of youngpbe within the context of the study.
Many participants of the research noted that theceurred significant degrees of
development in theicoping with the problems and problem solvicapacities. Although
such an increase in coping with the problems amdblpm solving capacities have been
voiced for all types of the projects within the t®xt of the research, it most strikingly
comes to the fore for the former volunteers of Bweopean Voluntary Service projects
most probably due to the long-term nature of théifitp activity. Depending on a variety
of problem examples given by the participants,aih de stated that skills to cope with
problems have increased at various dimensions abl@m solving. Project participants
may face problems at almost all stages of a proMostly positive, but also sometimes
negative, experiences gathered through effortsitirfg solutions to the problems such as
those faced at the home country before the projeatsng the preparations for going
abroad to participate in the project (visa, tramghngements, passport procedures etc.);
problems related to the project components/aatwitiluring the project (discrepancies
between the written programme elements and realiteed...); problems related to the
informal and practical aspects of the projects gaunodation, food, mentors or relations
with the hosting organisations...); problems thauld occur between the project
participants, can be considered as an importanorfélcat increase the self-confidence of

the participants.

Let’s listen to young people...

“I can very well use the experiences | gained m HU projects in which | have participated in mysomal
life; 1 can think broader and | believe that | cdevelop better and quicker solutions to the proBl&n
(Standard Questionnaire, 2013, Project Participant)

=}

As shown in Table 1, the second common answetthleatespondents of the questionnaire
gave has been “l can better empathise with oth@&tss shows that young people develop
skills to better identify the problems and needgrding the people and/or groups that they
encounter within the communities or groups wheeytlive or have been to due to their
involvement in the projects; that young people tlgveawareness towards especially the
disadvantaged segments of the societies; and,thlgt start to put themselves in other
people’s place. Concrete examples of such a demanpwere voiced many times at the
focus group meetings and interviews. Although saictevelopment in skills and attitudes

have been noted in almost all types of projecis,axperienced at highest levels in projects
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where there is a direct contact to the local comtias) such as the Action 1.2 Youth
Initiatives and Action 2 European Voluntary Servipeojects. Concomitantly and in
addition to this, it is possible to provide manyamples showing that participation in the
Youth in Action Programme contributes to the youyrapple’s efforts in working for the

benefit of the society, hence feeling themselvassa$ul individuals.

Let’s listen to young people...

“Since we worked with hearing-impaired people ire throject, | have gained notable and incredible
experiences; it was informative and entertaininghfie.” (Standard Questionnaire, 2013, Project Eipgnt)

“Owing to the project | attended, | have learnedathizing with and expressing myself to sociallyadiled
people.” (Standard Questionnaire, 2013, Projedidhaant)

“Because it was the first project | participatedsdster Doesn'’t Forgive is quite special for meisTiroject
has opened up a new horizon for me. | think | bezonore easy-going and social. More importantlys [thi
project taught me that as an individual | should weful things for others, and produce good things.
(Standard Questionnaire, 2013, Project Participant)

“I cannot ignore the contributions of this projéatme. Following the first project, The Park of F | had
attended, | joined many other projects, and | thjiokth projects are the best and most informatieams of
knowing about new cultures, improving one, increase of foreign languages, and being in an intemagt
environment.” (Standard Questionnaire, 2013, Ptdpacticipant)

Another striking finding is the role that partictm in youth projects plays in terms of
empowerment of young people, especially young wommeTurkey. This is linked
primarily to the increase in the self-confidencelod project participants, and secondly to
the positively changing perceptions, especially tio¢ families, in other words, the
increasing social recognition. Many female paraois of the focus group meetings
indicated that their participation in the mobilipyojects positively changed the views of
their parents and families; and they shared variaoscdotes about this situation. In
addition, the participants also stated that theytetl to be referred as examples in their
own social environments, in a way to encouragerogbang women to participate in the

projects and youth work.

Let's listen to young people...

“I hope projects which change a village girl's liflke mine, become available for more young pedpen
the villages.” (Standard Questionnaire, 2013, Rtdparticipant)

“I was planning to go abroad when | first starteduniversity, but my parents remained distant o ittea
They were concerned about how would | do it, amg h@uld | manage to live there. But when | camekijac
from Bosnia, it has changed to that | just say wWhetl do and they support it. In other wordsgkf that thei
trust in me increased. | mean, they make me fetlahway. | live alone in Ankara; before, they wenore
concerned, now it is all support. You do everythiigint. | apply to jobs and projects abroad, andvkrnhat
this will be supported. Before | had doubts, naawrl sure that my parents’ viewpoint has changedctioh 2
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Focus Group Meeting, EVS Volunteer, Female)

“Compared to other families in Diyarbakir, minebistter. But, it is pretty traditional family too..n kuch a
way that going out was a problem. But then They ggad to it, when | got an offer for a training|in
Macedonia, | called my mother and said ‘Mum, by ¢nel of this month | will go Macedonia for a traigi’
She said ‘My daughter, may God speed you. Whenywill come back?’ My father says. For example, when
his friends ask ‘Your daughter goes like this. Doydu ever afraid?’, he says ‘When my daughter does
abroad, | become happy as | am the one who gobs'|ast score of my parents was: they get useanty |v
much that... Since they see | do these things focamger, a couple of months ago we had this contvensa
with my mother on the phone, it was about marriaigg my mother who is a primary school graduate &a|d
me: ‘do not care about marriage. Do your mastes’saon as possible™ (TCP Focus Group Meeting,deitqj
Participants, Female)

“Thereafter, my parents also think that | can lane wherever | go, earn my keep, find a job, do
something.” (Action 2 Focus Group Meeting, EVS M\iker, Female)
“I lived in orphanage for 13 year, and keeping imdnthe needs there | designed ‘You Are My Future’
project. For the time being, like a role model e thildren there, | finished university, and nowrkvat
Turkish State Railways as an engineer. These wiinfgood role models for them, and they will start
planning their future.” (Standard Questionnaif@] 2, Project Participant)

“Participating in an EVS project made me realizat tvorld does not only consist of my country. ®adter,
| believe that | can survive not only in Europet biso anywhere in the world.” (Standard Questidnena
2013, Project Participant)

In a way to complement the findings of the Spe8atvey questionnaire, through the
interviews, not only the project participants, bigo the project leaders provided instances
of how their personal development skills advandeaject leaders considerably valued
their experiences of taking responsibility andiative for the projects; indicated that their
abilities to communicate with different age grougsd with their peers from other
countries; voiced that not only their foreign laaga skills, but also their self-respect and
self-confidence increased due to achieving sucgksskults. Such kind of gains as
perceived by the project leaders show that pagt®mp in the youth projects increases the

motivation and inner dignity of the youth leaders.

When the post-project views of young people paéted in the Youth in Action
Programme from Turkey are considered, it is seah3fi% of the respondents of the 2013
Standard Survey believe thagarticipation in the project was a personally ertiicg
experience for themselvégable 2). Young people indicatbat their expectations in the
project were met to a great extent, and they ptapdrticipate in similar projects in the

next years
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Table 2 Views after the project

Views after the project

Overall, participation in the project was a
personally enriching experience for me.

| plan to participatein a similar projectin the
next years.

Overall, my expectations in this project have
been met.

N= 801 89 90 91 92 93 94 95 96 97 098

2013 PP 11
B | AGREE % (To some extent+Definitely)

Communication in Foreign Languages (Key Competence 2)

In the YouthPass Guide, it is stated tbatnmunication in foreign languagess one of the
Key Competences of Lifelong Learning, is “closahked to the ability to understand and
express thoughts, feelings and facts orally or iting at work, home, leisure, education
and training — according to our wants or needs’is Bso brings together the “calls for
skills such as mediation and intercultural undemitag”.** Communication in foreign
languages competence refers to the actions suaghkiag different language(s) in different
life contexts; expressing ideas, opinions, feeling=eds, facts in foreign language(s) by
listening, speaking, writing and reading; and ustierding others. Some examples of
acquiring and developing this competence can hedlias learning new words and new
expressions in foreign languages; learning new @otn@pproaches, methods coming from
different country; learning new things about diffiet cultures; being more confident when
speaking foreign language; learning to understandthers; and, being more open toward

people coming from different countries and cultures

Improvement of foreign language competences that alBo be considered as a
complementary factor of the development of cultumalareness and as a signifier of
personal development has been voiced both in tkstiquinaires and by almost all of the

participants of the bilateral and multilateral gais at the focus group meetings and

14 Youthpass Guide (2011: 20).
15 https://www.youthpass.eu/da/youthpass/for/youtlidtives/learn/information/kcforeignlanguages/
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interviews. The participants indicated that th@menunication skills in a language other
than their mother tongue seriously advanced, andast of the cases they mentioned the
importance attributed to the development of Engléstguage skill and to the necessity to
know that language. Peculiar to European Volunt@gyvice projects, there are also
instances of, except English, learning the languafgihe hosting country or that of the
other volunteers in the project. Even in casesack lof foreign language skills that could
hinder verbal communication, the participants padntout to the importance of
communication and gave examples of their effortsdmmunicate through tools such as

body language when needed.

Let’s listen to young people...

“I am a chatty person but in Turkish, thanks te thioject | learned to express myself, easily, mglish, as
well. In the first project, being unable to shamags in English, although you know them in Turkishs a
very bad feeling. Later on, my English practicesréased five times more. | dwelled upon it in ortte
contribute to projects more.” (Action 1.1 Focus Gydvieeting, Project Participants, Male)

“The first project | attended was abroad, and | waie scared. | had not practiced English forrgltime,
and | was not confident. In the beginning, | comimated through body language. Moreover, | explained
Turkish customs, such as asking a family for thdéisghand in marriage in a theatrical way.” (Actidnl
Focus Group Meeting, Project Participants, Male)

Learning to Learn (Key Competence 5)

In the YouthPass Guidé&arning to learncompetence is defined as the ability to organise
one’s own learning. It does not only include théeetive management of time and
information, but also includes being aware of ormis1 learning process and needs, and
identifying different opportunities available tata® Learning to learn competence can be
exemplified in the following situations: learningw things about you as a learner (how do
you learn best, with whom, in what situations, wétathulates you, what blocks you etc.);
learning how to set individual aims and objectif@syourself; learning how can you use
in your project the competences and experiencehgoe already and what new things you
can learn to develop further; learning how to matvyourself and what helps you to feel
more confident; and using concrete things you keiargour project in other situations — at

school, at work, at home €tt.

Project participants and project leaders that tpak in the focus group meetings and
interviews within the context of the Special Survase aware of the fact that the

18 Youthpass Guide (2011: 21).
17 https://www.youthpass.eu/da/youthpass/for/youtkiagtives/learn/information/kclearning/
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experiences that they gathered in the projectsenieus learning experiences. Considering
from the lenses of learning to learn key competeniée possible to state that in almost all
types of projects, young people made progress rimsteof learning by doing, looking
themselves from outside, knowing themselves betted, identifying their own learning

needs.

Let’s listen to young people...

“We built a model ship, rather the sinking downTaffanic (...?...) | saw that | learn by doing. Thérsaw
that | learn through experiencing. In other woildsave learned my own learning process. It waslklaening
to learn. There were additional toolB:kits | went and saw those, then searched about thehorae. |
ordered fromSALTQ and they sent some. | experienced such a thimgalised my learning process, by
repeating. Then, | tried to teach this to otherdew... In our association, together with a few yoyrsgpple
who were willing to teach English | downloaded atidtributed something about 1.3 Democracy project.
‘What is its purpose? Which countries can join?’ prdvided simple information. That is how | contribd.”
(TCP Focus Group Meeting, Project Participants, &ejm

“If you go alone, you feel like a fish out of watdrut my advice is going alone; because, you canyser
mistakes better, judge yourself from others’ pettige, and realise your mistakes happened underhome
county’s circumstances. |, for example, was exdudige to my mistakes at the beginning; this enatyiedo
correct myself. You know they say change is as ga®dest, you see this. And if you are a questpnin
person, it contributes a lot to your personal degwelent.” (Action 2 Focus Group Meeting, EVS Volwerte
Male)

“I joined in the last year of high school as a scestudent, and lived there for one year. Whermeback, |
said that | cannot be an engineer or physiciss ittitiercultural thing goes on, | better be a digtnDid it
happen? No. But | realised what | want and do namtwo do in my life: keep travelling and engaging
foreign people. This was my personal improvementaath projects. Establishing relationships withess
and travelling become more important for me.” (Aot2 Focus Group Meeting, EVS Volunteer, Male)

“This programme was very advantageous for me. | naw, define myself better. | think the thingsavie
learned will be useful in carrying out my respoiiiibs for the society I live in. It enabled me go through
the proper channels. By meeting with other peddbecome part of an international network. | présdmmy
culture, and meet new people. | learned new thidMysst importantly, | learned how to learn.” (Stardia
Questionnaire, 2013, EVS Volunteer)

“To illustrate, | accepted many things normally bwld not do. There was a breakfast issue; | atggthi
would not eat just to adapt their culture. | meladid the things | would not do. Actually, | foundyself.”
(Action 2 Focus Group Meeting, EVS Volunteer, Feshal

Another dimension of the learning to learn compegercan be identified as the
communication skills. In light of the data gatherfedm the focus group meetings and
interviews, it is possible to indicate that pagation in the project develops the young
people’s skills of communication with different gd® and with different age groups, and

accordingly it helps young people identify theirroabilities better.
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Let’s listen to young people...

“In terms of communication with children. In thespal did not choose teachers college even | wadifopd
for; because | thought | was not suitable, | knowseif well. However, | experienced communicatiorthwi
children for the first time there, and | saw tharh really good at it. | gained experiences on thsc.”
(Action 2 Focus Group Meeting, EVS Volunteer, Feshal

“I could not imagine myself teaching, but when | there they said that | was going to teach. Onvihg
back, | realised that | enjoyed it. This was sormgth could not think in my life. Teaching is a ggitful
activity.” (Action 2 Focus Group Meeting, EVS Volaer, Female)

Entrepreneurship and Sense of I nitiative (Key Competence 7)

Within the context of the Lifelong Learningntrepreneurship and sense of initiative
competence refers to the situations of turning sdedo actions, being creative and
innovative, taking a risk, planning and implemegtiprojects, being aware of different
working contexts, being able to optimally use giapportunities for own development,
and being aware of ethical values. Amongst the @kasrfor this competence, one can list
turning a project idea into action; planning andnaging a youth initiative project;

organising a support and a cooperation to realise glea; using in an optimal way human
resources and talents in your group; being crea innovative in realising project’s

activities; and discovering new talents and futieeelopment ideas for yourséff.

RAY research shows that there is a serious incrélasthe sense of initiative and
entrepreneurship competences of the project paaiits from Turkey. Depending on the
data gathered from the focus group meetings aretvieivs and complementary to the
examples on the basis of actions given in the ptevisection, it is possible to say that,
participation in the projects increases organisatfiskills of the young people, provides
them with experiences for the future projects, eslg in terms of budgeting and

implementation, and increases leadership skilth@fyoung people.

Let’s listen to young people...

“My organisational skills have improved. We orga&misan international week. | individually organisiéd
[friends in the organisation] helped. To illustratéearned networking and the ways to reach thiégiaants.”
(Action 2 Focus Group Meeting, EVS Volunteer, Feshal

“Once you gain experience through projects, yowb®c more organized in the following ones. By seging
missing points in reporting and conducting procesddext time, | will not add this unnecessary gnio
budgeting again.’... To illustrate, | added insuraegpenditures too high, it came to nothing; in otherds,
the money was sent back to the National Agencyabse there was ten per cent exchange, etc. Ihatas
sufficient. We arranged a special pricing for tlextnproject, etc. Still, | learned something abplanning,
budgeting, making preliminary preparations for mgtvith universities.” (Action 1.2 Focus Group Mieg,

18 https://www.youthpass.eu/da/youthpass/for/youthdtives/learn/information/kcinitiative/
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Project Participant, Female)

“In some cases about budget such as shortage oaympou have to focus on and develop your skillg fo
spending it more carefully, or using as less asiptess with maximum efficiency.” (Action 1.2 Focusd@gip
Meeting, Project Participant, Male)

“It was extremely useful for me in terms of orgaisnal skills. To illustrate, | have learned howhe a
leader. Organising events, running them.” (ActiofdZzus Group Meeting, EVS Volunteer, Female)

“1, for example, kept away from youth projects doethe Public Personnel Selection Examination (KRSS
processes. | became more engaged, for examplégheesprojects when | started back. | started ttigipate
in youth projects, and more advanced than bef@fetion 2 Focus Group Meeting, EVS Volunteer, Fezhg

Youth in Action Programme projects do not only cimite seriously to the
entrepreneurship and sense of initiative competeatéhe project participants, but also to
that of the youth workers, project leaders anchéna. The outcomes of the analysis of the
answers given to the questionnaires by the youttkeve and leaders participated in the
projects within the context of Action 5.1, Action34and Action 4.3 show that those
individuals considerably develop in a professicsise by participating in those types of

projects.

According to the answers given to the 2013 questaors by 200 individuals who
participated in those types of projects, the maghiicant gain of the participants was
about thause of non-formal education in youth wo@6% of the respondents stated that the
most substantial impact of the project that theyigpated in to their efforts in youth field
was tolearn more how to foster non-formal learning in ffowork(Table 3). Similarly, the
percentage of those who indicated that tbagerstand better the concept of non-formal

education and learninthrough the project they participated in is 93%.

It has also been identified that project particigarad significant gains from the projects in
terms ofproject management and project quality manageméheé percentage of those

who claimed that they learned better how to develag implement an international youth

project and that they became more equipped to eskarquality of a youth project that

they were going to organise is 95%. It is alsoblesithat participants of the projects

improve themselves on the issues such as learnomg mbout financial resources and

accessing to those resources, as the most impdataot for realising projects. 93% of the

respondents of the questionnaire, as a rathergegtentage, indicated that after the project
they were nowbetter able to acquire financial support for acties involving young

people The interviews conducted by the project leadethimthe context of the Special
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Survey has also shown that project leaders gath&ggdficant degrees of management
skills. When it is also considered that those miojeaders also take part in the writing,
preparation, implementation and evaluation stadgebleoprojects, it is not surprising that
project leaders start to feel themselves much nmmmpetent in terms of project
coordination and management, as well as budgefitigeoactivities. Many project leaders
voiced that at various stages of the projects, tteyeloped skills to work in a more
planned and organised way and they learned howepape more realistic budgets and
implement them. The skill of working in a team @dso be added to those. Project leaders
stated that the experiences that they went throwigiin the projects made them more
patient, tolerant, and active and open to diffeneays of doing things. As a different
dimension of working in a team, many project leadsy that they learned how to involve
young people more into the projects and activitiespecially at the preparation and

implementation stages, and how to delegate aughtorthem.

The interviews show that project leaders acquiréotaof new skills throughout the
preparation and implementation of the projects.sehskills can be summarised as getting
expertise regarding practical arrangements; behgta cope with the needs, demands and
disappointments of the participants; and/or beibbp d0 establish communication with
local actors. These skills are closely relatechwihcreasing problem solving capacities of
the project leaders that advance as a result af paeticipation in the projects. Project
leaders feel themselves competent and successtin textent that they can cope with the
problems occurring especially at the project immatation phase and develop new

methods to solve those problems.
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Table 3 Professional Development of the Project Pacipants

Professional Development

| established contacts with youth workers/leaders in other countries who | intend to

develop a project with
| got involved in partnerships or networks providing opportunities for future

cooperation in the youth field
am now better able to acquire financial support for activities involving young people

If adequate, | now will give more attention to including an international dimension in

my work with young people
| have learned something which | intend to use in my work/involvement with young

people

| now understand better the concept of non-formal education and learning

| am now better equipped to assure the quality of a youth project | am organising

| have learned better how to develop and implement an international youth project
I have learned more how to foster non-formal learning in youth work

75 80 85 90 95 100

B AGREE % (To some extent + Definetely)

As shown in Table 3, it is confirmed that in th@jpcts that they participate, individuals
also become successful in terms of networking atabéshing partnerships and that they
make significant gains from the projects in thigarel. While the percentage of those who
stated thathey established contacts with youth workers/lead®other countries who they
intended to develop a project wiih 83%; that of those who said thiaey got involved in
partnerships or networks providing opportunities foture cooperation in the youth field
is 91%.

It is acknowledged that the probability of havinglgems in the projects that are realised
in partnerships established only through interméiout having any face-to-face contact,
is higher than that in partnerships establishednduanother project, in a face-to-face
setting. If it is considered that Youth in Actionogramme primarily supports international
projects and that the primary condition of a goodliy project is the existence of good
quality partnerships, then, the involvement of wdlials in the establishment of new
partnerships in the projects that they participgatd their getting access into the existing
networks point out maybe to one of the most bersfaspects of those actions.

4.2 Project design

The Special Survey that was realised within thetexdnof the RAY research has also
targeted to identify the impact of the project dasand methods used within the projects
on the learning of the project participants andguioleaders. It is possible to talk about a

number of prominent findings regarding the relagiip between the project design and
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better learning. Since the non-formal educatioreeepces will be further elaborated in the
following section, project themes, composition b tparticipant groups and informal
learning times can be considered as the prominedinfys within the context of project

design.

On which topic young people participating in theutto in Action Programme projects

from Turkey learn more can be analysed by lookihgha responses of the 802 project
participants who took part in 2013 Standard Sur{fEgble 4). When the young people
were asked about which topics they learn somethawg in the project, they indicated that
they learned the most about Europe, and followtrgbobut youth and youth policies, art
and culture, urban/rural development, integratimgadivantaged or marginalised people

into society, interfaith understanding, and envinemt.

Table 4 Topics and Learning

Topics and Learning

Europe
Youth and youth policies

.  Art and culture
Urban/rural development (e.g. social, cultural, educational, ecological,

structural etc.)
Integrating disadvantaged or marginalised people into society

Interfaith understanding
Environment

Discrimination

Sport and other outdoor activities
Gender equality

Media and communications
People living with a disability
Health

Other topics

Roma people

Minorities

Frankly speaking, | did not really learn anything new in this project.

Non-discrimination based on sexual orientation

YES %

In terms of the general design and components ef ptojects, when thgroups of
participantsare concerned, the participants of the focus gmoeetings stated that they
experienced better learning in two types of pagstiot groups: in the projects, the
participants prefer to take part either in the rdixg@oups in terms of age, region and
profession; or, in the more young and homogenoosy.
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Former position points out to the situations, a@erofexperienced in Action 5.1 projects,
that participants enjoy getting together with anmted group of participants, to whom their
acquaintance in daily life is limited. Those typef projects facilitate participants’

integration into various communication networks andure their exchange of experiences
regarding the specific theme of the project witheotproject participants. The projects that
cover culturally mixed groups are preferred byphaeicipants the extent that those projects
ensure acquaintance of the participants to newiadteven if they come from the same
country, exchange of ideas and learning from eableroOn the other hand, the latter
position refers to the situations that project ipgrants’ self-confidence and motivation

increase in the projects where the project leaalerslso young people.

Let’s listen to young people...

“Let me put it this way, first of all, the projettttended was very crowded. Since it is a yousoaiation,
both participants and the president of the assooiatere young; we were of similar ages. Furtheembe
was a confrere, a biologist as well. There are mamyng people like him. Speakers, participants, +g
normally you cannot accord easily due to adult-ygpoo-existence. We attuned and become a very bigpg
For example, we attend trainings for half an hauforty minutes, later on we dance, they providesiciul

think this is very important. There are particiggrguch as personal development specialist. Weglagry
nice games, and | think those games are not omlgHiddren. Grown-ups can make it funny, too. lomd

this part.” (Action 5.1 Focus Group Meeting, ProjParticipants, Male)

o

“Ours [project] was a little heterogeneous, bothing and old people together. To illustrate, theeeenwa 65
years old participant, and an 18-20 years old drieeasame time. Also, people in their late twentike me.
The interesting side for me was you know theresame people for whom it is not very common to cdme
together, for instance a doctor’s friend is usuelther a doctor or a nurse. The most favourabte qfathis
programme was bringing together those who do nsilyegather in one place.” (Action 5.1 Focus Grdup
Meeting, Project Participants, Male)

“[Groups] were mixed. Therefore, all our activitieere mixed. There should have been participamtedoh
country, but we let them decide on this. In otherds, there will be participants from each countingy will
give a name to themselves and form a group... bedaadeest way to learn and socialise is gettinglived
in something. Thence, if they socialise with alwagsne people, they cannot communicate with otliens
instance, there were two people from Armenia. Trepained together all the time. We tried our best t
decouple those two girls. We allocated them inféecént groups all the time. We paid attention his.f
(Actionl.1 and Action 3.1 Interview, project Leadeemale)

“Our project co-ordinators were all young. Follogirthe trainings, we, too played games about
communication techniques, performed role playingwttan we present local goods of our region bygusi
the available equipment ... by the way you socialith others? After all, there were many people ca
from various regions. Lots of games were playedoéoacquainted with them. Training became more
entertaining by this way.” (Action 5.1 Focus Grddpeting, Project Participants, Male)

=

Data gathered from the focus group meetings arehiieiws show that all types of Youth
in Action Programme projects creatmfbrmal learning environments. An interesting
finding of the qualitative research is that serialegrees of learning occur during the

informal times within the project. In other wordgarticipants experience significant
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learning instances at informal times, such as edffieeaks and dinner times, at which they
can establish comfortable relations with the offeaticipants. Both project participants and
project leaders give examples of such situations.istance, especially in the multilateral
projects, locating project participants in mixe@uypings at lunch provides opportunities
for developing closer relations with the particifgafrom different countries and prevents
the risk for the participants from the same coutrget isolated within their own groups.
In another example, although the project was aonatiproject, the project participants
appreciated the accommodation arrangement in wthielparticipants from the same city
or region were distributed to different floors, affirming that such a situation creates an
environment in which they could learn from and eamle information with participants

from different groups.

Let’s listen to young people...

“Coffee breaks were really fun for me. You meetglealuring projects, but small talks in coffee thewere
effective to get to know people better.” (Actiod Eocus Group Meeting, Project Participant, Male)

“Mixed seating plan is very effective. We triedshin many projects and observed the positive agathe
results. Grouping inevitably happens in the begignbut the real conversation happens during luarwh
dinner times and team works. Someone’s thought®ligion, for instance. | had a friend called Fraswo.
We talked about many things. Grouping is not vegipful. In the hotel, they said we would eat meals
groups, but then they saw that there was not anyazgation among us and this was not beneficiatter
project, then they mixed us.” (Action 1.1 Focus Grdleeting, Project Participant, Male)

“In our project, besides allocating participantsnir different counties in socials, even roommatesewemt
from same countries. They were all from RomaniagrBaijan and Moldova. To socialise people from
different countries, they mixed two roommates frdifferent countries. It was really beneficial fos.lu
(Action 4.3 and Action 3.1 Focus Group Meeting,jBcbParticipant, Female)

“We shared a lot with my roommate in Adana. He statis experiences, projects he had participated; y
can go there, you can do this. You live with diffetr people, people you do not know. In additionyais
said, during coffee breaks you can chat with pegpledo not know...for example, being confreres wiité
president of that association through our chatsiapmfessional and daily issues... there were tkesks of
conversations, everyone shared something, learoeething from each other.” (Action 5.1 Focus Graup
Meeting, Project Participants, Male)

“We were from 7 different regions, they arrangedsdty well. People coming from the same region ruti
stay on the same floor. Not even in the same rammnthe same floor. To make people talk and shae th
experiences. My roommates, for instance, one wam Walatya, the other was from Istanbul. And | aonf
Kayseri. When you put three different culturesgthdifferent lifestyles in one room... everyone hase
habits, but you can avoid those by talking withcaitising any pressure on each other. It was vepfuidab
gain different experiences.” (Action 5.1 Focus Grddeeting, Project Participants, Male)

“In lunch and coffee breaks, there were sometimesyent and started a conversation with someondoye
not know. Meeting someone you do not know, that wsfirst thing | learned. | met a journalist aad
manager from Turkish Foundation for Combating &wdsion (TEMA).” (Action 5.1 Focus Group Meeting,
Project Participants, Male)

“For sure, in the time period you spend there, lgauin thing from everyone. | cannot give a spedaétting,
you learn everywhere. You work together in a prpjend experience you can be transferred somewhere
else... you learn something, even in evenings whilekihg beer, or chatting; or a joke can teach ymany
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things.” (Action 4.3 and Action 3.1 Focus Group Meg, Project Participant, Male)

“Most of the thing | have learned was from inteiaes during social moments, in other words, therespa
times, such as lunch breaks, travels and fieldsvifior example, we established new project pasties in
lunch breaks. We had the chance to learn about Bligrogrammes that are run by other partnersdidss
to say the presentation and programme were udmftjlas | said before, interactions in free timesenmore
instructive.” (Action 4.3 and Action 3.1 Focus GpoMeeting, Project Participant, Male)

“When the first session started, that is the fitay of our project, the first morning everyone vgéepy...
travel-sore, etc. there were not much meetings. firsecoffee break was also silent. But in the réag in
dinner, | do not know what happened, everyone neatpiaintance. We especially set separately for| 6-7
people, rather than a long one. People met theragstance. Later, in coffee breaks we wonderedraddhe
groups with my colleagues. There were improvemantsrms of projects, how did they know about them,
which activities they do. But the most social tinvesre during city tours.” (Action 4.3 Interview, dject
Leader, Male)

4.3 Project Activities and Non-formal Education (Learning) Methods

In the final report of the symposium on non-fornedrning/education organised by the
Council of Europe in 2001, the elements of non-farfearning are outlined on the basis of
years of experience in this fietdIn this context, depending on the existing deifimis, the
common components of the non-formal learning atedi as follows: purposive learning;
diverse contexts; different and lighter organigatiof provision and delivery;
alternative/complementary teaching and learninggstyand, less developed recognition of

outcomes and quality.

Essential features of non-formal learning are dists follows:

* Balanced co-existence and interaction between twgniaffective and practical
dimensions of learning,

» Linking individual and social learning, partnersfuipented solidarity and symmetrical
teaching/learning relations,

» Participatory and learner-centred,

» Holistic and process-oriented,

* Close to real life concerns, experiential and de&dnto learning by doing, using
intercultural exchanges and encounters as leadeniges,

» Voluntary and (ideally) open-access,

* Aims above all to convey and practice the valuekskills of democratic life.

Complementary to formal and informal educationdselnon-formal education/learning
proposes different learning methods: communicatiased methods (interaction, dialogue,
mediation); activity-based methods (experiencectmra and experimentation); socially-

9 Fennes, Helmut; Gadinger, Susanne; Hegleitner, fo&fiot; Lunardon, Katharina (2013) Interim
Transnational Analysis: Learning in Youth in ActjdResults from the surveys with project particigaand
project leaders in May 2012, Research Based ArsabfsYouth in Action (RAY), Innsbruck, page 16.
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focussed methods (partnership, teamwork, netwoykiramd, self-directed methods
(creativity, discovery, responsibility) Those ideasd concepts prepare a useful
background to assess learning and competenceseinYtiuth in Action Programme
projects, especially with reference to active eighip and participation into civil society

and public political life.

In light of the data gathered from the standard special surveys, as well as from the
focus group meetings and interviews, it is possiblsummarise the thoughts of project
participants and project leaders about the methesid in the projects. 649 project
participants who answered the Special questionmai2®12 think that the methods used in
the projects “addressed important topics”, “trigggktheir interest for the project topics”,
“helped them learn something more easily”. (Tabld@tke low number of respondents who
considered the methods used in the project aséssdbr learning something valuable”
shows that non-formal learning methods usually usdtie projects attract the interest of

the participants.

Table 5 Methods used in the Project

The project used exercises, games and methods that ...

... were useless for learning
something valuable.

... would also be suited for
school or university.

... helped me learn something
more easily.

... were somewhat childish.

... addressed important topics.

... triggered my interest for the
project topics.

... were new to me.

0 10 20 30 40 50 60 70 80 90

B Agree % (I fully agree + 1 agree)

Qualitative data from the Special survey show thatreness of the participants and
project leaders about the usefulness of the nandblearning methods used in the projects
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increased. Respondents of the survey indicatednibitformal learning methods such as
role plays, energisers, simulations, group work actlvities realised within the local
community where the project took place such as flmoting, treasure hunt, preparing
newsletters etc. were new and useful for themseMeseover, one of the project leaders
reported that project participants had complainaouaformal education methods such as
lecturing used in the projects that they parti@gdan, and had stated that they would have
been happier with outdoor activities in which theyuld have more actively engaged.
Similarly, criticising the use of round table dission as a method, one of the participants
stated that such an environment did not ensureksygeaf each and every participant. Such
kind of examples and findings show that particisal@arn better when they have the
opportunity to speak, discuss and reflect upon ey have learned within the context of
the projects. In addition, interviews and focusugraneetings suggest that in different
projects, informal times spent with the other ggpants also create an important learning
environment. In this sense, the participants stetatithey considerably benefited from the
informal discussions during occasions such as eoffeeaks, lunch and dinner,

accommodation together at the hotel etc.

Let’s listen to young people...

“Before the project, we distributed name badgesviery participant. Designed ones. Several times,|ttey
took them off, they got bored of them. Later, warteed that there were other energisers that airfnagging
names. We learned that those activities shouldpipieal in learning names, and badges should béatig
resort.” (Action 1.1 Focus Group Meeting, Projeattizipant, Male)

“The most efficient parts are energisers, becaesplp can act as they are in those activities.eSihey get
rid of pressures on them, the highest levels @rattion and sharing happens during these actvitimade
good friends there. To illustrate, we met my frismtho are going to visit me in Turkey there. Alsolture
nights were very effective on sharing.” (Action Edcus Group Meeting, Project Participant, Female)

“As you said methods that increase learning antdgiaation. They, first, react to the idea of plagigames
but when they see the others participating, thep garticipate and enjoy it. For example, there was
relatively older, 28 years old, Spanish leaderun mroject. In the beginning, he seemed he didengy his
time, but later he enjoyed it as well, he was hapijtli sharing and spending time with us... Groupingloe
one hand increased competition, on the other haathqted solidarity. It was nice.” (Action 1.1 Facu
Group Meeting, Project Participant, Female)

“We made a simulation. Our trainer managed the lsitimn very successfully. | am very pleased; beedus
had not seen it before, | attended 1.1, but | likeid one due to the activity. In simulation weadissed
[about problems], then we decided to put this imttion... How could we do, we established hospitals,
instance, we bought and sold services; role plajsxlit stock market, we cut money, etc. Can | rectiis
service, scholarships for students? There was anatidn problem, for example, about drug use. s\
related to real life.] We transferred the probleowdside into simulation.” (Action 4.3 Interview, dpect
Leader, Male)

O

“We organised culture nights. In these events wedtto learn about the related country’s culturet
personal conversations were also helpful. | leartetdme put it this way, even about their, Armersa
tobacco brands. | have learned about their traditicustoms, universities and lifestyles persontbiyn
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them.” (Action 4.3 and Action 3.1 Focus Group MegtiProject Participant, Female)

“There were some games in our group works, suahexting five people and asking them questions. & her
were sample questions that we need to collect assw@d their opinions, and also we need to add| our
opinions about the topic and the person, and wbes d/he think about me... | think we benefited drlwin
this activity.” (Action 5.1 Focus Group Meeting,dRrct Participants, Male)

“[EVS participants] mostly like mixed activitiesn lother words, the activities they do with localurdeers
are always more exciting... Apart from this, theyelikctivities they do in big groups. To illustray@u
organise a concert. They deliver water, and in betwtheir shifts they enjoy resting and chattinigey like
more the activities depending on motivation andhlagtivity. They like energetic team leaders. Thegome
very happy with these kinds of things.” (Actionrdrview, Project Leader, Female)

“This can vary among participants, but, in genetlaby do not like the activities only foreign votaers
involved. Interestingly, Europeans do not like wogk with each other. There is that strange sitmatig
observed. Additionally, | know that they do notdikndertaking professional duties. For example; tieenot
like using a readymade picture, but prefer to dealmout and design one, and make the children prépa
They do not like using instant materials; you knee say the goods of capitalist system. To illustrate
ordered some games, but they did not use theneadshey prefer making the kids design the gante
other words, they like being prepared, but theyndt like being auxiliary tools. They like more bei
creative.” (Action 2 Interview, Project Leader, Fag)

o

=)

During the interviews, project leaders emphasised they were aware of the learning
opportunities created by the non-formal learninghods for themselves, as much as the
project participants. Experiences shared by thgeprdeaders within the project teams
show that project leaders had useful learning dppdres. By this means, project leaders
reported that they gained significant team workiskly taking part in project teams; and
they benefited from learning environments occudadng daily evaluation and reflection

activities.

4.4 Employment Opportunities

Another prominent finding of the RAY research inrkey is the perception that
participation in almost all types of Youth in Acti®rogramme project increases chances
of young people in finding job$n addition to the questionnaire data supporsngh a
finding for all types of actions, young people po®d concrete examples of this situation
in the focus group meetings and interviews. Youtbjgrts do not only create the
perception that job opportunities increase, bub &slp young people clarify their ideas
about their future education and career plans. Ugitgarticipating in the projects, young
people develop positive perceptions regarding tioeeations and jobs that they have, and
they seize professional development opportunifié®e perception that employment and
job opportunities increase and opportunities of upational development should be
emphasised as an important gain, not only for ttogept participants but also for the

project leaders.
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Let’s listen to young people...

“Thanks to the language abilities | improved in @any as an EVS participant in a sports event, |raitl
have any difficulties in finding a job when | carback to Turkey. | work full-time at an internation
corporation for 7 months.” (Standard Questionn&f¥,3, Project Participant)

“I was graduated in 2011. During job seeking, thrisject was very advantageous for me. It contrithute
this process both morally and in terms of intenmalk integration.” (Standard Questionnaire, 201®)jdet
Participant)

“Thanks... Owing to the Youth Programme | work in miversity for 6 years, and suggest opportunities
hundreds of young people.” (Standard Questionnab&3, Project Participant)

“After EVS, my life and ego have completely chang€awbing to Europe where | could not even imag
being in; being abroad, serving and living thefkthese processes paved the way for establishufifferent
life for me, following the EVS. After coming backattended voluntary services more actively. | ssstully
applied for job and internship vacancies abroagcéived more returns from companies in Turkey, wh
add my experiences abroad. As thinking that stuglghroad is not hard, | applied for master’'s ant
offers. Realising the cases that | could not eveswine before and the sequel success of thesesaestbred
my self-confidence.” (Standard Questionnaire, 2EN3S Volunteer)

5 to

ine

go

Youth in Action Programme attributes consideraligortance to the employability of

young people. For this aim, an instrument calledithiBass is designed and foreseen to be

presented to all the participants of the projaatsrder to foster the recognition, in the eyes

of the employers together with other segments @fstitiety, of the experiences that young

people gain by participating in the youth projedAthin the context of the RAY research,

through the Standard and Special questionnairescamud group meetings and interviews,

it is also researched to what extent project padis and project leaders are familiar with

and know YouthPass, to what extent that instrunfiest been used in the implemented

projects and whether or not YouthPass is beneficrahe young people.
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What is YouthPass?°

YouthPass is a tool developed to ensure and sugipomecognition of non-formal and informal leagpiim
youth work.

YouthPass is a part of the European Commissiorasesty to foster the recognition of non-formal feag. It
is defined as a certificate to be presented aetitkof the projects supported within the contexthef Youth
in Action Programme and Erasmus+ Youth Programr@&42020).

YouthPass links the practice and policy in youttrkvas a tool for the visibility and recognition lefirning
outcomes:

« Creating their YouthPass Certificate together waitaupport person, the participants of the projects
have the possibility to describe what they haveediontheir project and which competences they
have acquired. Thus, YouthPass supports the rigileatpon the personal non-formal learning
process.

« Documenting the added value of the project, YoussPasualises and supports active European
citizenship of young people and youth workers.

e Being a Europe-wide validation instrument for nonafial learning in the youth field, YouthPass
contributes to strengthening the social recognitibpouth work

« Making visible and validating key competences tiglowa certificate, YouthPass finally aims |at
supporting the employability of young people andtjoworkers.

According to the data gathered from 762 respondeitse 2013 Standard questionnaire,
only 60% of the project participants indicated tthety weranformed about the YouthPass
and its benefitgluring or after the projects (Graph 1). Likewid®s percentage giroject
participants who had a YouthPaissonly 61% (Graph 2). Similar findings also apgeain
the focus group meetings regarding the use of YRaghk as a learning tool in the projects:
the ratio of being informed about and having Youatbdis half and half. This situation
makes it possible to conclude that the organisatisnbmitting Youth in Action
Programme projects do not pay sufficient attention provide YouthPass for the

participants.

Graph 1 | was informed about the YouthPass

Are you informed about Youthpass and its benefits?
Can't remember
13%

No

27%
Yes

60%

N=762
2013 PP 28

20 hitps://www.youthpass.eu/en/youthpass/about/
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Graph 2 Do you have a YouthPass?

Do you have a Youthpass?
Don't know
10%

Yes
61%

N=763
2013 PP 29

4.5 Continuity — sustainability

One of the prominent findings within the RAY resgam Turkey is the participation rates
of the young people in the Youth in Action Prograemrand their enthusiasm for
participating in new activities once the projeats aver.

Research findings show that almost half of the gmioparticipants have not taken part in
any youth projects until they benefited from theuttoin Action Programme. The striking
point is that a considerable amount of young pewaple took part in the projects actually
continued or would like to continue to participatehe Youth in Action Programme with
new projects and new roles. A great deal of theigigants of the interviews and focus
group meetings indicated that once they particgpatethe Youth in Action Programme
projects, they continued taking part in youth watkational and international levels. A lot
of participants, whose motivation increased duenéoexperiences they went through in the
projects, reported that they started preparing thwen projects within the context of Youth
in Action Programme and they started playing anvactole at preparation, planning,
submission and implementation stages of those gmjén addition, as well as there are
participants who prepared new project within thestxg organisations, there are
considerable number of participants who established youth structures in order to
continue their efforts in taking part in youth wodnd civil society. Some of the
participants emphasised that they established them youth organisations such as
associations or youth centres, and/or they contirpagticipating in voluntary activities in

their localities.
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Let’s listen to young people...

“The Project | had participated in enabled me tqua® more information about youth projects, | adked
another Project afterwards. These activities impdomy relationship with others. Now, my purposgasg
abroad with EVS to improve my foreign languagehihk the funds and aids provided by EU are re
useful. After the project, | am more willing to dgs and attend more projects. | am trying to telll spread
these as much as | can. | think these [projectg} lsadomino effect. These kinds of programmesta@hes
people can improve themselves and learn teamwonkant everyone hear about these projects as mu
possible, and | tell everyone.” (Standard Questiinen 2013, Project Participant)

“I think those projects are advantageous for yopegple, | could not gain the experience and cuktwen if
| spend lots of money, and friendship and netwanlsinto the bargain. | am graduated from classhieg,
and | am planning to spend my summer holidays witlunteering when | once appointed.” (Stand
Questionnaire, 2013, Project Participant)

“For instance, | become a more helpful person bgreasing my activities in NGOs.” (Standard

Questionnaire, 2013, Project Participant)

“[In the project | attended] | sought public bassalutions to youth employment. | think the projeas
definitely effective on generating ideas and adslngsthe problems. | was excited to see my suggesin
the outputs.” (Standard Questionnaire, 2013, AclidiParticipant)

“| see the increase in self-confidence and commitnpef participants]. The participants who partaipd in
the project are still active in our associationdAhey all tell: ‘It was very nice. We did sometyidifferent
there. Such a project has not been done beforady,Talso, enjoy making a difference.” (Action 1.@chks
Group Meeting, Project Participant, Female)
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Another significant indicator for continuity andssainability can be identified by looking

at the ways in which the project participants shituar project experiences with their

environments. In this regard, according to the sasps of 801 young people participated

in the 2013 Standard survey, 98% of the projectigpants stated that they wou
recommend participation in a similar project to ethpeople 96% of the participant

Id
S

indicated that theglready recommended participating in a similar gcij to other people

and 87% reported that theyould recommend to other people to start such gepto

themselvegTable 6). Such high rates show that project paditts are quite satisfied with

the experiences and gains they had through You#fttion Programme.
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Table 6 Sharing Project Experience

Sharing project experience

already recommended participating in a
similar project to other people.
B | AGREE % (To
some

extent+Definitely)
| would recommend to other people to

start such a project themselves.

N= 801
2013 PP

| would recommend participation in a
similar project to other people.

80 82 84 86 88 90 92 94 96 98 100

4.6 European Union, Youth in Action Programme and Idtional Agency

One of the subjects on which RAY research via iesjonnaires intends to provide
evidence is the change that Youth in Action Progn@mhas made at the level of
information of the young people on Europe, Européhmon and Youth in Action
Programme. According to the responses given byp80ct participants who took part in
2013 Standard questionnaire, 69% of the particgpastated that theirmage of the
European Union became bett@raph 3). In this sense, the low percentage @Pthose
who indicated that theimage of the EU became wolisecemarkable.

Graph 3 My image about the EU

My image of the European Union...
... has become
worse.
2%

... has not
changed.
29%

... has become
better.
69%
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In the light of the data obtained from the focusugr meetings and interviews, it is seen
that within the projects, project participants fitide opportunities of discussion and
exchange of ideas about Europe in a broad and Eamopnion in a narrow sense; they
have the chances of testing, confirming or falsiytheir existing views; and they develop

new views on those issues.

Let’s listen to young people...

“In the trainings | participated in, political cogyts (those about Europe and European Union) \aegelly
mentioned, and a very good phrase was used: Umnitdiversity. And actually everyone’s culture... ither
words, it was said that ‘That is the basis of Ee@p Union and Europe.” (TCP Focus Group Meet|ng,
Project Participant, Male)

“I had a vision of excellent European model, sushegerything functions perfect there... But what Wwsa
there: there were also malfunctions as it is tteeda Turkey when it comes to the execution of gleos...
That, [Europe] too is not perfect...” (Action 2 Fodasoup Meeting, EVS Volunteer, Male)

“My perspective about European Union had changegeEially when | was there, it changed back when |
came back. The economic situation in Hungary isrying, and the blameworthy for this is Europeandsni
| was more positive about the EU, | still am moshut there is a decline. The majority was unemgitbyVe
were there just for a couple of months, but thepshapened this period were closed within one weeken
days, and new ones were opened. In other word® tes a serious crisis.” (Action 2 Focus Group fiteg
EVS Volunteer, Female)

Results from the questionnaires show that younglpeare considerably aware of the fact
that the projects that they participate in are sujggal by the European Union and Youth in
Action Programme. 97% of the respondent of 2018d&tal questionnaire answered “yes”
to the question ofthe project you are being asked about now was &gy supported by
the EU. Did you know thi8?This can be considered as an important indicegfiecting

the level of consciousness of the participants.tRersame questionnaire, the percentage of
“yes” answers to the question offfe EU funds were supplied by the Youth in Action
programme. Did you know this®oes as high as 95%. Such a high percentageeof th
positive answers to both questions points out ¢oféict that the participants taking part in
the activities organised under the Youth in ActlBrogramme are aware and conscious
about the structure and financial resources ofttiwity that they participate in. However,

it should be noted that these questionnaires weneducted after the projects had ended.
Since there is no data regarding the level of donsoess of the participants before they
take part in the activity, it is not possible ts@ss whether they reached at such levels of

consciousness during the activity or not.

95



Young people participating in Youth in Action Pragime projects obtaimew
information not only regarding European Union and Youth inidw Programme, but also
regarding the National Agencyn the light of the data gathered in focus grougetings
and interviews, it is possible to confirm that j@aj participants often develgmsitive
images about the National Agen@and haveexpectations from the National Agency to
increase the quality of the projectBroject participants seesatisfied with the support
provided by the National Ageneyd they appreciate such a support; they wouldthie
National Agency to support them at the implemeatatstage of their projects and
appreciate the successful outcomes of the projegtvisiting the projects on site if
necessary); they suggest that the National Agentguld conduct more -careful
examination about the competences of the organisaiat the selection level to ensure the
success of the projectand they demand that the National Agency takesenmotiatives

and conduct activities to promote the Youth in AntProgramme.

Let’s listen to young people...

“I think these projects really accomplish their pose. | am grateful to National Agency for theitphand
support in technical issues.” (Standard Questiarn@013, Project Participant)

“These kinds of programmes are useful in terms ahynaspects, above all, in terms of giving on
perspective. Especially, if someone’s financialaiion is tight... And, in my opinion, National Aggnand
its employees doing this job right.” (Standard Qisemaire, 2013, Project Participant)

10
8]

“| always tell my family and friends, luckily theie the National Agency (NA), luckily we can paigiate in
such kinds of projects. | was raised in a smalagi with 15-20 households in Bartin. Thanks te fhoject |
visited many countries, and had many foreign frigerahd maybe owing to these experiences | choase th
most suitable job for me.” (Standard Questionn&fd,3, Project Participant)

“Youth Projects are successfully run by the Turki&tional Agency. By their help, | managed all @eses
without any difficulties.” (Standard Questionnai#®13, Project Participant)

“| absolutely say competence, the most importanhirik more attention should be paid to this isadmen
projects are accepted. Before giving supportsgttirtions for projects, they should asses morethdrehey
can actually do it, or not.” (Action 4.3 and Acti8ril focus Group Meeting, Project Participant, Nlale

“National Agency comes to Antalya and gathers a8®& to give an informative presentation... | do not
think that it is difficult. Both Trade Chamber a@bvernorate support this project. We wait till some
finds out the National Agency, or stumble upondiscover, and work on a project. But, this proaaskes
people show the attitude that ‘This is a lot of kvok long procedure... Then, there are payments,aad
Then, maybe the National Agency can chose somé tmrdares —even city centre, or some municipalities
(particularly from Central and Eastern Anatolia).on® informative activities can be done.” (Actior? 1.
Focus Group Meeting, Project Participant, Female)

“Additionally... Those entire good jobs should be rsds/ National Agency personnel. Because, | do |not
know if all the projects are same, but | wish | lcbhave host the National Agency personnel hereofar
day. Because, although you tell in projects or @meh it is not the same.” (Action 1.1 and Actiorl 3.
Interview, Project Leader, Female)
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The responses given to the question of how thecgeanhts get the information regarding
the projects can be considered as an indicatorhethver or not young people knew about
the National Agency even before they participatedthe projects. In line with the
responses given by 802 project participants for20&3 Standard questionnaire (Table 7),
the information about the projects is obtained tgoditirough a youth group, youth
organisation or a youth centre; secondly througdnéls and contacts, and thirdly through
the schools or universities. Focus group meeting iaterviews directly confirm those
findings. Different than the questionnaire respensemore common information source
appears to be internet and various websites. Thee ttiat the National Agency comes
fourth amongst the sources where participantsrgetmation about the projects can guide
the efforts of the National Agency for the promatiaf the Youth in Action Programme in

the future.

Table 7 In which way do participants come to partigoate in the project

Getting information about the project

Through a youth group, youth organisation or a youth centre
Through friends/acquaintances

Through school or university

Through National Agency of the YiA Programme

Through information in a newspaper/magazine, on the radio, TV,
internet

At work (e.g. colleagues, information at work, etc.)

Through information by or on the website of the European
Commission

Through other sources

N=802 0 5 10 15 20 25 30 35 40 45 50

2013 PP 8 M EVET % (En fazla iki

4.7 Impact on the Organisations and Cooperation bateen Sectors and Institutions

RAY research also aims at identifying the impactha participation of the young people
in the Youth in Action Programme on the organisaiof those youngsters. Under this
heading, the relationship between the participamd their organisations can also be

monitored.
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Within the context of the research, organisatiobahefits and development, can be
identified by analysing the responses to the qoesif “Which effects did the project have
on your organisation/group/bodydirected specifically to the youth workers, youth
leaders and representatives of the projects undeorA5.1, Action 4.3, Action 3.1 in the
2013 Standard questionnaire. As shown in Tableegntost popular response has been the
establishment of fiore contacts/partnerships with other counttied/hile 88% of the
respondents of the questionnaire expressed thatdh&acts and partnerships of their
organisations had increased after the project;ebjoselated to those partnerships, 83%
indicated that thenumber of international projects organised by thefganisations had
multiplied Considering the fact that those mentioned intesnal projects were realised
within the context of the European Union Youth irctidan Programme, 83% of the
participants indicated that their organisationststhto get involved more intensively in

European issues

Table 8 Institutional Development

Institutional Development

The network of the project organisers with local structures was

strengthened
Increased commitment to the

inclusion of young people
Increased project management competence of the

organisation/group
Increased appreciation of

cultural diversity
Increased promotion of

participation of young people

More intensive involvement in European issues

More international projects

More contacts/partnerships
with other countries

65 70 75 80 85 90
2013 PP 23

B AGREE % (To some extent + Definetely)

According to Table 8, the weakest impact of pagsation in the projects on the
organisation is witnessed in the fieldsnaftworking with local structureandinclusion of
young people with fewer opportuniti€ehe percentage of those who responded positively

for an impact in those fields is 74% and 76% respely.

Focus group meeting and interviews also providemgtes for the impact of participation
of young people and youth workers in the projectsh®ir organisations. Supporting those

findings, the most intense impact appears in thlediof getting together and working with
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new organisations, as identified in the focus grongetings and interviews. A rather
different finding obtained from the focus group itegs and interviews compared to the
questionnaires is the organisational developmem¢aming to establish national and/or
local partnershipsandto receive support from various public/private ihgions. In this
regard, project participants indicated that thegamisations started to get acquainted and
cooperate with new organisations; they startedr&sgthe importance of partnership and
communication with local institutions and organisas; and, they started to get the support

of other institutions and organisations for theijpcts.

Let’s listen to young people...

“We, for instance, learned that TEMA has an officeKastamonu, and had the chance to collaborate wit
them. Since it was a strong organisation, it way useful for us.” (Eylem1.2 Focus Group MeetinggjEct
Participant, Male)

“Institutionally —yes- it made us a very strong amgsation. We can work with Bilgi University, for@mple.
We participate in budget monitoring things, we @into the platform. We send participants to varipus
seminars.” (Eylem1.2 Focus Group Meeting, Projecati€ipant, Male)

“[Participants] realised the importance of takihg attention of public, press and public institnsipbecause
running a project only with members, with ten peopenders the project shallow. But they saw thiate
they were also mentioned in the projects and washinvolvement of a municipality, a local govermt
or an association (you know one of local initiativéacilitates the popularisation of project. Ire tBodrum
project, for example, they talked with people inrkeds, they went to Municipality’s market, they wén the
Municipality particularly, they asked for it. Asaiésing the necessity of networking and experiegdin
personally, they came to the conclusion that “Yest tvas useful for us’.” (Action 5.1 Interview, Rrot
Leader, Female)

“Our project was A Society without Crime. It wasnational project prepared by Karabiik Provingial
Directorate of Security. The executive was emplgyed Community Policing Branch in Provincigl
Directorate of Security. We had supporters in fhigject. Karabiik Provincial Directorate of TurkiRed
Crescent, the Department of Forestry, Provinciaé@orate for National Education, Kardemir Karalpiks
football team, and Provincial Directorate Turkismfiloyment Agency. We collaborated with these
institutions.” (Action1.2 Interview, Project Leadédale)

In addition to newly established partnerships aodperation, focus group meetings and
interviews also provide evidence for the rising eem&ss and capacity development at
different levels in the organisations of the p@pants as a result of taking part in the
projects. Such organisational development espgcigpears in terms of th@eparation
and management of the budget and following andridht of the formal responsibilities

regarding the financial issues of the projects
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Let’s listen to young people...

“l acquired budget management skills. The accourdaad the president of our association who | woithy
are also ‘We received a grant, we should use iewi¥e should prepare our papers carefully. We shpul
render our payments on time. We should follow ttigeglule. We should submit the declaration.’ ...Ireoth
words, it disciplines you.” (Action 5.1 IntervieRyoject Leader, Female)

“But what happens? While designing projects, [tosthins] develops the ideas that ‘I should makedget.’,
‘| should set those targets for next year.’, ‘| délkat much amount of money for those projectsn acquire
that much of it from sponsorships, that much frorangs, and that much | can pay by my own.’. In my
opinion, this is an important achievement, becauagerson does not make future plans for himgedfjob,
or his association, the same things repeat altithe, there will be no success. EU grants are godtis
respect.” (Action 5.1 Interview, Project Leaderpfade)

“For instance, when other associations hear absunuocal, they congratulate us by saying ‘You énav
received an EU grant, and conducted a projectd, agpreciate us ‘We have seen you on newspapells| we
done. Actually we want to do the same, but coultl manage it yet.. And this made the management
(management of the branch) feels like ‘We did sdvnet good this year.’.” (Action 5.1 Interview, Peaj
Leader, Female)

Moreover, there are also some examples in whiclotganisations of the participants have
started to implement the outputs of the projectgheir own organisations; they have
realised organisational changes in order to imptgmew projects; and, they have engaged

other members of the organisations into their pitsje

Let's listen to young people...

“But | can say that the university supported angdrapiated us in this respect. After the projedifféred to
the university having separate recycle bins on emmpreceived a private thank-you note from presay.
The project is applied.” (Action 4.3 and Action F&cus Group Meeting, Project Participant, Male)

“I am the project co-ordinator of ... sub-governopshNormally, this is, designing projects, is my job
Actually, there is not a position for project cadmration in sub-governorships. There are EU coméiates
in governorates. Apart from that, there are no soffftes in sub-governorships. However, the distfic
governor himself noticed my interest on these issaad asked for the establishment of the offiagt. dwnly
for young people, but also we conduct projectsaftults. One way or another, everyone in the ingiiiuhas
been in abroad. After their 50s, thanks to thesgepts, those people had the chance to visit fare@intries.
Therefore, their reaction now is like: when are yaking us abroad, where is the next project, wheleve

go? Everyone support. Despite it is a state ingiitywe have not faced any hardships, yet.” (Atdo3 and
Action 3.1 Focus Group Meeting, Project Participadle)

In addition to such organisational developmentansés, focus group and interview
participants voiced a number of examples regarthegproblems and troubles that they
have experienced, due to their willingness to papéte in the projects, with their own civil
society organisations and/or with the institutionsvhich they work or studyn this sense,

it is possible to find some examples in which yostgdents did not receive any support
from their schools and/or professors for their ipgrétion in the projects; the contribution
of the learning mobility to the participants andéwganisations to be experienced through

the project was not sufficiently grasped by the reepntatives of the
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organisations/institutions; and such a mobility wdsbited by the authorised people of the
organisations/institutions in some instances. tieoto overcome such troubles and ensure
that youngsters are better supported by their asgtans, it will be useful that the
information about the positive impact of the Youth Action Programme and youth
projects on young people and on their organisatignsvell disseminated, and more
initiatives are taken to make the recognition & Brogramme’s and its learning outcomes
more widespread.. Recognition of the impact of yleeith work on young people is

discussed in more detail in the next section.

Let’s listen to young people...

“In this case, faculty of engineering- | mean, simeale students are majority, 98%, it is differémain how it
looks like- | did not receive any support from asfymy lecturers until now. They did not even praviany
convenience. It was always me who makes sacrificeseven sometimes puts education into second;place
in order to participate in these activities. Theref my education is protracted; | am not a goodestt. |
study at open university, that is why | take itygaand focus on other activities. But | have natrsany
support from my lecturers or any academic.” (Actloh Focus Group Meeting, Project Participant, Male

“I had first applied to France section of this gatj and selected for that part, too. They didletine. | used
to work at governorate, at that time. They did lebtme; they said, since | had participated in offrejects
before: ‘You always travel, you travel by yoursébu do not take us anywhere. Do not get involvedThe
‘Do not get involved’ was the reaction | took frarsenior manager. Then, Germany came into agesdid |
‘No, I will go'. I... | specifically choose the traing. | mean, | really wanted to attend this tragnifWhat is
done to increase quality?’ training... because |d@ak projects for a very long time, and | wastéelibored
of doing same things. | said ‘No’, ‘I am going’, Wdtever it takes, | am going’. Hardly... By arguirgj,
managed. And, they did not even put me off.” (T@RUS Group Meeting, Project Participant, Male)

4.8 Recognition and Appreciation

Sharing the experiences and learning outcomes eofyttung people who participate in
Youth in Action Programme projects with differerdcsors and stakeholders (families,
schools, potential employers etc.); “translatingdde outcomes to those actors; and making
the learning activities conducted in youth work,veasll as inside and outside the civil
society, valuable in the eyes of different segmentdhe society can be considered under
the heading of “recognition”. Diverse social, edimaal and political factors create
national differences in terms of recognition of flowork and non-formal education. While
being a youth worker or trainer is a formally reeisgd profession in some societal
environments, youth work may face a lower degresaafial recognition. In some other
environments, youth work activities might receivgngficant financial support and social

appreciation, but there might be no formal recagniat all*

1 barko Markovic, “Hitchhiker’s guide to recognition the youth field”, Youthpass Guide, page 14.
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In the “employment opportunities” section, the fimgk regarding the degree of recognition
of the experiences that young people gained viahyouork and participation in the
projects by the potential employers and regardimg itnpact of recognition on the job
finding opportunities of the young people were d&sed. The findings on the dimensions
of recognition, remaining outside the employabjlitgn be discussed under the categories
such as family, close environment, friends and vwasmkironment.

Data obtained from the focus group meetings aretvigws within the context of the RAY
research Special survey show that young people ddfarent reactions and attitudes in
terms of the recognition and appreciation of tleperiences by various circles. While a
group of participants voiced that their familiedlarlose environments supported them for
engaging into learning mobility activities, a groofpparticipants indicated that they did not

receive sufficient support for such an experienutthey got negative reactions.

When the need to get permission and support fram tamilies is concerned, maybe the
most important societal category in the young pespives is the family. In the light of
the data gathered from the focus group meetingsraad/iews, it is possible to argue that
support given by the families of the participantereased to the extent that families had
considered the “success” (improving foreign langsagxperiences of going/living abroad
etc.) of the young people; they started to be prolutheir children when they had seen
them achieve good things; they changed negativeepgons when they had realised the
benefits of the projects on young people; and tfesling of trust in and appreciation of
their children increased.
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Let’s listen to young people...

“As they saw the developments, my family supporeewhile | was designing the project. They are aw
[of the change in me]. | mean, they say that bengmihat | am is a big achievement. My friends savaty
young people can do not owing to this project, touthe project | had designed. Afterwards, theypsuied
me. We founded a small youth centre in the townsupport more young people as much as | can.
engaged in activities there. | give seminars tongppeople, in these days.” (Action 1.1 Focus Gr
Meeting, Project Participant, Male)

“My mother’s friends saw me on newspapers and ‘A@aht is your daughter doing?’, ‘What is this ev&n
‘Congratulations’, ‘They organised such an eventhwjoung people, we saw on newspaper.’... B

participants and friends, especially when theirepts appeared on newspapers... Since they do aediffer

thing, they gained respect.” (Actionl1.2 Focus GrMgeting. Project Participant, Female)

“A mother tells to another during a chit chat: ‘llgany son is on newspapers. He participated inkimd of
a project.” Maybe, she does not understand thesproyell, but... The other one says ‘Then, | wish son
had participated, too. Next time, let him know.'idta slow-going process, but in general it is ssstul.”
(Action 5.1 Interview, Project Leader, Female)

“In terms of family, it was like: son, sit and syydvhat you are going to do there. Once | wentehérey
appreciated and said, son keep going.” (Actionah@ Action 3.1 Focus Group Meeting, Project Parént,
Male)

“My family did not let me go anywhere. They did reten want me to move to a house from the dormy T

had bad visions and taboos. But, when | went ahreagetything has changed! Such as... Incredible. The
not even ask me anything now: ‘Where are you goM{iat are you doing?’. | went around. One da
called my father right in front of Berlin Wall. Sgt He called me. He asked ‘What are you doing&aid
‘Father, | am in front of Berlin Wall.. He replie®oo daughter, you travelled the world’. Finallycdame
back, and moved to Istanbul. No one says anytiNiogmally, for them, me living ifistanbul, was absolutel
impossible. But, he did not even ask me ‘What ane going to do there?’ Can everything change thath®
Now, my going abroad is a considerable relief faamh. As if | can achieve anything, | can do anyghifhis
developed.” (TCP Focus Group Meeting, Project Biadint, Female)

“Not only their trust in me... My sister, too wereuirag arguments with my parents... Her living alone
Istanbul was always a matter of argument at homees& arguments ended suddenly; because
perspectives have changed as ‘So, these girlsodgdado something.” (TCP Focus Group Meeting)ject
Participant, Female)

“Turkish parents proudly tell when their childretiemd to an EU project. They have a high opiniorit.6f
(Action 2 Interview, Project Leader, Female)

“People start to think like; if she managed to g&termany, she can go that place, as well. Additlgnmy
child knows language, issue. Parents do not tredificates, but once you go there, they thinkshe lived
there, she maintained her life. ... Confidence aneiga’ trust in them increases naturally, as wEleir

ar

We
bup

oth

in
their

friends appreciate them.” (Action 2 Interview, Rxctj Leader, Female)

Focus group meetings and interviews also showythahg participants get often positive

reactions from their friends. Those young peopleo wealise that their friends and peers

lived through different experiences, got the opmaties of going abroad, actively

participated in the social life and brought out maeducts, come up with the idea that they

can also benefit from similar opportunities andytlmequest support and guidance from

their friends. In this sense, positive experiengiethe participant young people create

impact that has the potential to increase the piigis of new young people to bene

an
fit

from the Youth in Action Programme and to dissen@rihe Programme to wider masses.
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Let’s listen to young people...

“There is a little envy especially in my socialat&, the same age group. | mean the case of | wiste you
is very common. They ask me to take them some glaeif that is what | do. People perceive ithiat tway,
but that is because they [projects] sound enteéngih(Action 1.1 Focus Group Meeting, Project Rapant,
Male)

“l told my friends. They said if there is such anth help us to get involved in. then | particihta an
activity. One of my friends, for instance, attendedan activity of the National Agency afterwardidiad
helped him. He attended to an action abroad, famgke. After that, | become more beneficial in guidmy
friends. | motivated more friends to join theseiatks.” (Action 5.1 Focus Group Meeting, Projgct
Participant, Male)

Data from the focus group meetings and intervieaiatput to the possibility that some of
the project participants can also get negative tima from their families, close
environments, friends, schools and work circlegaling participation in the projects as a
waste of time and assuming that participation i@ ylouth work and learning mobility
activities could hamper the formal education atiégi can be mentioned amongst the

reasons for such negative reactions.

Let’s listen to young people...

“What are you going to do there; you are spendimgr yime with bubbles. They said your friends aameng
money, you are still after adventures.” (Action@bks Group Meeting, EVS Volunteer, Male)

“My mother gave support, but my father did not. $#éd what was | going to do there, but | did notca
think he did this to annoy me. People around meeg#ly said that | should have gone when | grasluaand
| said how | could go after finishing school. | wasrried about military service, etc. whose timeiqd
overlap. They found it strange. | said | go therémprove myself, learn about other people’s celtrsee
new countries, these are values for me. But, iregdnl was found strange. There were also supporte
Actually, when | wrote that | was in Spain, thereressome comments saying | want to go there, tadsd
sent many participants, but | did not received anpport.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

“When someone ask, they say well done, you did mhmgs. The others support, but people in my close
circle approach it differently. They cannot undanst it.” (Action 1.1 Focus Group Meeting, Project
Participant, Male)

“My father would not let me go unless | have a camp There was a project in Azerbaijan; he didlabt
me; because | was the only girl there. | could hagésted, but | did not want to. My family has tha
obsession; they absolutely want another Turkish pgigsent there. Otherwise, they are afraid.” (@wtR
Focus Group Meeting, EVS Volunteer, Female)

Such negative reactions that young project paditip are exposed to show that positive
effects of the Youth in Action Programme shouldbletter explained to the environments
of the young people and learning outcomes and palgmins of the young people should
be made more visible in order to ensure furthetigpation of the young people into the

learning mobility activities in the future.
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4.9 Inclusion of Young People with Fewer Opportunies

Ensuring inclusion of young people with fewer ogpaities is an important priority of the

Youth in Action Programme. In order not to exclugming people, due to such special
situations or obstacles, from the opportunitieshsas receiving formal and non-formal
education, participation in the international mibilactivities, participation in general,

active citizenship, taking responsibility and invemnent into all the layers of the society,
Youth in Action Programme is not only open to ewenyy, but also aims at being an
instrument to ensure integration of young peopli fiéwer opportunities into the society,

and increase social inclusion, active citizensinigp @nployment.

In the 2013 User’'s Guide of the Youth in Action amme, European Commission defines young pepple
with fewer opportunities as young people that ar@ disadvantage compared to their peers becaegdabe
one or more of the situations and obstacles meatiomthe non-exhaustive list below

« Social obstacles: young people facing discrimimatlmecause of gender, ethnicity, religion, sexual
orientation, disability, etc.; young people withmited social skills or anti-social or risky sexual
behaviours; young people in a precarious situafjer;) offenders, (ex-)drug or alcohol abusers;ngpu
and/or single parents; orphans; young people frookdnm families.

« Economic obstacles: young people with a low stahd#rliving, low income, dependence on sogial
welfare system; in long-term unemployment or poyeybung people who are homeless, young people in
debt or with financial problems.

« Disability: young people with mental (intellectuatpgnitive, learning), physical, sensory or other
disabilities.

« Educational difficulties: young people with leargidifficulties; early school-leavers and schoolpirots;
lower qualified persons; young people with poorosttperformance.

» Cultural differences: young immigrants or refugeesdiescendants from immigrant or refugee families;
young people belonging to a national or ethnic migppyoung people with linguistic adaptation and
cultural inclusion problems.

« Health problems: young people with chronic healtbbpems, severe illnesses or psychiatric conditions
young people with mental health problems.

« Geographical obstacles: young people from remoterat areas; young people living on small islands
peripheral regions; young people from urban problemmes; young people from less serviced areas
(limited public transport, poor facilities, aban@aoivillages).

RAY research has aimed to produce evidence regantli@ participation of the young
people with fewer opportunities into the Youth ictdn Programme. In this context, the
collected data focus on the issues of participantification of themselves within the
category of young people with fewer opportunitiesa general sense the way in which the
perception of “fewer opportunities” is shaped inrkdey; and, rising awareness of the

participants about the social segments and youagleevith fewer opportunities.

28% of the respondents from Turkey of the 2013 @&ieshquestionnaire indicated thhey
have never been abrodmkfore the project. Here, a remarkable aspettais23% of those

who stated thahey have been abroad befaiso indicated thahey have participated in a
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youth exchangereflecting, in other words, gathering the exparee of being abroad again
within the context of youth mobility. In the focggsoup meetings and interviews, it was
visible that many participants identify themselweishin the category of “young people
with fewer opportunities”. However, one of the fings of the qualitative survey is that
participants use the concept of having fewer opmities in a vague and changeable way.
Although great deal of mental and physical obstackn be easily identified, the project
participants and project leaders from Turkey oftetend to use the concept of “fewer

opportunities” in a quite inclusionary way.

While for some of the participants, not living imlkara,istanbul andzmir as the three

biggest cities of Turkey automatically put themoira disadvantaged situation, for many
participants not being abroad before is sufficientdentify themselves within the category
of having fewer opportunities. Apart from thosertgants define the status of having
fewer opportunities with the characteristics of knbwing any other language than one’s
own, not having travelled abroad, living in a sntailivn, having physical obstacles, being

long-time unemployed, or not being able to foreméature.
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Let’s listen to young people...

“Our Turkish participants already had disadvantages to geography and social life. Some of
participants had not been in abroad before, eveofaheir home town, | mean they had not travefieound.
That was the case.” (Action 1.1 Focus Group Meetirgject Participant, Male)

“I think many young people in Turkey are disadvgeth Not knowing a second language... | am 22,
went to and came from Azerbaijan last week. | haoebeen abroad anyway. | think, not being abroad,
being able to act like European youth is a disathgmin itself. Apart from this, while we are chivas

the

and

participants (group members) we try to take intgoacit economic barriers.” (Action 1.2 Focus Graup

Meeting, Project Participant, Male)

“The place we live in is a small community with Z6fopulation, and with severely disadvantaged yo,
people. Financial situation of households is naghir When we select participants, we chose sufde
students, in order to be rewarding. If we take ttaroad, we take not being abroad before as tleets®t
criterion. We pay attention to not send the santegreabroad twice. In other words, what we do é&s we
chose disadvantaged youth and motivate them taitmessful so that we can send them abroad as ade
Or, involve them into a project. This is how we"d@ction 1.2 Focus Group Meeting, Project Partiip
Male)

“All participants are disadvantaged due to visaribar| think the Turkish youth who have not boatde
plane before, have not been abroad in their ligegannot speak English despite learning it siheefourth
grade is disadvantaged. They can study ak&a# or Cankaya University, or another private ansity, but it
does not sound advantageous to me unless theyxpasss themselves. That happened with voluntesos
There was an orphan in one of our projects in Gaymhae was very pleased. It was a very productigekw
For instance, in my opinion, not being able to gavmeaning to your life or drawing a future for ygelf is a

ung
5S

wa

—

disadvantage. Not finding your country eligible fgour dreams is a disadvantage, | think.” (Action 2

Interview, Project Leader, Female)

“Social disability is the area | personally asked &nd interested in; because we cannot percesecial
barrier. We cannot realise from outside whethee@qn is socially disabled, or not. Therefore, $gubsome

question to them imvord format, since it makes the project more focused.géke importance to this... to

illustrate, there were people who had never atwnd®m known about European Union projects.

Economically, there were again people who thoulgat projects were paid, and were hesitant to attiedid
not know, but, since | believe that they were gdim@pe successful...” (Action 4.1 Interview, Projeeader,
Male)

The outcomes of the RAY research show that, dubew participation into the learning

mobility activities, project participants and prcjdéeaders from Turkey started to beco
aware of the problems and difficulties that youegge with fewer opportunities, either
a part of the target group or as a participanthie project, experience in terms
participation; they developed feeling of empatthe ppportunities to work together wi

me
as
of
th

these young people increased; they learned nemgetind methods in which they could

work with young people with fewer opportunitiesdato the extent that they lived through

and realised these they started to feel themsalveseful individuals for the society.

107



Let’s listen to young people...

“Our region that is chosen as a pilot area is caadmf households with economic constraints, anquiaee
to wrongdoing. Those neighbourhoods are, in terfsocial opportunities, lack of basketball or foalth
fields where social activities cannot be perform8d. to speak, suburbs. In the schools of thosesarea
children with problems were detected via their bests, and included in all of our projects. Theresvag
school, Gazi Mustafa Kemal Primary School. Aftez fitoject, the most problematic student of the sthe
they say, came and said us that he was influengedibproject, started to study, and decided tdinae his
education.” (Action 1.2 Interview, Project Leadeiale)

“There was a physically disabled person [in oujget). There were a child who was unemployed férray
time, | met him. There were more, but these arawlethat came into my mind when you ask. | mehayt
participated in. Normally, their chance to comer¢hand attend was very low. How can a disableddghil
reach there, participate in? But, this programmesdam this opportunity. They provided him a sugpnra
helper. They provided accommodation for both. Telitd came there, made a speech, and shared his
opinions. He was psychically disabled, not ablevétk, but came there and talked about his expegnde
told about his activities. | was proud of him, fastance. | thought how he managed those. Simjlainky
unemployed child does not have any income. But trabled them to come; he worked voluntarily there
They shared his opinions with us, as well. | meaarginal people can participate in groups, therthas
opportunity.” (Action 5.1 Focus Group Meeting, Rxgj Participant, Male)

“As | said, people from different places come toaAd, when we consider economic situation of student
Even though they have economic means, they aremssidvhen we think about travelling. State suppsort
also important, but | do not know, that is whabkerved. In addition, in the health related pant.ekample,
many people suffering from cancer came there. liwankara branch, there were other branches. ledap!
there were also in bad conditions, there were disemo illustrate, who could not attend sessiomgesthey
had had therapy the day before. In this regardiethveere different friends.” (Action 5.1 Focus Group
Meeting, Project Participant, Female)

D

“l participated voluntarily for 11 months in a pesf about mentally disabled people. This enabledtan
remove the barriers in my head. | believe thatr batter know about people different than me.” (8&ad
Questionnaire, 2013, EVS Volunteer)

“There were two projects that were successful atfice. It was good for seeing practically. Onéheim was
about visually-impaired people. One of them camih \wis dog. The communication between them... Igter,
they organised a workshop for us. They made uslolevmpathy with them through following only soungls
this was impressive. For the first time, | roleyad with a visually-disabled person, and that ieflced me.”
(TCP Focus Group Meeting, Project Participant, Hejna

“They gave us an activity: video activity. Of coersve make groups, they want us to make groupstadkd
getting involved and telling opinions... when ouefid Pepe of Italy started to talk, always ‘We dobhmave
time’... because Pepe has language barrier. He fig@ltlies in expressing himself, and he was slaviart,
the important part there was including everyone at thas what they asked from us. But, Bulgariamfti
was keen on ‘We should produce and present songgthirickly.’” I, on the other hand, realised whatswa
expected there and said ‘Please. Look, you aregdbis for the last few times.’ | caused a tenglmere. ‘We
will listen to Pepe till he finishes. His ideas amgortant to me. We listened to you all the tifrakease, allow
our friend to speak '. And there | cached Pepefzression, he was very happy of talking. But, it Wwath a
positive and negative moment for me.” (TCP FocusuprMeeting, Project Participant, Female)

1%
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5. Conclusions

Having been implemented also in Turkey for morenthen years now, European Union
Youth programmes provide thousands of young peapt individuals, active in youth
work at different ages, of different cultural anoci®-economic backgrounds and from
different locations in Turkey, with the opportunity come together with their peers and
colleagues in different countries and conduct jaittvities.

The findings ofResearch-based Analysis and Monitoring of YoutAdtion Programme-
RAY Network National Research presented in thi©reps a unique initiative in terms of
being a systematic, scientific and evidence-basedlysis of the personal and professional

impact of these projects on the participants.

As presented in the report, the analysis of the datlected through qualitative and
quantitative research methods is also of vital irtgpece, especially in terms of the
verification of some assumptions that until todauld not go beyond being personal
guesswork without a solid basis of information. $&@ssumptions that were considered as
valid for a long time depending on the small-scaleg-off research initiatives or on the
personal observations or experiences of those worki this field are, for the first time,

tested in the light of systematic, repeatable arstisnable data in this study.

Common characteristics of a variety of differemtdings presented in this report is that
whoever they are, wherever they come from, whattheiproject duration ighe projects
constitute a milestone in the lives of the indigiduvho participate in a project within the

EU Youth in Action Programme

The data collected within the context of the RAYN®&y Turkey research show that young
people who patrticipated in the Youth in Action Reagme from Turkey, albeit to different
extents, have gone throuddarning experiences in all the key competence sarBata
analysis reveal that the highest levels of learremgeriences become prominent in the
fields of social citizenship competengg®mmunication in foreign languagdsarning to

learn andentrepreneurship and sense of initiative

When the young people who participated in the YontAction Programme from Turkey

are considered, one of the most striking conclismithe research should be identified as
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theincrease in the self-confidencé the participants, valid for all types of yoythojects
within the context of the research. Another stwkifinding is the role played by
participation in the youth projects dhe empowerment of young people, especially of
young womenin Turkey. This is primarily related to the inase in the self-confidence of
the project participants, and secondly to the padyt changing perceptions, especially of
the families, in other words, the increased saeabgnition.

The level of satisfaction with the participated jpots also seems generally at high levels.
When the views of the young people who participatethe Youth in Action Programme
from Turkey after the project are considered, m ¢ observed that almost all of the
respondents of the 2013 Standard questionnaireevieelthat they hadh very useful
experience personallpy participating in the project. Young people irad& thattheir
expectations regarding the project are fulfilled a great extentand theyplan to

participate in similar projects in the coming years

Another remarkable finding of RAY survey in Turkisythe perception that participation in
all types of Youth in Action Programme projectsreases the employment chances of the
young people. In addition to questionnaire resadisfirming this situation for all action
types, young people give concrete examples of sitghtions in the focus group meetings
and interviews. Youth projects do not only create fperception that employment
opportunities increase, but also help young pectdéafy their minds in terms of their
further education and future career plans. Thropgtticipation in the projects, young
people improve their perceptions of professionsjabd and seek further opportunities for
professional development. Perceptions regardingnitrease in employment opportunities
and professional development opportunities shoaldrbphasised as an important gain, not
only for the project participants, but also for fireject leaders.

Young people participating in Youth in Action Pragrme projects acquire new
knowledge not only about the European Union andtlVau Action Programme, but also
about the National Agency as the implementer ofRhegramme. In the light of the data
collected from the focus group meetings and ingawei it is possible to argue that project
participants usually develop positive ideas abdé National Agency and they have
expectations from the National Agency in termsrafréasing the quality of the projects.
Project participants seem satisfied with and apatecthe support provided by the National
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Agency; but they would also like the National Aggnto support them at the
implementation stage of the projects and to apatecihe successful outcomes of the
projects (if necessary through on-site visits)yteeggest that the National Agency should
conduct more careful examination about the competerof the organisations at the
selection level to ensure the quality of the prigeand they demand that the National
Agency takes more initiatives and conduct actigitte promote the Youth in Action

Programme.

In addition to all these positive findings and autes, those who participate in the Youth
in Action projects, especially the youth workersprofessional training and networking
activities, point out to the problems regardingtausability and sharing of acquired
information and experience. Instances in whichgoparticipants and project leaders face
problems and difficulties within their own civil siety organisations and/or with the
institutions where they work or study because tweuld like to take part in the projects
were also voiced during the focus group meetingsiaterviews. In this sense, there are
examples of situations in which student youngstikds not get any support from their
schools and/or teachers for participation in thejgmts, or the impact of the learning
mobility  experienced through the projects on the rtipgpants and/or
organisations/institutions was not sufficiently ggad by the representatives of the
organisation/institution, and such a mobility wdscked by the representatives of the
organisation/institution in some circumstancks.order to overcome such troubles and
ensure that youngsters are better supported by trganisations, it will be useful that the
information about the positive impact of the YaduatAction Programme and youth projects
on young people and on their organisations is wekseminated, and more initiatives are
taken to make the recognition of the Programme #&sdlearning outcomes more

widespread.

The findings of the Research-based Analysis and iftdong of Youth in Action
Programme — RAY Network National Research providenaportant opportunity for both
increasing the quality of youth projects, and fog tecognition of the benefits and positive
impact of those projects on the society, partidyléhrough young people. Sharing the
issues presented and highlighted in this reporh wit the stakeholders, primarily with
those active in the youth and education fields| pldy a significant role in changing the

misperception that these projects and activitiesaaly a means for traveling, having fun
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and meeting foreign people, and showing that theyrmich beyond this and are quite

effective and successful learning processes.

In order to raise such an awareness and ensurgmniéoa, the National Agency should
play an effective role by using the findings ofsthesearch and should accelerate its efforts,
in line with a plan and strategy, for ensuring thamth projects, on which it has focused to
successfully implement until today, reach at thdl-deserved place in the eyes of the

society.

The most important advantage of the Research-b&salysis and Monitoring of Youth in

Action Programme — RAY Network National Researcthat it is based on continuous and
comparative analysis. Continuous and systematia datlection is a must in order to
understand correctly the dynamic and changeahletate of the youth work, whose object

is youth.

Questionnaires that are distributed twice a yeath® project participants and project
leaders within the context of RAY survey providee tbpportunity to simultaneously
monitor and identify the developments in the fidlkewise, increasing number of RAY
Network partner countries offers the change for garative country analysis. When it is
considered that Youth in Action Programme is stritedd on the basis of international
partnerships, the importance of international agialyor the quality of the projects and
improvement of the participants can be understood.

For all these reasons, the report of the ReseaasbebAnalysis and Monitoring of Youth in
Action Programme — RAY Network National Research oaly constitute the first step of
a long-term process. Continuation of systematica depllection in the future and
monitoring the variations in time regarding thediimgs presented in this report are of vital

importance.

The National Agency, responsible for the implemgota of the European Union
Education and Youth Programme in Turkey, has alrgaven itself in terms of the
number of the realised projects and of the prgpecticipants and deservedly has become
one of the most influential and respected naticaggncies at the European level. A

working environment, in whicproject qualityis prioritised instead afiumber of projects
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can only be ensured through a healthy and effectigaitoring and evaluatiostrategy.
For this reason, time and resources allocateditiatimes such as Research-based Analysis
and Monitoring of Youth in Action Programme — RAYetWwork National Research should

be sustained and this research should be considsra@ood practice.
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